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Welcome to our very first novel study here at Gather ‘Round. This will be different from any other 
novel study you have ever done, and strikingly different than any of our unit studies here, as well. 

The Teacher’s Guide is more interactive: walking you through key points of context, prompting 
you with fun activities and tie-ins, having a bit of reading and teaching, and finishing up with 
teaching for the student pages. That’s right, for the first time ever, there will be little to no 
teaching in the student notebooks. Instead, it will all happen here in the Teacher’s Guide. 
You will have explanations and teaching to read while students of all levels work in their 
notebooks. This will make it the most cohesive, family-style unit you have ever done. Instead 
of our traditional notebooking pages, students have a Chapter Summary page that they will 

work on each day. They can use these for the daily chapter summary presentation, or they can 
try to do the summary on their own. I recommend choosing a different presenter each day (if 

you are doing this with only one student, take turns: you can do it and then your child can take a 
turn). No age is too young to do this, and it is a great way to begin focusing on the plot. 

Older students (Upper Elementary–High School) have a Plot Chartin the appendix as well as Character Profiles 
that they are prompted to add to throughout the unit as they gather more information. This is a hands-on way of 
grasping the parts of a story and how they play out in this book. There are subject tie-ins throughout the unit as well as 
background information, context, predictions, and discussion questions. As a mini unit, this is designed to be shorter: 
with only two pages to complete per day (a third page for journaling is included for Middle and High School). While 
we generally recommend doing mini units as an add on, this unit is rich in Language Arts, Bible, History, and Art—
making it a great highlight unit for your year; perfect to coincide with Black History Month each February. 

Older students (Middle and High School) will do much more in-depth analysis of the novel. To do this, they will need  
the book after you have read it out loud. They will need to go back over the short chapter themselves, re-read it, and 
use it for their notebooking pages. You can either pass them your book or get them one of their own. 

If your book has an introduction by Lawrence Hill, I highly recommend reading that yourself beforehand to understand 
some of the controversy about this book. For historical accuracy, there is heavy use of the racial slur we’ll refer to here 
as the n-word, which is quite honestly hard to see, let alone hard to read out loud. It is my belief that our children will 
never truly understand why this word is demeaning if they do not see it in context. That being said, with younger 
students, I would instead explain it in the first lesson (the Teacher’s Guide will do that for you), and then in your reading 
after that, say “n-word” to keep the word itself from being common place—slipping into their minds or mouths. Older 
students will see it on the page when they do their reading. 

There are a few project ideas for younger students that their Character Profiles, Plot Chart, and Chapter Summaries 
will help them put together toward the end. You can choose to have them do a character analysis on poster board or 
some other form of visual or oral presentation. You could have your students write a book report, write a summary of 
the book, create an advertisement for this book, Etc. Middle and High School students should do a persuasive essay—
taking some of the controversy, the historical context of the time, and perhaps current events and issues, and use the 
book to expand on their point. There are prompts to get them started in their books. Unlike younger students, this is 
something they should work on each day; to help them learn to work with a deadline rather than doing it all at once. 

onE uniT thaT tieS in All yOur sUbjecTs foR all your kids, taIlored, custOmized, easy, a laUnchpAd for 
AdvenTure And lEarniNg, kindLe foR the fire, and Above all elSe: all About hiM and all foR him.

noTe to the teAcher:
          



hoW doEs a NovEl StuDy work?  
Our history and science mini units are designed to dive deep into a specific topic or subject that might not be 
covered as in-depth in our main units. They are not designed to cover all your subjects, though there is definitely 
some overlap into Language Arts, Bible, Geography, and Art.  They are not designed to be done on their own, 
but rather as a supplement to a main unit or your other curriculum. This unit has 20 lessons, designed to be 
done four days/week for five weeks or five days/week for four weeks along with a main unit. The lessons are a bit 
shorter, and the students have only two pages a day in their notebooks. The notebooks have little writing and are 
instead focused on understanding the topic, vocabulary, timeline activities, and a unit project. I recommend you 
choose a day at the end of the month to celebrate, share your projects, and discuss the unit together as a family. 
Levels in the student books are recommended as follows:

•  Pre-reader: 3–5 years old (any student not yet reading)

•  Early Reader: 6–8 years old

•  Early Elementary: 8–10 years old
•  Upper Elementary: 10–12 years old

•  Middle: 12–15 years old

•  High: 16–18 years old

We bring in Charlotte Mason elements: no busy work, oral or written narration, art, summation, and a feast 
of education. We also heavily bring in unschooling principles with child-directed learning based on themes 
or topics that interest them and tie-in connections. But for moms with lots of kiddos, we also bring in a core 
principle to make the one-room schoolhouse flow more smoothly and help your kids work more independently, 
and I call this the Gather ‘Round difference. Let’s see it in action with a typical day!  

Teacher led (15-20 minutes) 
Call all your children, young and old, to gather around and listen to today’s lesson. Our Teacher’s Guide is 
different for a novel study, including an opportunity to give a chapter summary, predictions, read contextual 
information, and then a prompt to read from the book. After you read your chapter together, there are 
discussion questions and a prompt to work in your student notebooks. The student notebooks, including 
answers, are scripted in the Teacher’s Guide, so you don’t have to get up and can continue sipping your coffee 
while you walk your student’s through their pages.  

Have your students work in their student notebooks (10 minutes)
Once you have read from the Teacher’s Guide, each student will open their student notebooks and work on 
their lessons. Each notebook has about two pages per day (3 for middle and high school students).

a Day wIth a gaTher ‘roUnd nOvel Study:



paRts oF the teachEr’S guiDe: 
1. chapter summation
Your day will begin with a 
chapter summary. Choose 
a student to try to recall the 
events of the chapter they read 
yesterday. This is great review 
and an opportunity practice 
good presentation skills as well 
as memory and recollection.

2. Predictions 
After the summary, students have 
an opportunity to predict what 
they think will happen in the next 
chapter. This helps students think 
ahead, ask questions, and make 
better connections. 

3. You should know
Many lessons have a you 
should know section that go 
over historical context, words 
or vocabulary that should be 
addressed, or even things to 
look for in the text. 

4. Read from the book
You will be prompted 
to read the assigned 
chapter for the day 
together.   

5. Discussion Questions
Each chapter finishes with deep 
discussion questions that help 
your student to analyze what 
they have read and apply it to the 
world around them. 

Read 
ChapteR 1

You 
Should 
Know

Our Predictions
___________________
___________________
___________________
___________________



Chapter Summary notebooking
Students have a chapter summary 
page they can work through 
while they listen to the chapter. 
It includes information about the 
setting, characters, plot, literary 
analysis, and more! This is guided 
in the Teacher’s Guide.

Vocabulary
Pages that go over the words from 
each chapter and include cut outs 
for younger levels that can be used 
in any creative way, such as a flip 
book or put on a word wall! 

Comprehension and review
Students end each week with oral 
or written narration to review 
what they learned. If you have to 
test in your area, this is a great 
opportunity to test their 
knowledge. You can use the page 
as a jumping off point and add 
your own!

Unit project
Students will choose a unit project: a 
character analysis, book report, essay, 
or geography diorama to show what 
they have learned. See the optional 
add-on book report writing track for 
more step-by-step instructions! 

Hands on
Each novel story has multiple 
hands on projects included to 
help apply the lessons to their 
lives. 

paRts oF the stUdent noteBooks: 



SupplY lisT
Required for all chapters: 
Underground to Canada by Barbara Smucker, 
Pencils, eraser, colored pencils, scissors, glue, 
tape, whiteboard or chalkboard

FacEbook Page:  www.facebook.com/gatherroundhomeschool  
FacEbook GroUp :  www.facebook.com/groups/gatherroundhomeschool  
InsTaGram: www.instagram.com/gatherroundhomeschool
DowNload our app : https://homeschool.disciplemedia.com

fiNal tHoughTs frOm thE autHor 
We have spent a lot of time and effort creating custom illustrations to go along with each chapter to help make this 
not only a beautiful unit, but a memorable one. One thing of note is the cotton we use in the header of our Teacher’s 
Guide. We do understand the symbolism and meaning of this plant, and thought it would be a good connection 
point for you to show your student’s to help them understand how things that might seem ordinary can be connected 
to something deeper. Especially if you have older students, I recommend waiting until the end of the study to show 
them the header and think about the symbolism of it. This is a good opportunity to talk about some of the sayings 
that they might have said without thinking about them: cotton-picking, gyped, etc. Research some racist sayings 
that are said today and talk about how understanding history can help us be more aware to the cultural issues and 
sensitivities we face today. There is so much opportunity for rich discussion in this unit and I hope and pray that God 
leads you down all the rabbit trails to make this unit one that will never be forgotten. Don’t forget to check out our 
brand new Writing Track (with three levels of a book report from a paragraph to an essay style) that coincides with 
this unit and has 20 days of instruction to lead them throught the process of good writing.  
 
Finally, I have included an optional movie discussion guide for a movie that is an excellent conversation starter 
about racism even after the American Civil War. It is called Ruby Bridges and is available on Disney+. It is difficult to 
watch, but read my parent note in the back for more context about it and my own experience with my kids to help 
you decide if you want to include it or not. I have included some prompts to watch it in two locations in the Teacher’s 
Guide to help you get the most out of it. 

Love,



Big pIcturE topicS
• Racism
• Slavery
• Courage
• Perseverance

voCabulaRy
• Plantation
• Oppressed
• Degrading
• Drinking Gourd
• Quaker
• Abolitionist
• Sullen
• Mulatto (MS-HS)
• Appraised
• Listless
• Crocker sacks
• Portly
• Plantation “Grapevines”
• Gaiety
• Ornithologist
• Resolve
• Pledge
• Conviction
• Meek
• Eddies
• Canebrakes
• Uppity
• Meager
• Fugitive
• Fervor (MS-HS)
• Endurance
• Haggard

• Precaution
• Mennonites
• Hovel
• Watercress
• Frail
• Skiff
• Offence
• Straw tick
• Feather tick
• Counterpane
• Gunny Sack
• Impervious
• Schooner
• Innumerable
• Condemned
• Injustice
• Forbidding
• Sheepish
• Notion
 
laNguagE arTs
• Reading Comprehension (family 

discussions, chapter summaries, 
quizzes)

• Making predictions
• Titling chapters
• Rating chapters
• Evaluating feelings (chapter 

responses)
• Evaluating characters
• Evaluating plot 
• Evaluation setting
• Identifying mood 
• Analyzing quotes 

Scope + Sequence
alL leVels

• Identifying literary devices - similes, 
metaphors, imagery, personification

• Journal responses (MS-HS)
• What is fiction
• Foreshadowing
• Compare and contrast (MS-HS)
• Synonyms and antonyms (HS)
• Unit projects
• Choose an activity 

geOgraphY
• Virginia
• Mississippi
• Mississippi River
• Tennessee
• Cincinnati
• Lexington, Kentucky
• Free and slave states (at the time of 

the Underground Railway)
• Ontario, Canada
• Cleveland, Ohio
• Lake Erie
• Ontario, Canada
• Upper Canada - modern-day Ontario
• Lower Canada - modern-day Quebec
• Ontario, Canada
• St. Catharines



hiStory
• Plantations
• Slave traders/owners
• Quakers
• Cotton harvesting, picking, 

and manufacturing
• Fugitive Slave Act
• Quakers societies
• Levi Coffin
• Harriet Tubman
• Secret messages through song
• The Underground Railway
• Abolitionists
• Levi and Catherine Coffin
• Mr. Alexander Ross

soCial stUdies
• Past and present racism
• Bullying
• Loss of slaves
• Spirituals
• Segregation
• Illiteracy among slaves
• Lifeboats
• Living as a freed slave
• Racism today 

bibLe
• Galatians 3:28
• Proverbs 31:8-9
• No partiality

• Philippians 2:3
• Acts 10:34-35
• Luke 6:31
• James 2:1-5 (MS-HS)
 
scIence
• North Star 
• Ursa Minor
• Ursa Major 
• Star activity (PR-EE)
• Blood poisoning

aRt
• Paint or sketch the setting
• Paint a constellation scene (UE-

HS)

Scope + Sequence
alL leVels
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all aboard!

into the mountains

across the river

packages of dry goods

new life

change of plans

the underground railway

the “president”

last stop

the bigger picture
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june lilly
LesSoN
1

Father, thank you 
that you created us in 
your image, with no one person higher than another. Help us to have a heart 
for justice as we read this story, to learn from the things that have happened in the past and to learn 
to do what is right, even when it isn’t what everyone else is doing. We invite you to be in our home and 
day today, Holy Spirit. 

Today’s 
prAyer

UnderGrounD to CanadA

J u n e  L i l l y teacher’s guide LESSON 1 17

PrediCtionS
This chapter is where we introduce 
our main character: a young slave girl 
named June Lilly (who most people call 
Julilly, slurring it together into one word). 
Let’s guess what will happen in this 
chapter or make some predictions.

• What do you think she  will be like?

• What do you think life was like as a 
slave in the south? 

• Do you know what racism is? 

chApter suMmary
Welcome to the Chapter Summary! Before you 
begin reading each day, you will see this section 
with some key points to help you remember what 
happened in the previous chapter. This is helpful 
if you take a break and need to refresh your 
memory. Each day, choose a different presenter 
for the Chapter Summary and don’t show them 
these notes. Instead, see who can remember 
what happened, and use these as a prompt if 
they forget something. They could also choose to 
review the Chapter Summary in their notebook 
before presenting to make sure they catch as 
much as possible. If you want to or need to grade 
your kids, use this as an opportunity to grade 
them based on how much 
they remember, how well they 
present, their enunciation, 
and you can even encourage 
them to use visuals. (If your kids 
are too young, you can be the presenter.) 

Our Predictions ____________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________

_______________________________________________
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Missy (Mrs.)

Julilly (June Lilly) 

Mammy (mommy)

You sHould know
Before we read today’s chapter, there are a few things you need to know about this book. In this book, you will 
see a picture of racism, which is when people are treated badly because of their race or the color of their skin. This 
book uses a word that is incredibly offensive, referred to as a racial slur (a bad word about someone of a certain 
race). This is a word that should never be repeated, and it is definitely not one that we use today. Today this word 
is referred to as the n-word; it was used toward anyone of color, but it was primarily used to refer to the Black 
community during the time of slavery. You will see this word used a lot in this book, and that is because it was said 
a lot. To help us understand why this word is connected to racism, we have to see how it was used. Pay attention 
to all the times you hear this word in the book, and think about how slaves were treated and talked to. At the end 
of the book, you will have a better understanding of why we no longer use this word today. 

The next thing you will notice is the way people talked. There will be words you don’t understand at first or think 
are part of a name, but you will see later that they were instead the way they spoke in that region. For example, 
in the very first page you will see a reference to Old Massa Hensen. Massa is not his first name, but rather the way 
the word master was drawled, or slurred. This book just gives you a little taste of the dialect, however the author 
didn’t include too much to help make it easier to read. Here is a list of some of the other words you should know in 
this chapter: 

The people we will read about were slaves; they were forced to work for no money. They were not respected for 
what they did, and they were not valued for anything other than the work they could complete. While slavery 
is no longer legal, it still happens. Just like slaves were kidnapped and bought and sold and traded, people are 
still bought and sold and traded today, but in a more secret way. It is a terrible thing that gives us a picture into 
the broken world that we still live in. Injustice, sin, and evil exist all around us, and we can pray for those who are 
forced to work or taken from their families against their will today, asking God for justice and freedom.

Inside your student notebook, you have a Chapter Summary to help you remember what happened in the book. 
You can work on this while I read or you can fill it in afterward. Think about the way the characters, setting, and 
plot are described, and try to picture the details in your mind (sometimes it helps to close your eyes while you 
listen). 
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stUdents
It’s time to turn to your student notebooks and work on the pages 

there. If you did not fill out the Chapter Summary while you 
were listening, that’s okay! Now that we have heard the story 
altogether, you can use what you learned to help you fill it in. 

Read 
ChapteR 1

• Why do you think Mammy Sally had bare feet?

• Julilly doesn’t think anything will change in her 
world. Why do you think she feels this way? 

• Why do you think Massa Hensen didn’t like this 
song:
 When Israel was in Egypt’s land 
 Let my people go
 Oppressed so hard, they could not stand
 Let my people go

• Discuss this quote:
 Talking for those who might be listening from 
 the outside was always different from talking 
 inside  to those around you.1 

1 Barbara Smucker, Underground to Canada 
(Toronto/Vancouver: Penguin Random House, 2013), 7.

_ Discu! _

FamilY disCussiOn
The introduction to our story about Julilly is action packed. In one short 
chapter, we meet June Lilly and all the parts that make up the world she 
knows. In just a few pages, we see that everything is about to change. 
After each chapter, we’ll talk about it using some open-ended questions. 
There are no right or wrong answers to these questions; they are here to 
help us think a little bit deeper about what we read. 
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chApter suMmary

EARLY READER + EARLY ELEMENTARY: Let’s focus on the main character of the book: June 
Lilly. (Write her name on the board if you have younger students, and then they can fill in their Who box.) What 
did we learn about her today? Draw a picture of her in the box to show what you think she looked 
like and circle or write her name. What do we know about her? (Have everyone brainstorm together. 
Write what they say on the board, and then they can copy that information down or use it in their sketch. Answers 
could include: she is 12-years-old, she is a slave, she is tall for her age and strong, her clothes are too small, her real 
name is June Lilly, she sings, her dad died, etc.)  

UPPER ELEMENTARY–HIGH SCHOOL: Let’s focus on the two main characters we learned about 
today. Turn to the appendix and find the Character Profile pages and begin one for Mammy 
Sally and June Lilly. Draw a picture of them, write what you know about them, and leave space to 
continue adding to your Character Profiles throughout the unit. 

Page 1

chApter titLe
Open up your student notebooks to your 
Chapter 1 summary. Let’s take a look at the 
first page of the chapter. Do you see a title? 
(No.) That’s right! Some novels don’t have 
titles for the chapters! Titles usually give the 
reader a little clue about what will happen 
in the chapter. What name would you give 
this chapter if you were the author? (Pause for 
students to fill in the title name. For younger students, 
write their answers on the whiteboard so that they can 
write it in their box.) 

Rate It!
Next, we are going to rate this chapter. The 
first chapter of a book has to introduce the 
setting (where and when the story takes 
place) and the characters before it can 
have action. Some novels take a lot of time 
(sometimes lots of chapters) to do this, but 
in Underground to Canada, we start to see 
things happen really fast. Rate this chapter 
or write your overall thoughts about it. How 
did it make you feel? What did you like or 
dislike about it? 

whO (CharactEr)

Note To thE teAcher
The following pages have answer keys and scripted teaching, which is entirely optional. You could skip all 
of this or just refer to the teal sections to help you see possible answers. Scripting is given so that families 
can just read and teach a page in the student notebooks all together to all ages, not having to bounce 

around from one book to the next, but it also gives a taste of the natural flow of teaching that can happen 
around these pages. To do this page all together, all you have to do is read the script (the bold is for you to 
read, the notes in teal italics are for you and include answers or instructions). All you need is a whiteboard, 

chalkboard, or large piece of paper to write on to brainstorm these pages together. 
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What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(Again, for younger students, use the whiteboard and brainstorm together as a family, writing things on the board 
for them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will cut and paste 
the pictures from the appendix in order. Early Reader + Early Elementary will fill out their What box. Older students 
should fill in their Plot section and add it to their Plot Chart in the appendix.)

Finally, we’re going to think about how Julilly is feeling. What is the mood of the story? What 
emotions does it make you feel? What does it portray or show? The mood is another important 
part of setting the scene so that the story can take place. What are some of the emotions you think 
Julilly is feeling? (Younger students will work on their How box, while older students will continue adding to 
their Setting section. Write suggestions onto the board, or you can use some of these: Julilly feels lonely, worried, 
uneasy, strange, confident.)

EARLY READER–UPPER ELEMENTARY: Who can remember the setting of the story or where 
Julilly is in Chapter 1? (See if anyone can remember before you read the answer.) That’s right! Virginia! 
Virginia is considered one of the southern states. 

Find Virginia on your map and color or label it. (Fill out their Where box.) Another part of the setting 
is when the story takes place. Do we have any clues about what time of year it is? (It is set in the 
month of June—summer time. Students should fill out their When box.)

MIDDLE+ HIGH SCHOOL: Write about the setting of the chapter. Where is it happening? When 
is it happening? what is the mood of this chapter? (Fill out their Setting box.)

MiddlE + high schoOl onLy
FAVORITE QUOTE AND LITERARY DEVICES: Take the book and re-read the chapter, 
looking for similes and descriptions. Choose your favorite quote from this chapter, 
and then write it and the page where you found it (if you are allowed, also highlight or 
underline it in your book). Then write the simile you found and think about how it helped 
you connect more with the story. (Similes could include:  . . . still and black as the night. [1] They 
crept from ear to ear as boundless as the flickering of the fireflies. [2] Word of it spread like a wind-
whipped flame . . .  [4]  . . . lined the slaves up one by one like cows and pigs. [4] A strangeness spread 
about like an uneasy quiet before a storm. [5] Etc.)

What (plOt)

wherE + when (SettiNg)

hoW (SettiNg)
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voCabularY

plantation: during the time of slavery, plantations were large 
farms that grew crops through the forced labor of slaves 

oppressed: to be under (subject to, or at the mercy of) 
someone’s harsh, cruel, or unfair leadership 

degrading: when someone treats another person in a way 
that reduces their worth; it makes someone feel humiliated, 
embarrassed, not respected or valued, like less than (This is 
not a word in the text, but will help us in our understanding and 
discussion of Chapter 2.)

drinking gourd: like a cup or water dipper, these were usually 
made out of hollowed out, dried squash; they were used to 
scoop up water

Quaker: A group, like a denomination, of Christians who 
had particular beliefs that all people were created equal; they 
played a key role in the Underground Railroad 

abolitionist: someone who believes that a practice or 
thing should be abolished (removed, taken down, no longer 
allowed); during the time of slavery, Quaker abolitionists 
believed that slavery should not be allowed 

sullen: to sulk or be in a bad mood 

Page 2

Turn to the next page and let’s talk about vocabulary. We will define vocabulary as your understanding 
of words, and a good vocabulary helps you to understand a story better. Throughout this unit, there 
might be some words you don’t understand. If you find a word you aren’t certain about, hold up your 
hand and we will write it on the board to investigate it after we are done reading. Each week there will 
be a Vocabulary page like this one to help us better understand what we are reading. Let’s read some 
words and their definitions and see if you can complete this page on your own! You might not have all 
the words on your page, but listen carefully, because these words will help the chapters we read this 
week make more sense. (If you prefer and have the time, allow students the opportunity to define these words together 
first. Often, students have a general understanding of the words, but they struggle to verbalize what they partially know 
but haven’t yet mastered.)



the slave trader

Jesus, you are the only one who is higher than anyone or anything. You 
formed us in the innermost place and you call us good. May we be filled with 
compassion and empathy as we consider the cruel way that slaves were treated in the past. May we be people 
who stand for truth and grace and love and integrity in all you have called us to. 

UnderGrounD to CanadA

Today’s 
prAyer

LesSoN
2
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PrediCtionS
Remember how we learned in 
Chapter 1 that the slave trader 
was coming? Julilly thinks that 
everything will be okay. What do 
you think will happen? 

chApter suMmary
Choose a presenter and see how many details they 
can remember from Chapter 1. Use the bullets below 
for prompts if needed. 

• Julilly was waiting for her mom (Mammy Sally) to 
come home from work.

• She sang a song while she waited.
• Her name is June Lilly. 
• There were whisperings in the air because that day 

Old John had gone to town with Missy Hensen.
• Missy Hensen told him that the land was dried up 

and they had to go away.
• Old John heard the news that a slave trader was 

coming tomorrow.
• Old John told the slaves.
• Julilly ran to the “Big House” and told her mom.
• Mammy Sally came home from work and they 

talked.
• She told Julilly to pray, but that if they got 

separated, she should follow the North Star and 
meet her in Canada. 

• Julilly fell asleep, sure that there wouldn’t be any 
trouble. 

Our Predictions ___________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________
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You sHould know 
This book is fiction: that means that it is not a true story. However, the things that happen in this story did 
happen to slaves all across North America. The author of this book, Barbara Smucker, read and studied real 
accounts of slaves in order to write it, so that she could make it as historically accurate (true to what actually 
happened) as possible. 

FamilY disCussion 
This chapter is shocking, not just to us as the reader, but to Julilly whose 
whole world is about to change. 

Let’s talk about it!

stUdents
It’s time to turn to your student notebooks so that 

we can work on the pages together. 

Read 
ChapteR 2

_Discu! _
• Why do you think Mammy Sally wore a 

black head-rag instead of a white one? 

(Discuss foreshadowing.)

• Do you think Mammy Sally knew what 
would happen today? 

• How do you think the way the slave 
trader inspected Julilly made her feel? 

• How do you think Julilly feels when she is 
taken from her mom?

• Why do you think the children were 
drawn to Julilly? 

• Why do you think Julilly couldn’t lift her 
hand?  
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chApter titLe
Let’s think of a title for this chapter that 
helps to show the reader what will happen. If 
you were the author, what would you name 
Chapter 2? (Pause for students to fill in the title 
name. For younger students, write their answers on the 
whiteboard so that they can spell it in their box.) 

chApter suMmary

What characters did we read about today? (Lily Brown, Willie, the slave trader, Ben, Adam, and Lester)

EARLY READER + EARLY ELEMENTARY: Choose one character and draw a picture of them in 
your Who box. Then see if you can write their name on the line.  (Brainstorm together on a whiteboard 
about the characters choosen. Use the description in the book to help.) 

UPPER ELEMENTARY–HIGH SCHOOL: Turn to the appendix and begin a Character Profile for 
Adam, Lester, and the slave trader. We will learn more about these characters as the story goes 
on, so just put in what details you can. 

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for 
them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will tell a parent or 
older sibling what is happening in the picture. Early Reader–Early Elementary will fill out their What box. Older 
students should continue filling out their Plot Chart in the appendix.)

Page 1

Rate It!
Did you like this chapter? Why or why not? 
Was it interesting? How did it make you feel? 
What did it teach you?

whO (CharactEr)

What (plOt)

How do you think Julilly feels in this chapter? What is the mood of the chapter? Has it changed? 
(Write suggestions on a whiteboard. These could include: ominous, foreboding, sad, angry, humiliated, shocked, 
etc.)

UPPER ELEMENTARY–HIGH SCHOOL: Write about the setting of the chapter. Has it changed 
from Chapter 1? Where is it set? What is the mood? (Fill out their Setting box.)

hoW (seTting)
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MiddlE + high schoOl onlY
FAVORITE QUOTE AND LITERARY DEVICES: Take the book and re-read the chapter, 
looking for similes, metaphors, and descriptions. Choose your favorite quote from this 
chapter, and then write it and the page where you found it (if you are allowed, also 
highlight or underline it in your book). Then write the simile or metaphor you found and 
think about how it helped you connect more with the story. (Similes or metaphors could include:  . 
. . twitched like a wild bird . . . [12]They  stood like broken trees, their hands dangling like willow branches in 
the wind .[14] . . . black as midnight. [14] . . . low as the sightless hollow in a tree. [14] The chain became a 
silver snake. [14] Etc.)

Let’s start working on our unit project! In your student book, you have a list of ideas 
you can work on. (If you chose to do the writing track, refer to that each day 
and disregard this page.) Choose one and let’s think of all the supplies 
we will need to complete our project. This week, we’ll 
gather our supplies to make sure we are ready to work 
on it. (If you have younger students, I recommend having them all 
do the same unit project so that you can brainstorm and work on it 
together.)

Note to the teacher: Throughout this unit, students will 
work on a unit project to present what they learn. They can work 
on this once a week or, for the first time ever, you can refer to the 
book report writing track(this is an additional purchase) 
that will break down the projects into separate 
chunks that can be worked on each day. This is 
totally optional, as the student books will prompt 
you to work on your project and gives different ideas for 
you to try. Today students will choose their project and think 
about the supplies they need, or they will do the second lesson 
in their writing track. 

Unit ProjecT
Page 2



LesSoN
3free boy

Open our hearts and 
minds to hear what you have to say to us today, Jesus. May we put aside 
all the distractions and worries of our days and see what you have for us to learn, 
instead. May we be even more aware of wrong and right, teach us discernment that we may know when to stand 
against injustice and recognize it when we see it. May we grow in wisdom and truth today.

UnderGrounD to CanadA

Today’s 
prAyer
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chApter suMmary
Choose a presenter and see how many details they can 
remember from Chapter 2. Use the bullets below for 
prompts if needed. 

• Julilly woke at 4 am and ate breakfast.
• She did her hair.
• Mammy Sally said there would be trouble. She told 

her not to forget what she had told her.
• The field-hand slaves had to line up.
• The slave trader took 2-year-old Willie.
• The slave trader inspected Julilly and told her to get 

into the cart.
• Julilly got into the wagon. More children were pulled 

from their parents and came to crowd around Julilly.
• Mammy Sally disappeared to another building.
• Adam, Ben, and Lester were chained up to the back 

of the wagon.
• The wagon moved forward and 

Julilly cried.
• Old John waved goodbye.

PrediCtionS
Where do you think Julilly is 
going? 

How long is the journey? 

Do you think the slave trader is 
kind or cruel? 

What will happen next? 

Our Predictions
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You sHould know 
In the early-1800s, slaves often worked on plantations. These were huge farms that needed many hands. 
Common crops on a plantation included corn, cotton, and tobacco. Not all slave owners were the same; some 
were more cruel than others, and you will see in this story. During this time in history, slavery was common place 
and accepted by many, if not most. But it was never right, and there have always been those how have stood 
against it.

FamilY disCussion 
In today’s chapter, we see that the 
children were incredibly thirsty. 
We don’t know how long they 
were without water, but we do 
know that in high heat, the body 
cannot survive long without 
it. Think about the fact that 
the slave trader did not 
seem concerned about the 
children. Why do you 
think that is?  

Read 
ChapteR 3

• Why do you think the children hadn’t 
ever seen a waterfall before?

• Why do you think Julilly only drank a 
little before passing the water to the 
children? 

• Why does Julilly miss Mammy Sally 
when the children ask her for water? 

• How do you think it might have felt 
to Julilly to hear that the boy was 
free? 

• Why did the boy crying give Julilly 
courage? 

• Why was the slave trader angry?  

stUdents
It’s time to turn to your student notebooks 

so that we can work on the pages 
together. 
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Rate It!
Did you like this chapter? Why or why not? 
Was it interesting? How did it make you feel? 
What did it teach you?

chApter titLe
Let’s think of a title for this chapter 
that helps to show the reader what will  
happen. If you were the author, what 
would you name Chapter 3? (Pause for 
students to fill in the title name. For younger 
students, write their answers on the whiteboard 
so that they can spell it in their box.) 

chApter suMmary

What new characters did we meet today? (the tall man and the free boy)

EARLY READER + EARLY ELEMENTARY: Choose one character and draw a picture of them in 
your Who box or Character section. These are supporting characters which we won’t hear about 
again. Books often use supporting characters to teach us something about the main character. 
What do you think these characters teach Julilly?  (Use a whiteboard to brainstorm together about the 
characters choosen. Discuss how they teach Julilly about what a Quaker abolitionist is, that the boy was free, how 
his freedom gave her hope and courage, etc.) 

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for 
them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will make a list in 
order with the cutouts in the appendix. Early Reader + Early Elementary will fill out their What box. Older students 
should continue filling out their Plot Chart in the appendix.)

Page 1

Where does this chapter take place? What clues do we have about the time of day?  (For younger 
students, use the whiteboard and brainstorm together as a family. Answers could include: The sun is in the sky 
which means it is midday, it is hot, they are traveling on a road and have been traveling for some time, they are 
passing farms, etc.)

whO (CharactEr)

What (plOt)

Where (SettiNg)
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How do you think Julilly feels in this chapter? What is the mood of the chapter? Has it changed? 
(Write suggestions onto a whiteboard. These could include: strange; uncertain; hopeless in the beginning but 
after her encounter with the free boy, Julilly is hopeful; she begins to realize she is the only one who can care for the 
children; that she has to be strong to meet Mammy Sally; etc. )

MiddlE + high schoOl onlY
VOCABULARY AND LITERARY DEVICES:  Take the book and re-read the chapter, looking for 
similes, metaphors, and descriptions. Then write one or more of the similes or metaphors you 
found and think about how they helped you connect more with the story. (Similes:  . . . as the bells 
tolling death from the village church . . . [16] . . . whimpered like tiny, forgotten sheep. [16] The hills came along 
like stair-steps. [17–18])

Are there any words you struggled with or weren’t certain about? Write these words down and 
look up their definitions. (If students feel like they have nothing, ask them if they know what mulatto means 
[what Lester is called]. Mulatto means “mixed race.”)

Each week, we will have some sort of hands 
on connection to the book. This week we 
are going to paint or sketch the setting that 
we read about in Chapter 3. This is called a 
scene; it’s like the backdrop of a play. What 
can you remember about the setting? (Look 
at your Chapter Summary if you need help.) 
(a stream, a waterfall, a pile of wood, shady trees, 
sunny, etc.) Pull out your art supplies and see 
if you can create a picture to go along with 
the setting. You can sketch it or use acrylic or 
watercolor paints; you can even sketch it first, 
and then use your sketch to help you paint! 
You can do it on the paper in your notebook or 
do it on watercolor paper or canvas instead. 
Great work! Let’s finish  our scene with a 
caption or title. What will you call this place? 
Write your title on your finished artwork and 
hang it up to dry. 

Paint/SketcH the settinG
Page 2

hoW (seTting)
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Father, thank you that you 
never leave us nor forsake us. Even in our difficult journeys, even in our low 
places, you are with us. May we be inspired by Julilly’s strength and courage today. 
We ask that you would fill this place with your presence, and help us to help one another as you modeled for 
us in your life.

UnderGrounD to CanadA

Today’s 
prAyer
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chApter suMmary
Choose a presenter and see how many details they can 
remember from Chapter 3. Use the bullets below for prompts if 
needed. 

• The wagon drove on and on. 
• The day got hotter and there was no shade or clouds.
• They had no water.
• The wagon went past many farms.
• They crossed many hills.
• They came to trees, a stream, and a waterfall.
• The wagon stopped to get water and rest. The driver fell 

asleep and the slave trader went to get water.
• A tall man and free boy were chopping wood by the stream.
• They came and asked why the men were in chains.
• The free boy brought water.
• Everyone drank.
• The boy told Julilly he was free and was paid to help stack 

wood.
• The slave trader came back and whipped the men, telling 

them not to talk to the “Quaker Abolitionist.” (20)
• The driver got back into the wagon seat and they continued 

on.
• The free boy cried as he watched them go.
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You sHould know 
Though the journey to the deep south only takes two 
chapters, it actually would’ve taken a very long time. 
With men walking in chains, their travel could not have 
been very fast. It would have taken over a month to get 
from their “home” to their new owner’s home. Imagine 
walking in chains for a month! Imagine being thirsty 
or hungry or cold, or hot, with no shade, no blankets, 
and no protection! Imagine feeling like you were going 
farther and farther from your mother, the world that 
you knew, and knowing you would have to travel that 
far again so that you escape and find freedom! These 
quick chapters give us just a small glimpse of what it 
might have been like to be separated from your family 
and sold. Though this might seem like it was a very 
long time ago, when things were different, it wasn’t 
that long ago at all! In fact, this book is likely set in 
the early-1800s, around 200 years ago. How many 
generations back would that be? (Discuss.)

PrediCtionS
Julilly had new courage and strength after seeing the free boy. How do you think we will see that in the next 
chapter as the children and men continue their journey south? Julilly discovered that the children depended on 
her when they were thirsty. Do you think she will change in the next chapter? Why or why not? What do you think 
will happen next? How long and far do you think they will travel? 

Our Predictions 
____________________________________________

____________________________________________

____________________________________________

____________________________________________

____________________________________________

____________________________________________

____________________________________________

____________________________________________

____________________________________________

Though slavery is illegal today, and the right to freedom is considered a human right around the world, racism, 
prejudice, and discrimination are still faced by many people groups. Slavery happened because of racism; people 
believed that Black people were worth less than white people. While slavery, the action, was eventually made 
illegal, racism, like a sickness deep inside, still exists in people’s minds and hearts. Just like abolitionists in this book 
fought for others and stood for what was right, we can still do this when we see injustice or hear someone treat 
someone as if they are less than them.

There is neither Jew nor Greek, 
there is neither slave nor free, 
there is no male and female, 
for you are all one in Christ Jesus.

—gaLatianS 3:28

How can we apply this verse to racism? (Discuss as a family. Also, this is a great time to have a discussion about if you 
have ever encountered racism personally, if you know anyone who has, or how we can handle situations in love.)
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FamilY disCussiOn
In today’s chapter, 
we see a change in 
Julilly as the children 
continue their journey 
south. We also see her 
change as they face 
difficulties along the 
way. Let’s talk about it!   

stUdents
It’s time to turn to your student notebooks so that we 

can work on the pages together. 

Read 
ChapteR 4

• How has Julilly changed?
 
• Why are they angry?  
 
• Why didn’t Julilly try to run? 
 
• How did Lester help Julilly? 
 
• Why do you think it took bravery to help 

the men with the chain?  
 
• What do you think the children and men 

must be feeling as they get closer to the 
new plantation? Do you think they know if 
it will be better or worse than the last one? 

 
• Why did the wagon become a home? 
 
• Why was Julilly encouraged that Lester 

was proud of her? 
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Rate It!
Did you like this chapter? Why or why not? 
Was it interesting? How did it make you feel? 
What did it teach you?  

chApter titLe
Let’s think of a title for this chapter that 
helps to show the reader what will happen. 
What could we name Chapter 4? (Pause 
for students to fill in the title name. For younger 
students, write their answers on the whiteboard so 
that they can spell it in their box.) 

chApter suMmary

There are no new characters in today’s chapter, however we see that Julilly’s character is changing. 
What new things do we learn about Julilly in Chapter 4? (Brainstorm together and write answers on a 
whiteboard for younger students to see or copy. Answers could include: she is strong, she is brave, she has courage, 
she feels responsible to help the children and men, she is selfless, she is growing up, she is angry, she still remembers 
Canada and has hope she will see her mother again one day, etc.) Write some new things you have learned 
about Julilly in the Who box .(Upper Elementary–High School should add to their Character Profiles in 
the appendix.)

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for them 
to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will color the picture and 
tell their family what happened in the story today. Early Reader + Early Elementary will fill out their What box. Older 
students should continue filling out their Plot Chart in the appendix.)

Page 1

Because our characters are on a journey, our physical setting is changing rather than staying the 
same. Let’s think: Where is it? When is it? What is the mood or feel of this chapter? These will all help 
us know the setting. (Brainstorm together on a whiteboard. Answers could include: we know that this is the middle 
of the summer [remember how the story started in June?]; We know that they are going to the deep south; We know 
that the chapter focuses on hills, that there are rivers and trees along the way, and that they pass through a large cypress 
swamp; The children remain in one spot, in the wagon, which has become their home; The mood of the chapter is 
strong, even though it is hard; We see Julilly rise up to the challenges she faces, and help others who need her; Etc.)

whO (CharactEr)

What (plOt)

SettinG
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MiddlE + high schoOl onlY
LITERARY DEVICES:  Take the book and re-read the chapter, looking for similes, metaphors, 
and descriptions. Then write one or more of the similes or metaphors you found and think about 
how they helped you connect more with the story. (Similes + Metaphors: Its scraping, clattering noise 
was a wall . . .  [21] The muddy water lay as quiet as a flat, smooth mirror. [23] . . . strained the sun like spreading 
sieves. [23] Etc.)
Imagery is descriptive writing that helps you imagine or picture it. Barbara Smucker uses 
beautiful imagery to help us feel like we can taste, see, or hear what is happening in the chapter. 
Find one-to-two examples of imagery in this chapter.  ( . . . swaying, jogging wagon . . .  [21] Its scraping, 
clattering noise . . .  [21] . . . on a tall hill with black trees and silver stars and a biting wind that never stopped .[21] 
The trees rose out of it straight and tall and their soft green needles strained the sun like spreading sieves. Clicks 
and specks of sunlight sparkled on the water. [23] Etc.)

We have learned so much this week about Julilly in this story that gives us a picture into the past. Turn to 
your second page and see if you can answer the questions about the chapters we have read together! 

Pre-Reader–Early Elementary have the same questions. If you have younger students, 
read the questions out loud and discuss them together. You do 
not need to write down their answers; you can choose to do this 
comprehension review orally. Alternately, you could write 
what they dictate or have them copy their answers from 
the whiteboard if you use one. 

1. Who is Julilly? Julilly is the main character. She is a 12-year-old 
slave girl.

2. Who is Mammy Sally? Mammy Sally is Julilly’s mother. She is 
also a slave.

3. Why is Julilly in a wagon? Julilly was sold to another person and 
separated from her mom. She is going on a long trip to her new 
owners.

4. What is a slave? A slave is someone who is owned 
by someone else, who doesn’t get paid, and who is 
forced to do things.

5. Is Julilly being treated well? No, Julilly is being treated 
badly; she is given very little food and water.

6. How do you think Julilly feels? Answers could vary: angry, sad, 
lonely, strange, scared, etc.

reAding coMprehEnsioN quiZ
Page 2
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Midlle and High School have the same questions. Upper Elementary has similar questions and they 
are bolded below. You can either do this as a quiz, or you could do it like a verbal book club discussion 
if most of your students are older. These questions don’t all have specific answers, though potential 
answers are given, and can lead into some great discussion—a perfect weekly tea time activity. 

1. Who is the main character of this book? Julilly
2. What is the main problem that Julilly faces? She is separated from her mother and wants to find her again.
3. What is slavery? Slavery is when people are bought and sold, forced to work for no money, and not respected as 

equals.
4. Describe the relationship between slavery and the word demeaning. Slavery is demeaning no matter how kindly 

a slave is treated because they are viewed as a product that can be bought and sold. They are controlled and their 
freedom is removed. It happens under the pretense that one race or person is worthy, better than, or worth more than 
the lesser race or person who is being bought or sold as a commodity. 

5. What kinds of literary devices does the author use? The author uses lots of imagery, similes, and metaphors to 
help create pictures and relate the reader to the story.

6. What do you think motivates Julilly? Her main motivation in the beginning is to see her mother again.
7. Describe the relationship between anger and strength. Anger has the ability to fuel or strengthen a person’s 

resolve, and it can push them forward. It can also cloud  a person’s judgement and cause them to act rashly or without 
considering the consequences. It is a powerful motivator to incite action. 

8. What is an abolitionist? An abolitionist is someone who stands against a practice or thing. In the days of slavery, 
an abolitionist generally stood against the accepted practice of slavery.

9. Describe how the Julilly’s thoughts of her mother change in the first four chapters.  In the first chapter, 
Julilly believes that nothing will happen to her because her mother will protect her. Even in the second chapter, she 
looks for her mother around corners, half expecting to see her there. In Chapter 3, she begins to realize that the things 
she would look to her own mother to do she now has to do, not just for herself, but for the others, as well. By Chapter 
4, we see Julilly remembering what her mother had taught her, and she begins rising up to be the young woman she 
was raised to be. She, almost like her strong mother, takes care of the children and the men; she takes responsibility for 
them, sings her mothers songs, etc.

10. How does Lester give Julilly strength? Lester’s anger and sullenness is like fuel for Julilly. It reminds her that this is 
wrong, that she is not alone, to continue hoping. She respects and admires Lester, and his admiration in return makes 
her feel her worth and value. 



LesSoN
5the deep south

When we face uncertainty, 
you are certain. When we face adversity, you are with us. May we lean on 
your faithfulness in the midst of the trials that we face, and even in the storm may we trust 
you through it all. Increase our faith. Increase our love toward one another and toward you, God. 

UnderGrounD to CanadA

Today’s 
prAyer
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Our Predictions

chApter suMmary
Choose a presenter and see how many details they can 
remember from Chapter 4. Use the bullets below for 
prompts if needed. 

• The wagon traveled for many days over hills.
• Nights were cold and days were very hot.
• Julilly gave the children water and poured water over 

Lester, Adam, and Ben’s feet to care for them. 
• Julilly thought of running away but knew she had to 

care for the children and men.
• The wagon went through a cypress swamp.
• The swamp sucked down the chains and made it very 

hard for the men to walk. The slave trader whipped 
them for being slow. 

• It rained and the slaves had no cover.
• Julilly became brave and got out of the wagon to 

carry the weight of the chains so the men could walk. 
• She got back into the wagon 

once they were through the 
swamp.

• Julilly sang a song to the 
children.

PrediCtionS
In this chapter, the children and 
men are going to see the new 
plantation and the deep south 
for the first time. They have heard 
stories about the deep south, 
none of them good. Do you think 
these stories are true or not? 
How do you think the children 
and men feel? What do you think 
the plantation will be like? How 
do you think they will be treated 
based on how they have been 
treated on the journey? 
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You sHould know
Do you like this book so far? Is it interesting? Do you want to hear the next chapter? The reason that 
you might find this book so interesting and want to read more is because the author wrote the book with 
lots of good descriptions that make the story come to life. The author uses imagery (descriptions that 
help you picture it), similes (comparisons using like or as) and metaphors (comparisons without using like 
or as) that help you understand what is happening in a new way. Let’s think of some examples of similes. 
(Discuss. You can get the ball rolling with something like: Smooth as a baby’s bottom or The silence was like a thick 
blanket, weighing the room down. Then see if you can come up with some of your own. This is a great exercise to help get 
our brains thinking about similes before we read.) 

Now let’s see if we can think of some metaphors. Remember, metaphors do not use like or as. (Examples: 
Her eyes were ice as she glared at him. Happiness is a bubbling brook, dancing over the rocks with wild abandon. Discuss 
some other metaphors.) As we read today, let’s look for similes, metaphors, and imagery that helps us 
picture or understand the book in a new way! 

Before you begin: When you read, try to stop when you find imagery, similes, 
or metaphors and see if students can identify which one it is. Look for: 

• . . . silent cloud-like drapes of swaying grey moss . (26)

• . . . they looked like white linen napkins . . . (26)

• . . . steps fanned out like a peacock’s plume . (26)

• . . . boots shone like pools of muddy water . (26)

•  . . .  scrawny as chicken legs . . . (28)

• . . .  dried up like a crinkly brown leaf . (28)
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FamilY disCussion 
In today’s chapter, Julilly 
finally meets the life she 
has been sold into. What 
she finds is, perhaps, 
even worse than what she 
imagined it would be. 

Read 
ChapteR 5

• How do you think Julilly might have felt 
seeing the beauty of the lane and house? 

• What clues do the man’s and woman’s 
reactions give us to how they view their 
slaves? 

• Why is Julilly shocked that Sims is the 
overseer? 

• How can Julilly tell that this plantation is 
nothing like Massa Hensen’s? 

• What clues do we have about how slaves 
are treated here? 

• Why didn’t Julilly want to look for Mammy 
Sally? 

• Why do you think Julilly sat down beside 
Liza? 

• Older students: What does the stark 
contrast between the extravagant “Big 
House” and the worn slave quarters show 
us about racism? 

stUdents
It’s time to turn to your student notebooks 

so that we can work on the pages 
together. 
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whO (CharactEr)

What (plOt)

Rate It!
Rate this chapter or write your overall 
thoughts about it. How did it make you feel? 
What did you like or dislike about it? 

chApter titLe
Open up your student notebooks to your 
Chapter 5 summary. What title would you give 
this chapter? (Pause for students to fill in the title 
name. For younger students, write their answers on the 
whiteboard so that they can spell it in their box). 

chApter suMmary

EARLY READER + EARLY ELEMENTARY: In this chapter, we learn some new information about 
the antagonist (bad guy) of the story: Sims. Sims is the slave trader that has been with Julilly the 
whole time, but now she learns that he is the overseer, or boss, of the slaves. Turn to your Who box 
and circle or write his name, and then draw a picture of him. (If you need, re-read the description of Sims 
in Chapter 2. He was a big man with a short, thick neck, he had a toothpick in his mouth, yellow teeth, oily skin, 
messy brown hair, baggy, dirty pants, mean looking, his voice sounds like a jay-bird, [10] etc.)    

UPPER ELEMENTARY–HIGH SCHOOL: Now that you know his name, add to your Character 
Profile in the appendix for Sims. What new information do you have about him that you didn’t 
know before? On your Chapter Summary page, write what Master Riley and his wife show us 
about Julilly. How do their characters help Julilly understand her new home? (The master of the house 
and his wife are dressed richly; they don’t even look at the slaves, showing under disdain, as though they aren’t 
worth their time or attention.) 

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(Again, for younger students, use the whiteboard and brainstorm together as a family, writing things on the board 
for them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will cut and paste 
the pictures from the appendix in order. Early Reader + Early Elementary will fill out their What box. Older students 
should fill in their Plot section and add it to their Plot Chart in the appendix.)

Page 1
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Who can tell me the setting of the story in this chapter? (If you have younger students, brainstorm 
together and write their answers on a board. Answers could include: Mississippi, the Riley plantation, deep south, 
Sunday, daytime, slave quarters, etc.)

EARLY READER–UPPER ELEMENTARY: LITERARY DEVICES 
Do you remember how we were looking for similes, metaphors, and imagery (called literary 
devices) while we read? What was your favorite one? (Look back in the lesson if you need to re-read them. 
Then help your students write their favorite and determine whether it is a simile, metaphor, or imagery.)

MIDDLE + HIGH SCHOOL: Write about the setting of the chapter. Where is it? When is it? What 
is the mood of this chapter? (Fill out their Setting box.)

MiddlE + high schoOl onlY
COMPARE AND CONTRAST: In this chapter, Julilly’s tender hopes and awe at the beauty of the 
“Big House” are crushed when she discovers the reality hidden out of sight of the “Big House.” 
Have you ever noticed that people often hide away parts of themselves that they don’t want 
to look at because it makes them feel bad? Compare the age-old quote: “Out of sight, out of 
mind,” to the stark divide between the “Big House” and the slave quarters in this book.  

voCabularY

appraised: to assess someone or something; consider their value

listless: someone who lacks energy, interest, or enthusiasm  

crocker sacks: a cheap bag that was used to carry cotton

portly: someone, usually a man, who is thicker or rounder in appearance

plantation “grapevines”: information that has been passed on from one person to another

gaiety: to be lighthearted or cheerful; happy

ornithologist: a person who studies birds or is an expert about them 

Page 2

Let’s read some words that we will hear this week in the book and learn what they mean. After, you will 
be able to complete your Vocabulary page all on your own! You might not have all the words on your 
page, but listen carefully, because these words will help the chapters we read together this week make 
more sense. (If you prefer and have the time, instead, allow students the opportunity to try to define these words together 
first. Often, students have a general understanding of the words they just struggle to verbalize what they partially know but 
haven’t yet mastered.)

Where + when (SettiNg)
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6the deep south

Father, thank you for 
our friends. Bring to mind the people in our lives that you have sent to 
encourage us, to teach us, and to walk alongside us. Help us to learn how to be 
good friends to others and share your love and hope even in the darkest of places. We welcome you into our 
home today, Holy Spirit, and invite you to teach us whatever you have for us today, and to fill this place with 
your peace.  

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can 

remember from Chapter 5. Use the bullets below for 

prompts if needed. 

• The land became flat again and fields appeared.

• The slave trader said they were in Mississippi.

• The wagon turned into a long lane with beautiful oak 

trees on either side.
• Julilly saw the “Big House.”

• The slave trader took them toward the master of the 

house, Master Riley, who told him to take them to the 

slave quarters.
• The slave trader’s name is Sims. He is the boss of the 

slaves.
• The slave quarters are in bad repair. The slaves are 

quiet, and the people look skinny and malnourished.

• The slaves look afraid and full of hatred.

• The children are separated from 

Julilly.
• Julilly was sent to the cabin for 

slaves with no families to be a 

field hand.
• Julilly meets Liza.

PrediCtionS
Now that Julilly has arrived, she is 
going to see what life is like on the 
plantation. What do you think will 
happen in today’s chapter? What 
do you think it will be like? How 
do you think it is different from the 
Hensen plantation Julilly came 
from? 

Our Predictions ___________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________
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You sHould know
Do you know what a bully is? (Pause for answers.) A bully is not just someone who treats someone else badly or 
in a cruel way. They specifically prey on the weak and vulnerable. They look for someone who is smaller, quieter, 
shy, or someone who looks alone or weak, and they take advantage of that. 

What does this passage tell us about how we should treat those who are vulnerable? (That we should defend 
them, stand up for them, speak for them.) While some bullies physically hurt others (pushing them or beating them 
up), others use only their words as weapons, which can be just as hurtful. We often think of bullying as what we 
see in the movies on on TV—something really mean and apparent—but bullying can be more subtle, too. If you 
are a strong person who is used to leading others, you might have been bullying without even realizing it. Any 
time you take advantage of someone who is quieter or smaller, even if you do it nicely, it is wrong. This is called 
manipulation—the process of controlling someone or getting them to do what you want them to do. It is important 
to learn how to recognize bullying so that you can learn to stand up for and defend someone else, to recognize 
that behavior in yourself and work on it, or to find your voice and speak up against injustice. Everyone has 
strengths and weaknesses, and often your biggest struggles are a result of both. For example, someone who is 
a strong leader (a strength) will likely have to work on learning to lead with integrity and not taking advantage 
or manipulating others (a weakness). We can choose to use our gifts and strengths for good and grow our 
character so that we can stand for what is right. Talk about bullying together. Has anyone in your family been 
bullied? Do you think that any of you struggle with this? 

Open your mouth for the mute, 
for the rights of all who are 
destitute.Open your mouth, judge 
righteously, defend the rights of 
the poor and needy. 

—provErbs 31:8–9
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FamilY disCussion 
How did your predictions of life on the plantation match up? Were you 
correct? Was it worse than you thought it would be? What was the most 
shocking thing to you in this chapter? 

Read 
ChapteR 6

• How is hopelessness like a sickness? 
• Why did Julilly feel she could cry in the 

cabin? 
• What do you think the quote, “He 

said, ‘Liza, the soul is all black or white, 
‘pending on the man’s life and not on his 
skin,’”1 means?  

• What is the connection between 
demeaning and the children sucking their 
food from the trough?

• Why do you think Sims likes to beat the 
old and the crippled? 

• What do you think life was like for a 
slave who had special needs, was old, or 
crippled in some way like Liza.

• Why did Julilly pick the higher cotton and 
stand over Liza? Why do you think she 
felt the urge to protect her? What does 
this show us about Julilly’s character? 
How does this illustrate the Bible verse 
we read today? 

1 Barbara Smucker, Underground to Canada 
(Toronto/Vancouver: Penguin Random House, 
2013), 32.

stUdents
It’s time to turn to your student notebooks 

so that we can work on the pages 
together. 
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whO (CharactEr)

What (plOt)

Rate It!
Did you like this chapter? Why or why not? 
Was it interesting? How did it made you feel? 
What did it teach you?  

chApter titLe
Let’s think of a title for this chapter that 
helps to show the reader what will happen. 
If you were the author, what would you 
name Chapter 6? (Pause for students to fill in 
the title name. For younger students, write their 
answers on the whiteboard so that they can spell it 
in their box.) 

chApter suMmary

What characters did we read about today? (Lily Brown, Willie, the slave trader, Ben, Adam, and Lester)

EARLY READER + EARLY ELEMENTARY: Today we learned more about Liza. Draw a picture 
of her in your Who box and circle or write her name. What did we learn about her?  (Brainstorm 
together what you learned about Liza; use your whiteboard if needed. This could include: She was crippled and 
hunchbacked after being whipped until she nearly died; She tried to run away once; She limps; She is kind; She is 
not hopeless like the others; She has been there for a year; Her dad was a preacher; Her body looked old, and only 
her face was young; She is in a lot of pain; She knows about Canada; Etc.) 

UPPER ELEMENTARY–HIGH SCHOOL: Turn to the appendix and begin a Character Profile for 
Liza. We will learn more about her as the story continues, so just fill in what you know about her.  

Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for 
them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will tell a parent or 
older sibling what is happening in the picture. Early Reader + Early Elementary will fill out their What box. Older 
students should continue filling out their Plot Chart in the appendix.)
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How do you think Julilly feels in this chapter? What is the mood of the chapter. Has it changed? 
(Write suggestions onto a whiteboard. These could include: shocked, angry, protective, grateful to have a friend, etc.)

UPPER ELEMENTARY–HIGH SCHOOL: Write about the setting of the chapter. Where does Julilly 
spend most of her time now? How long does she work? Has the mood of the chapter changed from 
Chapter 5? (Fill out their Setting box.)

MiddlE + high schoOl onlY
FAVORITE QUOTE AND LITERARY DEVICES: Take the book and re-read the 
chapter, looking for similes and descriptions. Choose your favorite quote from 
this chapter, and then write it and the page where you found it (if you are allowed, 
also highlight or underline it in your book). Then write the simile you found and 
think about how it helped you connect more with the story. (Similes or metaphors could 
include:  . . . listlessness  about the others that was like a sickness. [31] “ . . . soul like a rotten turnip.” 
[32] . . . like pigs. [33] . . . like ghosts being pushed around. [34] . . . frail as shadows. [34] “. . . 
slave is just like a work-horse. [38] . . . stayed inside like a burning log. [39] Etc.)

**If you chose to do the writing track instead, disregard this page and teaching.

Do you remember what you chose for your unit project? Let’s gather our supplies and write our project 
at the top of the page so that we remember it. Today we will brainstorm all the things we want to 
include: what we want to make it with, what we want write about, or what we want to use. Think about 
all the things you know so far and how we can use those to help us plan our unit project. 

Unit ProjecT
Page 2

hoW (SettiNg)
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maKe a diOrama
Students making a diorama can use the 
map in the appendix of the Teacher’s 
Guide to help with their planning. 
They should think about how they will 
make it. (Will they use paper mache, 
cardboard, dough or clay, etc.?) What 
information do they already know to 
get them started? What will they use to 
represent Julilly’s journey? They should 
begin plotting out what they will do 
and how they will do it, and then begin 
working on it.

wrIte a book repoRt
Students writing a book report, should begin their 
outline today. This should include:
1. An introduction (title, author, how many pages, 

setting, etc.);
2. A summary of the book; 
3. Book details: characters (protagonist and 

antagonist, etc.);
4. Book details: plot (the climax, the problem, the 

events involved, the resolution); and 
5. What they think of the book. (This will be their 

conclusion.)

Have them begin creating their outline with what they 
know about the book so far. They can take notes as you 
continue reading the book to help them outline their 
book report.

wrIte aN essAy
Students who are writing an essay should start planning 
their outline. I recommend using a graphic organizer 
of some kind that they can add to as you continue 
reading the story. They should begin by writing a thesis 
statement, and they should continue thinking about the 
book through the lense of this statement as you continue 
to read it. Some great starting points are: the theme of 
the book, their journaling prompts, or to consider how 
this book is relevant today, etc.

prEsent a chAractEr
Students who have choosen to make 
a character poster can begin working 
on it today! They can draw their 
character and begin adding what 
they know, decorating the poster, or 
plan out their poster on a separate 
sheet of paper.

I recommend setting a day and/or time to have a presentation party where 
students can share what they learned and present their unit projects. Set the day 
now so there is both a deadline and something to look forward to. 



 

LesSoN
7the bird man

You are our hope; the 
one who saves us. You are the light of the world that pushes away the 
darkness. Help us to shine with your hope and love to those around us, to spread 
your light in the midst of the darkest valleys. As image bearers of you, Jesus, fill us with more of your presence 
and teach us to live as you did. Fill this place with your joy today.

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can 
remember from Chapter 6. Use the bullets below for 
prompts if needed. 

• Liza and Julilly talked; Julilly cried.
• Liza told Julilly that she was whipped when she tried to 

escape.
• The bell rang for food.
• The children sucked food from a trough.
• Julilly and Liza gathered with older children and ate 

some food (it wasn’t enough).
• Liza showed Julilly how to wash her clothes and dry 

them.
• They fell asleep.
• Early the next morning, the slaves lined up for breakfast 

with their lunch pail and their crocker sacks to hold 
cotton.

• They worked picking cotton from dawn to dusk.
• Sims whipped anyone who was slow, old, or weak.
• Julilly helped Liza and protected her from Sims.
• They walked back at twilight.
• Liza said she was a friend.
• Julilly and Liza talked about Canada and freedom.

PrediCtionS
The chapter we will read 
today is about a visitor who 
comes to the plantation. Who 
do you think it is? What do 
you think he will be like? If you 
were writing the story, what 
would happen next? 

Our Predictions ___________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________
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activity break
Now that we have read a little bit about cotton, 

let’s watch a short video to see how it was 
picked and processed to make cloth! See if you 
can discover what cotton bols are, what a gin 

is, and how cotton grows. 
(https://youtube/PDO5oEjTEI0)

Read 
ChapteR 7

• Why do you think people have spread 
negative rumors about Canada? 

• What kind of person do you think Massa 
Ross is? Why?

• Discuss the quote: “Julilly had learned long 
ago from Mammy Sally that it was easy 
to know the thoughts of a white man by 
the look in his eyes. A black man learned 
to keep his thoughts inside his head and 
pull the shades down over his eyes so the 
white man couldn’t see inside.”1 What do 
you think it means? What imagery does the 
author use?  

• Why do you think Mr. Ross is looking at the 
slaves instead of for birds?

• Why did Julilly get whipped? Why does she 
think she will be whipped again? 

• What might Massa Ross, this man from 
Canada, have brought with him? (hope, a 
reminder of what Canada represents, etc.)

1 Barbara Smucker, Underground to 
           Canada (Toronto/Vancouver: Penguin Random   
          House, 2013), 44.

stUdents
It’s time to turn to your student 

notebooks so that we can work on 
the pages together. 

FamilY disCussion 
Who did you guess would 
come? What did you 
predict would happen? 
Were you right or wrong? 
Let’s discuss this chapter 
together.   



T h e  b I r d  m a N teacher’s guide LESSON 7 50  

whO (CharactEr)

What (plOt)

Rate It!
Did you like this chapter? Why or 
why not? Was it interesting? How 
did it make you feel? What did it 
teach you?

chApter suMmary

What new character did we meet today? (Massa Ross) Draw a picture of him and let’s think about 
everything we learned about him. (Discuss together and/or write on your whiteboard. This could include: 
He had a long jacket and a white shirt; He had a rounded stomach, brown hair combed back, a moustache and a 
reddish beard; He was from Canada; He was an ornithologist who studied birds; He had kind eyes; Etc.) 

UPPER ELEMENTARY–HIGH SCHOOL: Begin working on your Character Profile for Mr. Ross in 
the appendix.

Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for them 
to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will cut and paste the story 
events from the appendix in order. Early Reader + Early Elementary will fill out their What box. Older students should 
continue filling out their Plot Chart in the appendix.)

Describe the setting of our chapter today. What is the weather like? Where does most of the action 
take place? What is the mood of the chapter? How does it make you feel?   (For younger students, use the 
whiteboard and brainstorm together as a family, answers could include: cool and moist in the morning, but as the sun 
came out, it became steamy and muggy; full of mosquitos; it happens in the cotton fields; it has a mood of anticipation 
or expectation; etc.)

SettinG

chApter titLe
Let’s think of a title for this chapter that 
helps to show the reader what will happen. If 
you were the author, what would you name 
Chapter 7? (Pause for students to fill in the title 
name. For younger students, write their answers on 
the whiteboard so that they can spell it in their box.) 



T h e  b I r d  m a N teacher’s guide LESSON 7 51

MiddlE + high schoOl onlY
LITERARY DEVICES: Personification, giving an animal or object human qualities, is a literary 
device that is used by the author to help create connections with the story. Look for an example 
of personification in Chapter 7. (In talking about the North Star, they described it as “standing guard.” [41])

Read through the chapter again, looking for words you don’t know and for similes, imagery, and 
other literary devices to see what you can find. (Similes could include:  . . .like pure white feathers from a 
thousand swans. [40] “. . . like a snake’s hiss.” [42] . . . as silent as big bolls of cotton . . .  [42] . . . like tunes of a 
fiddle. [44] . . . like the sudden sting of a thousand bees. [45] Etc.)

Today we read about the North Star (also called Polaris), and how the girls identified it in the sky. Do 
you know which star is the North Star? The North Star is part of a constellation called Ursa Minor AKA 
the Little Dipper (what the book refers to as the “drinking gourd”). It is the last star in the handle and 
brighter than the other stars. If you’ve ever observed the stars one night to the next, you might notice 
that they seems to move. You might find the Little Dipper in one spot one night, and a few weeks later, 
find it somewhere else. Of course, the sky isn’t actually moving, but the Earth is! The Earth is rotating 
and circling around the Sun, changing what we see and where we see it! Today we are going to find 
Ursa Minor and do a craft to help us remember what it looks like. 

arT + scIence: thE nortH staR
Page 2

yoUnger studenTs: 
Open your student notebook to the 
North Star page. Can you find Ursa 
Minor and Ursa Major? Where is the 
North Star? Let’s poke holes in both 
constellations with the tip of our pencil 
and lift it up toward the light! See the 
stars shine? What if we shine a flashlight 
through it in a dark room, can we project 
the stars onto the ceiling? 

olDer sTudenTs: 
 Today you will paint your own 
constellation scene. Use the one below 
for inspiration. You can do this in your 
notebook or on watercolor paper.



 

LesSoN
8the decision

Thank you for the 
understanding and revelation that comes from you. You are the giver 
of wisdom, the source of truth, the one who unveils our eyes. May we have fresh 
revelation and understanding of your compassion and grace as we see but a small glimpse into the painful 
past. Fill us overflowing with your love even as we learn today. 

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can 
remember from Chapter 7. Use the bullets below for prompts if 
needed. 

• Much time passed—one day the same as the next.
• Julilly picked all her cotton and made sure Liza had enough 

as well.
• Slaves who didn’t pick enough got 25 lashes on their backs.
• The girls talked about Canada; there were some terrible 

rumors.
• Each night, Julilly and Liza searched for the North Star.
• There was rain one morning, and Julilly felt the day would 

be different.
• They went to the field to pick cotton. The day got hotter 

and the wet ground turned steamy.
• Mosquitos came and hovered around their faces.
• Massa Riley brought a new man, Massa Ross: a bird man.
• Massa Ross asked to take some slaves with him to help him 

find birds.
• Julilly stopped picking to listen.
• Sims told him he could choose two slaves.
• Sims whipped Julilly and would have 

whipped her again, but Massa Ross 
stopped him.

• Julilly worked harder and faster; she was angry.

PrediCtionS
What do you think will 
happen in our next chapter?

 Will Julilly be whipped 
more? 

Will Mr. Ross leave?  

Our Predictions 
_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

___________________________________

__________________________________

__________________________________

_____________________________________
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You sHould know
Do you know what resolve means? Resolve means to decide firmly. Have you ever resolved something in your 
mind, and then actually done it? (Discuss.) In today’s chapter, we are going to look for an example of resolve; a 
decision that will be made. See if you can find what it is.

FamilY disCussiOn
Did the chapter go as 
you thought it would? 
What surprised you? 
What did you guess 
correctly? 

Read 
ChapteR 8

• Why did Mr. Ross’s arrival unsettle the 
slaves? 

• Why do you think Lester was always 
angry? 

• Why were the slaves feeling lighter? 

• Why are the girls in the cabin afraid? 

• How can you be afraid and not afraid? 
Have you ever felt that way? 

• How does this chapter show us resolve? 

• Do you think something triggered, or 
caused, Julilly to think so much about 
freedom? Why do you think she made 
the decision on this night? 

stUdents
It’s time to turn to your student notebooks 

so that we can work on the pages 
together. 
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Rate It!
Did you like this chapter? Why or 
why not? Was it interesting? How did 
it make you feel? What did it teach 
you?

whO (CharactEr)

What (plOt)

chApter titLe
Let’s think of a title for this chapter that helps 
to show the reader will happen. What could we 
name Chapter 8? (Pause for students to fill in the title 
name. For younger students, write their answers on the 
whiteboard so that they can spell it in their box.) 

chApter suMmary

This chapter brings some changes for Julilly. Let’s think about new things we learned about 
her character today. (Brainstorm together and write answers on a whiteboard for younger students to see 
and/or copy. Answers could include: she wants to be free, she is hopeful, etc.) Write some new things you 
have learned about Julilly in the Who box or add new details to your Character Profiles in the 
appendix. 

Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for 
them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will color the picture 
and tell their family what happened in the story today. Early Reader + Early Elementary will fill out their What box. 
Older students should continue filling out their Plot Chart in the appendix.)

MY RESPONSE: What is one thing you liked and one thing you didn’t like about this chapter? 
Do you think things will change after this? Fill out the rest of your sheet with your thoughts. (For 
younger children, brainstorm and write on the board, and then they can write in their I liked and I didn’t like 
sections.)   

MiddlE + high schoOl onlY
LITERARY DEVICES: Take the book and re-read the chapter, looking for similes, 
metaphors, and descriptions. Then write one or more of similes or metaphors you found, 
and think about how they helped you connect more with the story. (Similes or  metaphors: . . . 
felt it like a spark, flitting up and down the rows of cotton. [47]  . . . like a mouse caught in a corner. [51] Like 
work-horses . . .  [51] The thoughts in her head jumped around like grasshoppers . . . [51] Etc.)
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Pre-Reader–Early Elementary have the same questions. If you have younger students, read the 
questions out loud and discuss them together. You do not need to write down their answers; you can 
choose to do this comprehension review orally. Alternately, you could write what they dictate or have 
them copy their answers from the whiteboard if you use one. Upper Elementary has a combination of 
questions from both sets of questions. They are bolded for you below.

1. Where is the Riley plantation? (Mississippi, the Deep South) 
2. How was Liza hurt?  (She was whipped nearly to death when she tried to escape and got caught.)
3. Who was the new visitor? (Mr. Ross, an ornithologist)
4. What decision do Liza and Julilly make? (to run away)
5. What does Julilly want? (Julilly wants freedom and to find her Mammy Sally.) 
6. What sign do the slaves know to follow to freedom?  (the North Star or the drinking gourd)

Middle and High School have the same questions. You can either do this as a quiz, or you could do it like 
a verbal book club discussion if most of your students are older. These questions don’t all have specific 
answers, though potential answers are given, and can lead into some great discussion—a perfect weekly 
tea time activity. 

1. What is personification? (Personification is giving an animal or object human qualities.) 
2. What is imagery?  (Imagery is a way of writing with good descriptions that helps the reader picture it.)
3. What is a simile? (A simile is a comparison that uses like or as.)
4. What is a metaphor?  (A metaphor is a comparison that does not use like or as.)
5. What literary devices do you see the most so far in the book? (Smucker 

seems to favor imagery and similes; these are used heavily in every chapter.)
6. How does Julillly protect Liza?  (Julilly cares for and protects Liza 

by getting her food, picking from the high branches, adding to her 
sack to make sure she meets the quotas, and covering Liza when Sims 
comes by.)

7. Who is the visitor to the plantation? What does he do? 
(Mr. Alexander Ross is a Canadian ornithologist who visits the Riley 
plantation. He asks to have some slaves “help” him look for birds; He 
keeps Julilly from getting another beating.)

8. What two events changed Julilly?  (Mr. Ross’s arrival gives her 
hope and reminds her that Canada is real. Sims whipping 
her fills her with anger and a desire to be free.)

9. What constellation do the girls look for? What 
do they call it? Which star specifically do they 
look for? (Ursa Minor [the drinking gourd]; the North Star)

10. What does listless mean? (someone who lacks energy, interest, 
or enthusiasm)

reAding coMprehEnsioN quiZ
Page 2







 

LesSoN
9the meeting

Thank you for showing 
us an example of rest, God. Help us to rest in you. Teach us to find peace 
in the midst of  the busy. You say to come to you and you will give us rest, so we ask 
you to fill this place with rest from frustration, rest from weariness, rest from anxiousness or the feeling we 
need to just “get it done.”   

UnderGrounD to CanadA

Today’s 
prAyer
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Our Predictions

ChaptEr suMmary
Choose a presenter and see how many details they can 

remember from Chapter 8. Use the bullets below for 

prompts if needed. 

• Julilly and Liza finished picking and went to weigh 

their cotton.

• Mr. Ross chose Lester and Adam to go bird 

watching with him and they returned at weighing 

time. 
• Julilly decided to meet with Lester tomorrow.

• Mr. Ross watched the weighing and asked 

questions.

• Sims said he had heard nothing but black-eyed 

peas could grow in Canada and Mr. Ross smiled.

• Julilly got food for her and Liza.

• The girls talked in their cabin about Canada.

• Most of the girls were afraid.

• Julilly couldn’t stop thinking about what it would be 

like to be free.

• Julilly asked Liza if she was going 

to run away again, and Liza said 

yes.
• Julilly said she would go with her.

PrediCtionS
Today is Sunday 
on the Riley 
plantation, 
which is a day 
of rest from 
picking. Julilly 
said she was 

going to talk to 
Lester today. What 

do you think 
Lester and Mr. 

Ross talked about? 
Do you think Julilly and Liza will 
run away? What do you think 
will happen in today’s chapter? 
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FamilY disCussiOn
In today’s chapter, we finally learn the true 
purpose behind Mr. Ross’s visit. He is not here 
for birds at all, but rather to help them escape! 

Read 
ChapteR 9

• Why do you think Mr. Ross chose Lester and Adam 
out of all the slaves?  

• Discuss foreshadowing: how when Mr. Ross first 
came he seemed more interested in the slaves than 
the sky.

• Why do you think Julilly and Liza felt closer 
together? (Discuss shared purpose and shared 
experiences.)

• Think about Lester’s anger. Do you think it gives 
him strength? Does Julilly or Liza seem angry? Do 
you think anger is the only way to be strong? 

• What does Liza’s reaction to Mr. Ross helping them 
escape tell us about her? (She had given up hope. 
Her worries, pain, and sullenness had aged her.)

• Why do you think it is hard for Julilly to speak freely 
to Mr. Ross? 

• Why does Mr. Ross say it won’t be easy even in 
Canada? 

• Adam says that before he met Mr. Ross, he thought 
everyone owned slaves. How would it feel to realize 
that there were people who saw slavery as wrong? 
To know that they were not alone? 

stUdents
It’s time to turn to your student 

notebooks so that we can work on the 
pages together.
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chApter suMmary

CharaCters

What (plOt)

Rate It!
Rate this chapter or write your overall 
thoughts about it. How did it make you feel? 
What did you like or dislike about it? 

chApter titLe
Open up your student notebooks to your 
Chapter 9 summary. What title would you 
give this chapter? (Pause for students to fill in the 
title name. For younger students, write their answers 
on the whiteboard so that they can spell it in their 
box.) 

EARLY READER + EARLY ELEMENTARY: What new things did we learn about Julilly and Liza 
today? What about Mr. Ross? (Julilly and Liza: They are determined; Liza had given up hope; she had been 
alone last time; she knew with help things could be different; both of the girls are willing to take the risk. Mr. Ross: he 
is a kind man; he is an abolitionist who has helped other slaves as well.) Draw a picture of the meeting in the 
forest.   

UPPER ELEMENTARY–HIGH SCHOOL: Add to your Character Profiles in the appendix for Mr. 
Ross, Liza, and Julilly. 

Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(Again, for younger students, use the whiteboard and brainstorm together as a family, writing things on the board 
for them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will cut and paste 
the pictures from the appendix in order. Early Reader + Early Elementary will fill out their What box. Older students 
should fill in their Plot section and add it to their Plot Chart in the appendix.)

Who can tell me the setting of the story in this chapter? (If you have younger students, brainstorm together 
and write their answers on a board. The main place where both meetings take place is Piney Woods.)

MIDDLE + HIGH SCHOOL: Write about the setting of the chapter. Where is it? When is it? What is 
the mood of this chapter? (Fill out their Setting box.)

SettinG
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MiddlE + high schoOl onlY
LITERARY DEVICES: Take the book and re-read the chapter, looking for similes, imagery, 
and personification. Write down what you find and identify each one. (Personification:  
. . . [Liza’s eyes] snapped and danced. [56] . . . guarding trunks enclosed them. [58] Simile: Lester 
meandered dog-like . . . [57] It was like their hands made a bridge. [58] Etc.)

voCabularY
Page 2

Let’s read some words that we will hear this week in the book and learn what they mean. After, you will 
be able to complete your Vocabulary page all on your own! You might not have all the words on your 
page, but listen carefully, because these words will help the chapters we read together this week make 
more sense. (If you prefer and have the time, instead, allow students the opportunity to try to define these words together 
first. Often, students have a general understanding of the words they just struggle to verbalize what they partially know but 
haven’t yet mastered.)

pledge: a solemn promise or undertaking

conviction: something you believe very strongly

meek: power or strength that is held back or hidden

eddies: water that moves in a different direction 
than the stream around it, causing a swirling 
movement

canebrakes: a thick growth of cane

uppity: to try to rise higher than your station or to 
be a snob who thinks you’re better than you are

meager: not enough 

fugitive: someone who is on the run; they have 
escaped and are hiding from someone or sometimes 
their country



 

LesSoN
10escape!

Thank you for the 
freedom that we have in you, Jesus. Thank you that you took the 
consequence for our sin and made a way for us to walk in relationship with you. You 
go behind and before us, you make impossible things possible. May we look to you to be the one who rescues 
us. For your name is our strong tower and you will never leave us nor forsake us. 

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can 
remember from Chapter 9. Use the bullets below for prompts 
if needed. 

• Julilly remembered what Sunday on the Hensen Plantation 
was like.

• Julilly and Liza were washing their clothes
• Julilly saw Lester who wanted to talk to her
• She went to the trees and he told her that Mr. Ross was 

here to help them escape. They would be meeting that 
night.

• He told her to listen for three calls of the whippoorwill that 
night and bring Liza.

• Julilly told Liza, who was happy and filled with hope.
• That night, the girls listened for the call and snuck out to 

meet Lester
• They went deep into Piney Woods to meet Mr. Ross, 

Adam and Ben were also there.
• Mr. Ross told them that it would take courage and wit and 

that it would be hard to escape and hard in Canada too.
• Julilly and Liza said they were willing and wanted to go. 
• Mr. Ross gave them directions, they would meet in six 

days on Saturday night. They planned to cut their hair so 
they would look like boys. 

• They left the meeting and followed Lester back.

PrediCtionS
In our next chapter, the girls 
prepare for their escape. Do you 
think they will get caught? How will 
the escape be hard? Why do you 
think plantation owners cared that 
slaves escaped? How do you think 
Julilly and Liza feel? What do you 
think will happen in this chapter?

Our Predictions 
_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________
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You sHould know
Slaves were considered very valuable to plantation owners who made money from their labor. Losing a slave, 
especially a strong man or a young, hard worker, was not something that was taken lightly. As soon as a slave was 
discovered missing, overseers would hunt them down. This was usually done using dogs, such as bloodhounds, that 
were very good at sniffing the scent of the escapees. If caught, the punishment was severe. We see this in the case 
of Liza, who was severely beated after trying to escape. Some slaves, even after being caught and punished, tried 
again. They knew how bad it could be, but they would rather die trying to find freedom than live as someone else’s 
property. Their stories are hard to read because they are full of pain and hardship. Even the lucky ones, who did 
make it to Canada, had incredibly difficult journeys along the way; going long periods without food or shelter and 
defying great odds. Through their stories, we see perseverance, strength, determination, and inspiring courage.  

FamilY disCussioN
Look at your predictions 
for this chapter. Were 
you correct? Which 
parts surprised you or 
were different than you 
thought they would be? 

Read 
ChapteR 10

• Why did the girls stop talking about 
Canada? 

• Why do you think Liza told Julilly they 
should sleep? 

• “Julilly couldn’t seem to keep her 
feelings tucked inside as Liza did.”1 Do 
you think this is true? Do you think Liza 
had similar thoughts to Julilly?

• Why were the slaves worried about rain 
and clouds? 

• Why do you think they traveled at night 
and slept during the day? 

• Do you think Mr. Ross will get caught?

1 Barbara Smucker, Underground to 
Canada (Toronto/Vancouver: Penguin Random 
House, 2013), 62.

stUdents
It’s time to turn to your student 

notebooks so that we can work on 
the pages together. 
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CharaCters

What (plOt)

Rate It!
Did you like this chapter? Why or why not? 
Was it interesting? How did it make you feel? 
What did it teach you?  

chApter titLe
Let’s think of a title for this chapter that helps to 
show the reader what will happen. If you were 
the author, what would you name Chapter 10? 
(Pause for students to fill in the title name. For younger 
students, write their answers on the whiteboard so that 
they can spell it in their box.) 

chApter suMmary

EARLY READER + EARLY ELEMENTARY: Can you think of something new we learned about our 
characters today?  ( Julilly stands up for Liza, is selfless, is brave, is scared; Liza is determined but in constant 
pain; Mr. Ross is a good man; he is going to another place to help more slaves; he is going to meet them later; he 
warned them they would be pursued for weeks; etc.) Draw or write to show something you learned about 
one of the characters today. 

UPPER ELEMENTARY–HIGH SCHOOL: Add to your Character Profiles in the appendix for Mr. 
Ross, Liza, Lester, Adam, and Julilly. 

Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(Again, for younger students, use the whiteboard and brainstorm together as a family, writing things on the board 
for them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Readers will tell a parent 
or older sibling what is happening in the picture. Early Reader + Early Elementary will fill out their What box. Older 
students should fill in their Plot section and add it to their Plot Chart in the appendix.)

SettinG
Who can tell me the setting of the story in this chapter? (If you have younger students, brainstorm 
together and write their answers on a board. Setting could include: a swamp, the Mississippi River, at night, etc.) 
Draw or write to help you remember where and when this chapter took place.

MIDDLE + HIGH SCHOOL: Write about the setting of the chapter. Where was it? When was it? 
What is the mood of this chapter? (Fill out their Setting box.)
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MiddlE + high schoOl onlY
LITERARY DEVICES: Take the book and re-read the chapter, looking for similes, imagery, and 
personification. Write some of the examples you find and identify each one. (Personification: 
The Big House . . .  ignored the slave quarters. [63] Similes:  . . . jumped like a scared rabbit. [62]  . . . fox-like—
ready to spring. [66]; Metaphor:  . . . their thoughts were a cord binding them . . . [64])

**If you chose to do the writing track instead, disregard this page and teaching.

Today we are going to continue working on our unit project. Think about what you chose to do your 
project on and pull out your planning page from last week. Spend at least 30 minutes working on your 
project. You have about a week and a half to get it done. If you want, you can work on it a little bit more 
each day.  

Unit ProjecT
Page 2

Look at the calendar to see what day you are presenting your work and make a plan to continue 
working on your project throughout the week. 

maKe a diOrama
Students making a diarama should use 
the map in the Teacher’s Guide to start 
charting the events. Use the chapter 
summaries to choose a picture or object 
to represent the Hensen Plantation, 
the Riley Plantation, and the different 
stops along the way. Plot the course on 
the diarama to the first stop along the 
Mississippi River.

wrIte aN essAy
Students writing an essay will need to 
do the actual writing at the end of the 
unit. For now, they can continue adding 
to their graphic organizer and outline. 
They should continue evaluating the 
book through their the lens of their thesis 
statement. They can choose a chapter 
that proves or furthers their thesis 
statement, and do additional research 
as needed to compile their essay.

prEsent a chAractEr
Students creating a character poster 
can add boxes or flip cards to their 
project to show the different traits of the 
character they chose. They could write 
the trait on the outside and then include 
a quote or picture that exemplifies the 
character trait.

wrIte a book repoRt
Students writing a book report can 
begin writing their rough draft based 
on what they have read so far. They 
can write one sentence for each point 
on the outline today.



 

LesSoN
11All Aboard!

Thank you that you are 
where our help comes from. Equip us to be willing and available to go 
where you send us. Help us to think of others before ourselves and see the needs 
all around us. May we have wisdom and boldness to risk our reputation in order to do what you ask—caring 
more about what you say than what the world says. 

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can remember from 
Chapter 10. Use the bullets below for prompts if needed. 

• Liza and Julilly stopped talking about Canada and worked hard.
• They went to bed to build their strength and began storing things they 

would need on a high shelf in the cabin.
• It was August and the hot sun made Sims angry.
• Saturday threatened rain. The slaves were glad of it, but Julilly and Liza 

worried what that would mean for their plans that night. 
• The girls were weighing their cotton when Lester and Mr. Ross came back. 

Lester nodded they would still go. 
• The clouds blew away and Julilly and Liza pretended to sleep that night. 
• The call of the whippoorwill sounded and Julilly and Liza snuck out of the 

cabin. They followed Lester who winded through the trees to throw off the 
scent of the bloodhounds.

• Lester, Adam, Julilly, and Liza met with Mr. Ross in the woods. He gave 
them each two dollar bills, a knife, and some cold meat and bread. 

• Mr. Ross warned them of the dangers and how they should start. 
• At midnight, they started their journey. They walked through a large 

swamp.
• Julilly and Liza changed into boys’ clothes and cut their hair to look like 

boys. They came to the Mississippi River.
• They followed the river and the North Star.
• They came to a place where two fallen trees made a 

hollow place to hide. They took turns guarding. 
• Julilly let Liza sleep through her shift.
• Julilly heard bloodhounds. They packed everything and 

walked through a stream to kill their scent.
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PrediCtionS
Bloodhounds baying in the distance meant that 
slave hunters were pursuing a scent. Do you think 
they were from Mr. Riley’s plantation? What do you 
think will happen in this chapter? Will the slaves be 
captured? Will they make it to Tennessee?  

You sHould know
Do you remember way back in Chapter 1 how Old John couldn’t read? There was a sign on the courthouse, but 
he had to listen to what people were talking about to know what it said. Though this book is fiction, it gives us a 
true look at what life was like not too long ago. 

The heart of slavery was racism, the belief that one race was less than another. Racism fueled the idea that people 
could own another race, treat them badly, separate them, and treat them however they wished. You see this in 
the picture of the Riley Plantation, where the slave quarters were well removed from the huge, white mansion that 
the owners lived in. The plantation owners did this so that they didn’t have to see or mingle with these people 
they considered to be so far “beneath them.” Often, slave owners treated their slaves badly in order to “keep 
them in their place.” Other than segregation, mistreatment, and open disgust and/or hatred, slaves were isolated 
from anything that might make them “civilized.” This included things such as an education, nice clothing, even 
shoes. Most slaves were not permitted to learn to read. Perhaps in part because they were considered unworthy, 
but perhaps even more so out of fear of what thoughts it might put in their heads. 

Today, there are human rights acts in place meant to prevent these terrible actions, but unfortunately, they 
cannot root out the beliefs that might live in a person’s heart. Remember, even during this time in history, there 
were many who disagreed with slavery and believed that everyone should be treated equally. Eventually, during 
the Civil War, slavery was abolished in the United States. Racism is not everywhere or in every person. However, 
it is something we can guard ourselves from and we can remember to treat everyone we meet with the same 
respect we desire for ourselves.

Our Predictions
________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________
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FamilY disCussiOn
What did you predict 
would happen? Were 
you right or wrong? 
Let’s discuss this 
chapter together. 

Read 
ChapteR 11

• Why do you think slaves weren’t allowed to learn 
to read? Why is reading powerful? 

• Why do you think people chose to risk their lives 
to help slaves who were running away? 

• Julilly realized that Lester wouldn’t slow down 
even if Liza needed it. Do you think that was 
right or wrong? Why? 

• Discuss (you can do research as needed) the 
Fugitive Slave Act. What was it? What do you 
think about it? 

• The Quaker told the truth when he said, “I 
haven’t seen two men and two girls anyplace 
along this road.”1 What if he had lied? Do 
you think lying is okay if you’re trying to save 
someone’s life?

• What do you think the secret password “friends 
with a friend” meant? The Society of Quakers 
had another name? What was it? Discuss the 
connection between the password and this 
name.

1 Barbara Smucker, Underground to Canada (Toronto/
Vancouver: Penguin Random House, 2013), 82.

stUdents
It’s time to turn to your 

student notebooks so that 
we can work on the pages 

together.
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whO (CharactEr)

What (plOt)

Rate It!
Did you like this chapter? Why or why 
not? Was it interesting? How did it make 
you feel? What did it teach you? 

chApter titLe
Let’s think of a title for this chapter that helps to 
show the reader what will happen. If you were 
the author, what would you name Chapter 11? 
(Pause for students to fill in the title name. For younger 
students, write their answers on the whiteboard so that 
they can spell it in their box.) 

chApter suMmary

What new character did we meet today? (the Quaker man) Draw a picture of him and let’s think 
about everything we learned about him. (Discuss together and/or write on your whiteboard: small, kind, a 
Quaker abolitionist, he seemed to know what he was doing [had done this before], he wore a wide-brimmed hat, 
etc.)

UPPER ELEMENTARY–HIGH SCHOOL: Add to your Character Profiles in the appendix for Mr. 
Ross, Julilly, and Lester.

Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for 
them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will cut and paste 
the events from the appendix in order. Early Reader + Early Elementary will fill out their What box. Older students 
should continue filling out their Plot Chart in the appendix.)

SettinG
Describe the setting of our chapter today. Where did they get to? Where do they hide? What is 
the mood of the chapter? How does it make you feel?   (For younger students, use the whiteboard and 
brainstorm together as a family. Answers could include: at night, Tennessee, in canebreaks along the river, in the 
wagon buried in hay, the mood is tense, nervous, etc.)

MiddlE + high schoOl onlY
FAVORITE QUOTE: Re-read today’s chapter, and look for a quote that stands 
out to you. Make sure to cite what page you found it on. Then take some time to 
analyze and write why you chose that quote and/or what it means to you. 
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Today we are going to choose an activity! Use your student page to record what you did and your 
thoughts about it. 

ChoosE an ActivitY
Page 2

yoUnger actiVities 
(Older students may enjoy participating, 
but they should also choose one from their 
own category.): 
• Help someone else (RAK—random act 

of kindness) with no hope of anything 
in return. Who can you help? Someone 
around your home or in your family? Write 
them a card or a letter that encourages 
them. Or you could be kind to someone 
who is lonely.

• Read a book and think about the 
priviledge if reading, writing, and having 
an education. Are there any places in the 
world that don’t have these things that we 
consider basic rights?

• Take some time to discuss the 
opportunities you have because of your 
education.

• Look up Mississippi and Tennesse on a 
map. How far apart are they? How long 
would it take to walk from one to the 
other? Map our the route you would take.

• As a family, research Freedom Quilts. 
What symbols were used and what did 
they mean? Is there a lot of evidence to 
suggest these quilts were used as part of 
the Underground Railroad? Make your 
own Freedom Quilt (you can draw one, 
paint one, or even weave paper to look like 
fabric) and tell your family what symbols 
you used and why.

olDer sTudenTs: 
• Do some research about bloodhounds. 

Why were they used by slave-hunters? 
What happened to a slave who was 
recovered?

• Do a RAK (random act of kindness) for 
someone who is suffering or lonely. Think 
about how you can be a friend to the 
friendless today.

• Do some research to learn more about 
education in post-Civil War America. After 
slavery was abolished, did Black Americans 
receive an equal education in comparison 
to their white counterparts? 

• Write a statement for all students that 
explains the privilege of receiving an 
education and the benefits it offers. Then 
read it to your family. 

• Look up human rights in your country 
(or the UN’s International Human Rights 
Law) and write all the ways that slavery 
contradicted what is now considered a 
basic right.

Parents, this is an excellent spot in the book to watch your first family movie, Ruby Bridges. There is a full discussion guide 
in the appendix to give you some great conversation starters. Please read the note before you watch it and perhaps watch 
it yourself to make sure it is appropriate for your children as it does contain difficult pictures of racism. 
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12change of plans

Jesus, thank you for 
hope: for places of rest in our journeys, and for seasons and times where 
we are sustained by you. Help us to remember to lean on you and not our own 
understanding when we face adversity and circumstances that are beyond our control. Thank you that you 
are always with us no matter what we face.  

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can 
remember from Chapter 11. Use the bullets below for prompts 
if needed. 

• They walk for days and days, hunting for food when they 
can. 

• Lester tells them that he can read.
• The others don’t believe him.
• Lester tells them that they will know the person at their first 

stop by the secret password, “friends with a friend.” 
• They come to a road with a sign that says Tennessee.
• Two slave hunters come by on horses, but do not see them. 
• A wagon comes and gives the signal: three calls of the 

whippoorwill. 
• Julilly goes out to meet the man and ask him who he is.
• The man responds with the secret password. 
• They tell him that they just saw two slave hunters, and the 

Quaker hides them.
• They hide deep in the hay and are told not to come out 

even if they are stopped.
• The men come back and stop the Quaker, demanding to 

see inside the wagon.
• The Quaker pulls back the canvas but they are well hidden 

and the men leave to continue their search. 

PrediCtionS
Chapter 11 ended with the 
kind, Quaker abolotionist 
telling them that they will 
stop soon to eat breakfast in 
an abandoned barn.What 
might happen next? Will the 
wagon be stopped?    

Our Predictions 
_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________
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FamilY disCussiOn
Did the chapter go as 
you thought it would? 
What surprised you? 
What did you guess 
correctly? 

Read 
ChapteR 12

• Why did the escapees feel nervous and 
anxious in the wagon? 

• Why did they need the Quaker’s faith? 
• Why did they feel so lighthearted in the 

barn?  
• Why do you think it was too dangerous 

to go straight north? 
• Why did Julilly and Liza feel dark, 

trapped, and hopeless when Lester and 
Adam were caught? 

• Discuss Julilly’s statement, “It’ll take a 
load of hard work, plain luck, and lots of 
prayin’ to get us both to Canada.”1  

1 Barbara Smucker, Underground to 
Canada (Toronto/Vancouver: Penguin Random 
House, 2013), 92.

stUdents
It’s time to turn to your student 

notebooks so that we can work on the 
pages together. 
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Rate It!
Did you like this chapter? Why or why not? 
Was it interesting? How did it make you feel? 
What did it teach you?

chApter titLe
Let’s think of a title for this chapter that helps to 
show the reader what will happen. What could 
we name Chapter 12? (Pause for students to fill in the 
title name. For younger students, write their answers on 
the whiteboard so that they can spell it in their box.) 

chApter suMmary
Page 1

MiddlE + high schoOl onlY
LITERARY DEVICES: Take the book and re-read the chapter. This time look for 
similes and personification. Then write one or more literary devices you found or 
your favorite quote and think about how they helped you connect more with the 
story. (Personification:   . . . an old barn snuggled. . . [85] Even the wind, playing through 
the leaves . . . [89] Similes: It was suffocating, like the dryness of the hay
 . . . [84] . . . shrunk up poorly as a dried cricket. [86] Julilly felt dark as if night had fallen and 
closed around them and they were trapped with no escape. [92])

Define fervor: to be passionate or intense about something you believe strongly in

whO (CharactEr)

What (plOt)

This chapter brings some changes for Julilly. Let’s think about new things we learned about her 
character today.  (Brainstorm together and write answers on a whiteboard for younger students to see and/or 
copy. Answers could include: She has grown strong enough to carry Liza; She now has to protect Liza all on her 
own; She is now the leader; She has a good memory [she memorized all the instructions the Quaker gave]; She 
cared for Lester and Adam; Etc.) Write some new things you have learned about Julilly in the Who box 
or add new details to your Character Profiles in the appendix. 

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for 
them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will color the picture 
and tell their family what happened in the story today. Early Reader + Early Elementary will fill out their What box. 
Older students should continue filling out their Plot Chart in the appendix).

My reSponsE
What is one thing you liked and one thing you didn’t like about this chapter? (For younger children, 
brainstorm and write on the board, and then they can write in their I liked and I didn’t like sections.)   
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reAding coMprehEnsioN
Page 2

Pre-Reader–Early Elementary have the same questions. If you have younger students, read the 
questions out loud and discuss them together. You do not need to write down their answers; you 
can choose to do this comprehension review orally. Alternately, you could write what they dictate or 
have them copy their answers from the whiteboard if you use one. 

1. Who helped the slaves plan their escape? (Mr. Ross)
2. Why did escaping slaves travel in the water? (so that the hounds couldn’t catch their scent)
3. When did escaping slaves travel? (at night, so that they could avoid people and also follow the North Star)
4. Did slaves go to school or learn how to read? Why? (No. Answers will vary, but could include: because they 

were considered not worthy or because people were afraid it would give them ideas, Etc.)
5. Why did Quaker abolitionists help slaves escape? (They believed slavery was wrong.)
6. What was the journey like for a fugitive slave? (Answers will vary, but could include: hard, hungry, 

dangerous, lonely, scary, Etc.)

Middle and High School have the same questions. Upper Elementary has similar questions and 
they are bolded below. You can either do this as a quiz, or you could do it like a verbal book club 
discussion if most of your students are older. These questions don’t all have specific answers, 
though potential answers are given, and can lead into some great discussion—a perfect weekly tea 
time activity. 

1. Why did the group of escapees travel in water where they could? 
(so that the hounds couldn’t catch their scent)

2. Why did they travel at night? (They traveled at night so that they 
would be unseen, but also in order to follow the North Star.)

3. Why didn’t the others believe Lester when he told them he 
could read? (because they had never met a slave who could read; it 
was strictly forbidden)

4. Who was the man who helped them in Tennessee? (A Quaker 
abolitionist)

5. What were some of the challenges the group faced along the 
way? (weather, blisters, insect bites, hunger, exhaustion, anxiety of being 
hunted, cramped in small spaces where they hid away, etc.)

6. What did Julilly think the Underground Railway was? (tunnels 
underground all the way to Canada)

7. What drew Liza and Julilly closer together? (Their shared decision, shared sense of 
purpose, and their similar thoughts and experiences.)

8. What was the Fugitive Slave Act? (An act that allowed slave owners to go into 
any state [north or south] and bring back their property. It also made it illegal to help an 
escaping slave.)

9. What is a fugitive? (Someone who is hiding or fleeing from something or someone.)
10. What character traits would you need to escape? (Answers will vary, but could include: bravery, courage, 

determination, skill with hunting and/or navigation, wit, perseverance, faith, etc.)
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13into the mountains

Help us to look to others’ 
needs before our own—to be people who can be trusted to do what is right 
even when it is hard. Thank you that you gave us an example to follow in the life of 
Jesus. Forgive us for the things we have done that were selfish and remind us to walk in righteousness.  

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can remember 
from Chapter 12. Use the bullets below for prompts if needed. 

• The cart drove all night and into the day, the escapees heard 
people.

• They heard hounds in the distance.
• The cart pulled into a narrow lane.
• They stopped at an abandoned barn with a stream in front of 

it.
• Julilly carried Liza to the stream where they drank.
• The Quaker told them they had to go into the barn where 

there was a bundle of food.
• He gave them a compass and told them not to go straight 

north.
• He told them to go to the mountains and said he wished he 

could take them all the way.
• He told them to go to Cincinnati to the home of Levi Coffin; 

the president of the Underground Railroad.
• The Quaker left, the escapees celebrated and ate. Lester and 

Adam went to catch some fish.
• The girls made a bed and table.
• The heard hounds barking,so  they grabbed the food and 

compass and hid.
• They heard whips, barking, shouting, and moaning. Adam 

and Lester were caught and put in chains. 
• The girls messed up the barn and ran up the stream to hide.
• They knew it would be harder now without Lester and Adam.

Our Predictions 
_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

PrediCtionS
Julilly and Liza are on their 
own now, for perhaps the 
hardest part of the journey. 
They have to climb the 
mountains where food is 
harder to find. What do you 
think will happen in today’s 
chapter? 
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Read 
ChapteR 13

FamilY disCussion 
Things are different 
now that Julilly has to 
lead the way. It is a lot 
of responsibility and 
there is no one to help 
bear the burden. She 
has to find food, chart 
their course, and take 
care of Liza who needs 
her. 

• Why didn’t Liza accuse Julilly when she fell asleep? 
• What does this show us about Liza’s character? 
• Does Liza also try to help take care of Julilly? How? 
• What was Julilly’s definition of courage and 

strength? (Looking right at danger without bowing 
down your head.)

• Why did Julilly cry at the Mennonite house? (She 
had never been clean all over before.)

• Why did Julilly avert her eyes (look away) when she 
saw Liza’s scars?

• Why did one of the women cry when Julilly sang? 
• Why do you think Julilly sang? 
• What do you think I am Bound for the Promised 

Land means? (There are two meanings: in the Bible, 
it was likely about the Israelites, but for Julilly, in that 
moment, she was probably thinking of Canada.)

• Why was it hard for the girls to accept gifts from 
white folks? 

• How did their kindness negate some of the 
cruelty? 

• Why couldn’t Julilly and Liza talk about the 
kindness with each other?

stUdents
It’s time to turn to your student 

notebooks so that we can work on 
the pages together. 
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CharaCters

What (plOt)

Rate It!
Rate this chapter or write your overall 
thoughts about it. How did it make you feel? 
What did you like or dislike about it? 

chApter titLe
Open up your student notebooks to your 
Chapter 13 summary. What title would you give 
this chapter?  (Pause for students to fill in the title 
name. For younger students, write their answers on the 
whiteboard so that they can spell it in their box.)  

chApter suMmary
Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(Again, for younger students, use the whiteboard and brainstorm together as a family, writing things on the board 
for them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will  cut and 
paste the pictures from the appendix in order. Early Reader + Early Elementary will fill out their What box. Older 
students should fill in their Plot section and add it to their Plot Chart in the appendix.)

SettinG
Who can tell me the setting of the story in this chapter? (If you have younger students, brainstorm 
together and write their answers on a board. We know the place is Felsheim, Tennessee; They are in the mountains; 
The mood changes as we see our weary travelers get their first real reprieve.)

MIDDLE + HIGH SCHOOL: Write about the setting of the chapter. Where is it? When is it? What 
is the mood of this chapter? (Fill out their Setting box.)

EARLY READER + EARLY ELEMENTARY: What new things did we learn about Julilly and Liza 
today? What do we know about the people who helped them? (Liza helps give Julilly strength and 
purpose; Julilly felt responsible for Liza; Both girls have strength and courage and determination; They are smart 
and perceptive [they noticed that the people weren’t surprised by them]; They haven’t ever been treated with basic 
human decency. The people who helped them were Mennonites who lived in Felsheim, Tennessee; They lived apart 
from the people; They believed that slavery is wrong [why they helped them escape]; They worked hard and kept a 
clean home; Etc.) Can you draw a picture of Julilly and Liza sleeping on the mats in the tidy cabin?   

UPPER ELEMENTARY—HIGH SCHOOL: Add to your Character Profiles in the appendix for 
Julilly and Liza. Think deeper than just what they looked like. Instead, start thinking about how 
they are changing, growing, learning, and/or maturing. 
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MiddlE + high schoOl onlY
LITERARY DEVICES: Take the book and re-read the chapter, looking for similes, 
imagery, and personification. Quote some of the examples you find below, identify 
each one, and explain how they help you understand or picture the story better. 
(Personification:  . . . [light] protecting . . .  [96] . . . [eyes of a deer] caressed . . . [96] Similes:  
. . . like tiny ants. [95] “Round as the doorway of a snake.” [95] . . . like the canvas on the Quaker-
man’s cart. [96] . . . smoke like cobweb clouds . . . [98] . . . strong as her cabin . . . [99]  “. . . looked 
mean as a one-eyed crow . . .” [100] . . . like a lid popping off a boiling pot. [101] “I feels like a 
skinned catfish.” [106] Etc.)

voCabularY
Page 2

Let’s read some words that we will 
hear this week in the book and learn 
what they mean. After, you will be 
able to complete your Vocabulary 
page all on your own! You might not 
have all the words on your page, 
but listen carefully, because these 
words will help the chapters we read 
together this week make more sense. 
(If you prefer and have the time, instead, 
allow students the opportunity to try to 
define these words together first. Often, 
students have a general understanding of 
the words they just struggle to verbalize 
what they partially know but haven’t yet 
mastered.)

endurance: the ability to hold on or continue 
despite difficulty

haggard: someone who looks tired or worn out

precaution: to take steps to prevent something 
from happening

Mennonites: a group or denomination of 
Protestants who usually live together—apart from 
the world

hovel: a small home that is very simple or poorly 
made

watercress: an edible plant that grows in moving 
water

frail: weak or delicate

skiff: a small boat

offence: to annoy, displease, or shock someone 
by your actions or words



LesSoN
14the underground 

railway

Father, we invite you into 
our home today. Fill us with your peace and hope and help us to love one 
another. May we have new understanding as we learn about the Underground 
Railway and the people who sacrificed so much to help others. Give us the same heart to help and eyes to see 
those who need it, not just in big ways, but in the small ways, too.  

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can remember from 

Chapter 13. Use the bullets below for prompts if needed. 

• Julilly and Liza waited for night, and then walked all night the direction they 

had been told. 
• They stopped by a stream to drink water and rest. 

• They looked for a place to hide and kept walking, up and up. They had 

reached the mountains.
• They found a cave on the side of the mountain and went to sleep.

• They woke up in the afternoon and ate the few crumbs that were left.

• Julilly looked for food but couldn’t find any. 
• They decided to go down to the farms and use their money to try and buy 

food.
• Julilly went and knocked on the first door. The woman came out angry, held 

a gun at her, and told her to go away. 
• Julilly and Liza had to try again. They found some cows and decided to 

follow them home.
• They made a plan to take food if the next house wouldn’t let them buy it. 

• A farmer stood before them and smiled, waving them to follow him.

• They followed at a distance into a group of cabins. 

• The people spoke German and took them to a large kettle and told them to 

wash. 
• The girls washed in the tub and then went to eat.
• The women laid mats on the floor for them to sleep on.

• The girls slept a long time. 
• Julilly sang.
• The women brought back their clothes, freshly mended, some food, and 

told them there were slave hunters in the valley, and that they had to go. 

• The girls went on their way, north, up the mountains.
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You sHould know 
In our last chapter, Julilly sang a song that 
had two meanings. Do you remember it?
 During the time of slavery, this was quite 
common! Many of these songs contained hidden 
meanings, code words, and even navigation to help 
excaped slaves make to it freedom. These songs, called 
spirituals, were sung because of the faith of slaves, 
but also as a way to share messages. It’s important to 
remember that most slaves were not permitted to read or 
write, and spirituals allowed them to share information 
with one another in a safe way.

PrediCtionS
In our next chapter, the girls travel through the difficult 
terrain of the mountains on their way north. What do 
you think they will find? Do you think anyone else will 
help them along the way? 

activity break
 Look up and listen to the song Wade in the Water and 

think about the hidden warning it has. Or go to the 
Kennedy-center.org and look for the article “Harriet 
Tubman: Secret Messages Through Song.” There is 
a document that shows all the different code words 

and phrases and their meanings.

Our Predictions
________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________
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FamilY disCussioN
Look at your 
predictions of this 
chapter. Were you 
correct? Which parts 
surprised you or were 
different than you 
thought they would 
be? 

Read 
ChapteR 14

• Why was the mountain journey 
challenging for the girls? (It was unfamiliar, 
scary, hard, etc.)

• Why were the mountains a good thing? 
(No slave hunters were looking for them 
there.)

• Why did the man on the road give Julilly 
bread and instructions? 

• Why did Julilly and Liza cry when they 
realized he was a slave? 

• Why was following the tracks scary to the 
girls? 

• Why did Julilly say the man with the dog 
had no courage? 

• Why is Liza nervous that Julilly moves 
quickly? 

• Why were Jeb and Ella Brown like family to 
Julilly and Liza? 

• Why did Julilly cry? 
• What did Julilly and Liza think the 

Underground Railway was?

stUdents
It’s time to turn to your student 

notebooks so that we can work on 
the pages together.
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CharaCters

What (plOt)

Rate It!
Did you like this chapter? Why or why not? 
Was it interesting? How did it make you feel? 
What did it teach you?  

chApter titLe
Let’s think of a title for this chapter that 
helps to show the reader what will happen. If 
you were the author, what would you name 
Chapter 14?  (Pause for students to fill in the title 
name. For younger students, write their answers on the 
whiteboard so that they can spell it in their box.)  

chApter suMmary
Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(Again, for younger students, use the whiteboard and brainstorm together as a family, writing things on the board 
for them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will tell a parent 
or sibling what’s happening in the picture. Early Reader + Early Elementary will fill out their What box. Older 
students should fill in their Plot section and add it to their Plot Chart in the appendix.)

SettinG
Who can tell me the setting of the story in this chapter? (If you have younger students, brainstorm 
together and write their answers on a board. Setting includeds: the mountains, Lexington, Kentucky, following the 
railroad tracks, etc.) Draw or write to help you remember where and when this chapter took place.

MIDDLE + HIGH SCHOOL: Write about the setting of the chapter. Where it is? When is it? What 
is the mood of this chapter? (Fill out their Setting box.)

EARLY READER + EARLY ELEMENTARY: Can you think of something new we learned about 
our characters today?  (Brainstorm together. Answers could include: Julilly is trusting while Liza is distrustful of 
people. Talk about why that might be—their life experiences.) Draw or write to show something you learned 
about one of the characters today. 

UPPER ELEMENTARY–HIGH SCHOOL: Add to your Character Profiles in the appendix for 
Julilly and Liza. What do the supporting characters in today’s chapter help teach or show Julilly 
and Liza? 



T h e  u N d e r g R o u n d  r a i l w a Y teacher’s guide LESSON 14 81

MiddlE + high schoOl onlY
LITERARY DEVICES: Take the book and re-read the chapter, looking for similes, 
imagery, and personification. Quote the examples you find below, and identify each 
one. (Personification: . . . pink sun spread shyly . . . [112] Similes: “slim as the string bindin’ a 
cotton bale. . . ” [110] . . . as dark as the deep end of a cave. [111]  . . . like a slave owner’s whip. [111] ”. . .  
no more courage than a mouse.” [118] . . . like hundreds of waving arms. [118] Etc.)

**If you chose to do the writing track instead, disregard this page and teaching.

Today we are going to continue working on our unit project. Spend at least 30 minutes working on your 
project. This is our final week to get it done so we are ready to present it next week. If you’d like, you can 
work on it a little bit more each day.  

Unit ProjecT
Page 2

maKe a diOrama
Students making a diorama can 
use the map in the Teacher’s Guide 
or the front of the book to add the 
destinations they’ve leared about so 
far. These include: Knoxville, Tennesse; 
Feisheim, Tennesse; and Covington, 
Kentucky. They should think of one 
thing for each stop to add to the 
diorama to help them remember what 
happened there.

wrIte a book repoRt
Students writing a book report can 
add one-to-two sentences to each 
section. They should aim to finish their 
report by the time you finish the last 
chapter of the book.

wrIte aN essAy
Students writing an essay will need to do 
the actual writing at the end of the unit. 
For now, they can continue adding to their 
graphic organizer and outline. They should 
continue evaluating the book through the 
the lens of their thesis statement. They can 
choose a chapter that proves or furthers 
their thesis statement, and do additional 
research as needed to compile their essay. 
If additional research is required, this is a 
great time to do research and take notes. 

prEsent a chAractEr
Students working on a character poster 
can continue creating boxes or flip 
cards to show the different traits of their 
character. They could write the trait on 
the outside and then include a quote or 
picture that exemplifies the character 
trait.

Look at the calendar to see what day you are presenting your work and make a plan to continue 
working on your project throughout week. 



 

LesSoN
15across the river

Thank you that you make 
a way where there seems to be no way. You are a miracle working God, 
the God of the eleventh hour! Increase our faith and trust in you, and help us to turn 
to you when we feel that there is no hope. May we look to you rather than trying on our own strength. 

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can 
remember from Chapter 14. Use the bullets below for prompts if 
needed. 

• Julilly and Liza traveled through the mountains.
• There was a huge storm, and they dug a shelter.
• The next day they dried their clothes and ate.
• Julilly and Liza continued traveling during the day and 

staying close to trees for cover.
• The land became flatter and they saw an old man on the 

road and asked him where they were.
• The old man told them they were in Lexington, Kentucky and 

gave them bread.
• He gave Julilly directions to Jeb Brown’s house and said he 

could help.
• A man on a horse with a whip came and told the man to get 

moving, and Julilly hid.
• Julilly and Liza cried when they realized he was a slave.
• The girls hid during the day and followed the railway tracks 

at night.
• They heard a dog barking and climbed into a tree.
• A man came. He told them how to get to Jeb Brown’s house 

and then left.
• The girls found the river and the cabin, and Julilly knocked.
• Jeb and Ella brought them into a secret room and told them 

about Lester and Adam.
• They ate and talked about the Underground Railroad.

PrediCtionS
Who is this president of the 
Underground Railroad? Will 
Julilly and Liza make it there 
to find out? What do you 
think happened to Lester and 
Adam? Think about what 
might happen next, and let’s 
write it down to see if we’re 
right.   

Our Predictions 
__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

___________________________

__________________________

______________________
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You sHould know
We have finally heard what the Underground Railway actually was. It was not, in fact, a tunnel underground 
as the name suggests. But rather, a network of people (like train stops) that helped to feed and hide escaping 
slaves on their journey to Canada! Many people were involved in helping slaves escape, remember they 
were called abolitionists (people who wanted slavery abolished or gone). Let’s take a look at a map to help us 
understand what the United States looked like during this time. On the map below you can see there were free 
states and slave states. 

The Underground Railroad was the largest movement against slavery. It went on for many years, and some 
people say that up to 100,000 people escaped slavery through the help of abolitionists. People of many 
different skin colors were a part of the movement. Some make secret rooms and yes, even tunnels under the 
ground, where they could hide the people in their care. The stories of the Underground Railway are incredible; 
many of them full of hardships and incredible circumstances. If you were trying to escape the deep south, your 
journey was much longer and required incredible strength and fortitude. Unfortunately, many people did not 
make it to freedom. 

Even if an escapee made it as far as the northern 
free states and made a life for themselves there, 
the Fugitive Slave Act meant that slave hunters 
had the right to go into any state to collect their 
“property.” The act said that anyone who 
helped an escaped slave could face severe 
consequences. This meant that more and 
more people went to Canada; where they 
were declared free and the slave 
hunters had no jurisdiction. Slavery 
was horrible, unjust, and wrong. 
It mistreated fellow men and 
women, people just like you 
and me. When we look back 
and read stories such as these, 
we see a small picture of what 
it might have been like, 
and we can also some of 
the tensions and lingering 
struggles that have marked 
the lives of many in the Black 
community. From the very 
beginning, their story was one 
of the underdog. Even after slavery was 
abolished, they battled for the freedoms and rights that so many 
others take for granted. Like many of the painful moments in the history of this world, God is weaving forgiveness 
and healing and bringing the beauty of many nations, cultures, and peoples together as only He can do. Let’s 
see what happens in today’s chapter! 

Free StateS + teRritoriEs

Slave stateS
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FamilY disCussioN
What did you predict 
would happen? Were 
you right or wrong? 
Let’s discuss this 
chapter together.   

Read 
ChapteR 15

• Why did Liza speak with bitter hatred? 

• How do you think the girls felt knowing 
they had been pursued so far? 

• Why was Jeb so calm with the sheriff? 

• Do you think the risk Jeb and Ella were 
taking was worth it?

• Why can’t the girls swim?  

• What do you think Julilly learns through 
seeing people who are both Black and 
white working together to see slavery 
abolished?

• Why do you think the man put the girls 
into a hidden drawer? 

stUdents
It’s time to turn to your student 

notebooks so that we can work on 
the pages together.
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whO (CharactEr)

What (plOt)

Rate It!
Did you like this chapter? Why or why 
not? Was it interesting? How did it 
make you feel? What did it teach you? 

chApter titLe
Let’s think of a title for this chapter that helps to 
show the reader what will happen. If you were 
the author, what would you name Chapter 15? 
(Pause for students to fill in the title name. For younger 
students, write their answers on the whiteboard so that 
they can spell it in their box.)  

chApter suMmary
Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for 
them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will cut and paste 
the story events from the appendix in order. Early Reader + Early Elementary will fill out their What box. Older 
students should continue filling out their Plot Chart in the appendix.)

Where/SettinG
EARLY READER + EARLY ELEMENTARY: Do you remember where the girls are in this chapter? 
Find Kentucky on the map and color or label it. 

MIDDLE–HIGH SCHOOL: Describe the setting of our chapter today. Where are they? What is it 
like? What is the mood in this chapter?   (For younger students, use the whiteboard and brainstorm together 
as a family. Answers could include: at night, a clean cabin on the shores of the Ohio River in Kentucky, in a secret 
room, the mood is happy, joyful, peaceful, etc.)

What new characters did we meet today? (Jeb and Ella) Draw a picture of them, and let’s think 
about who they are and what they help us learn about Julilly and Liza. (Discuss together and/or 
write on your whiteboard. These could include: they were Black like Julilly and Liza but they were free; They were 
abolitionists; They were a part of the Underground Railroad; They were kind; They were used to hiding escaping 
slaves; They were old [white and grey hair]; They had a dog named Pal; Etc. They help Julilly and Liza learn about 
Lester and Adam. They give them hope. They give them courage and strength. They are a place of release where 
Julilly and Liza feel safe and free to speak as if they know them—a sense of belonging and family.)
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MiddlE + high schoOl onlY
FAVORITE QUOTE: Re-read today’s chapter, looking for a quote that stands 
out to you. Make sure to cite the page where you found it. Then take some time 
to analyze and write why you chose that quote and/or what it means to you. 

The Underground Railroad was a network of people who all worked together toward something they 
cared deeply about: freedom for all people. It was well organized, it required great trust, and the stakes 
were high for everyone involved. Choose an activity below to help illustrate what we have learned this 
week about the Underground Railway.

ChoosE an ActivitY
Page 2

yoUnger actiVitieS 
(Older students may enjoy participating, but they should also choose one from their own 
category.):
Julilly said that the “conductors” of the railway were helping hands. Trace and cut out paper copies 
of your handprint and string them together. Write on each handprint ways that we can help one 
another and work together as the family of God to help one another.

Work together as a family to come up with a song that has hidden meaning or find hidden meaning 
in a song you already know! If you’d like, kids can work together and come up with a song that 
means something else, and then sing it to their parents to see if they can guess the meaning. 

Make a network with string or elastics and nails on a board or look up string art and see if you 
can show a network with many different parts connecting just like the parts of the Underground 
Railway! 

Create your own secret code that uses either pictures you can draw or words you speak.

Do some research to learn how lanterns were used to help escaped slaves while they traveled along 
the Underground Railroad. Then make your own lanterns to remind you of the great sacrifices 
made by all involved with the Underground Railway. Think about how you can be a “light on a hill” 
as Jesus calls you to be.
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olDer sTudenTs
Choose a trust exercise (like blindfolding one person so that the other can lead them or falling back 
and hoping someone will catch you), and do it with someone in your family. Is it hard or easy to trust 
someone when you are concerned for your safety? How much more trust do you think was required 
of the slaves, conductors, station masters, and agents of the Underground Railroad?

Just as the spirituals during the time of slavery had hidden meaning, we can create codes and 
messages through song today. Find a song you enjoy or write a new one and decide on a code or 
hidden meaning for the words. What double meaning can it have? How could it be used to share a 
message? 

Compare and contrast the body of Christ in 1 Corinthians 12 to the idea of the many hands of the 
Underground Railway. 

Paint or sketch a scene that depicts what you have learned about the Underground Railroad. 

Write a poem that portrays your thoughts and feelings about this time in history: What was it like 
for a runaway slave? How is slavery wrong? Or anything else that is on your heart.



 

LesSoN
16the “president”

Thank you, Father, 
that every good and perfect gift comes from you. Thank you for your 
compassion, your unfathomable love, and that when we spend time rooted in you, 
you change us. Renew our minds today. Help us to become more like you, Jesus, and to bear much fruit that 
others will know who we follow through our actions and hearts.   

UnderGrounD to CanadA

Today’s 
prAyer
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ChaptEr suMmary
Choose a presenter and see how many details they can remember 

from Chapter 15. Use the bullets below for prompts if needed. 

• Everyone was sleeping, and the dog woke Jeb.

• Ella woke the girls and told them to climb onto the roof and 

hide.
• Men arrived on horseback and the sheriff yelled at Jeb to tie up 

the dog and light a candle. 
• Jeb and Ella lit candles and opened the door for the men to 

search the house.
• The men moved around furniture, looking for the runaway 

slaves.
• Julilly and Liza decided that if they were found, they’d jump off 

the roof and run for the boat. 
• The men left, threatening Jeb and Ella.

• Julilly and Liza climbed down, they knew they had to go.

• Liza collapsed. Ella gave her soup.
• Jeb called across the river and heard the signal back.

• The girls followed Ella to the boat and got in, 

keeping their heads down. 
• A man on the other side was waiting with a 

wagon.
• The girls hid in a drawer under the wagon.

• The man told them they’d arrive at Levi Coffin’s house in 

the morning.
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Today you will hear about a straw tick, feather tick, and counterpane. These 
are all parts of a bed; the way they were made before we started using foam 
and springs and manufacting mattresses like we do today. A feather tick was 
a bag made of cotton or linen that was full of feathers. A straw tick was a 
bag full of, you guessed it, straw! The bag of straw would go on the bottom 
(kind of like box springs for our mattresses today) to offer support. The 
feather tick would go on top to make it softer (kind of like a foam mattress 
topper we might use today). The counterpane was a decorative cover that 
went over the blanket on the bed.

Special vocabulary for this lesson

Our Predictions
________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

PrediCtionS
Our main characters are bumping along in a hidden 
drawer underneath a wagon. What do you think will 
happen? Will they be stopped along the way? Who is 
this “president” of the Underground Railroad? What 
will they find?     

You sHould know 
While this book is fiction (not real) some of the 
characters are based on real people! Alexander Ross, 
for example, was a real person and so was Levi Coffin! 
Mr. Coffin was born in 1798 in North Carolina. He was 
born on a farm and was a devout Quaker who believed 
strongly that slavery was wrong. In 1921, he opened up a 
Sunday School for slaves, but it was closed down when 
owners stopped allowing their slaves to go. He moved to 
Indiana with his wife, Catherine, and for 20 years, made 
his house into a depot for the Underground Railroad. The 
Coffins were well-off merchants, which meant they had the financial means to help aid thousands of slaves in 
their journey to freedom. The Coffins did move to Cincinnati, Ohio and continued their work in the Underground 
Railway until the Civil War. Not everyone was willing to take the risks that the Coffins did. However, many, many 
people helped them by sewing clothing or providing or donating food. They were real life heroes who dedicated 
their entire lives to seeing slavery abolished, and their bravery and courage impacted thousands of lives. 
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FamilY disCussioN
Did the chapter go as you 
thought it would? What 
surprised you? What did 
you guess correctly? Read 

ChapteR 16

stUdents
It’s time to turn to your student notebooks so 

that we can work on the pages together. 

• What do Mr. Coffin’s eyes tell us about 
him? What can you tell from a person’s 
eyes? (Take some time and take turns 
looking into someone’s eyes for 30 seconds. 
Is it difficult? Can you tell what someone is 
thinking from their eyes? Consider the quote, 
“The eyes are the window of the soul.” Discuss 
how the soul is who we are: our will and 
emotions and personality.)

• What character traits do we see in these 
conductors of the Underground Railway? 
(kindness, compassion, empathy, courage, 
strength, determination, etc.) 

• Why do you think the runaway slaves 
didn’t smile or talk? 

• Does Aunt Katy seem anxious or afraid 
that the sheriff is in their home? Why do 
you think that is? 

• Discuss Mr. Coffin’s comment that the 
Bible makes no distinction of color. 

• How do you think the girls feel—being 
ushered from place to place? 
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Rate It!
Did you like this chapter? Why or why 
not? Was it interesting? How did it make 
you feel? What did it teach you?

whO (CharactEr)

What (plOt)

chApter titLe
Let’s think of a title for this chapter that helps to 
show the reader what will happen. What could 
we name Chapter 16? (Pause for students to fill in the 
title name. For younger students, write their answers on 
the whiteboard so that they can spell it in their box.)  

chApter suMmary
Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for 
them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will color the picture 
and tell their family what happened in the story today. Early Reader + Early Elementary will fill out their What box. 
Older students should continue filling out their Plot Chart in the appendix.)

My reSponsE
What is one thing you liked and one thing you didn’t like about this chapter? (For younger children, 
brainstorm and write on the board, and then they can write in their I liked and I didn’t like sections.)   

Who were the main two new characters we met today? (Levi and Catherine Coffin) Circle or write 
their names, and let’s brainstorm together what we know about them. (If you want, re-read their 
descriptions in the beginning of the chapter. Levi Coffin is very tall, gaunt, he has blue eyes, he is a Quaker. Katie or 
Catherine Coffin is strong, she wears glasses and a long gray dress with a white cap. She is also a Quaker. We can 
tell they are wealthy by the size and description of the house, as well as the fact that they have help in the kitchen.) 

MiddlE + high schoOl onlY
ANALYZE IT: Read the following quotes from the book. What literary devices do they 
use? What do they mean? What purpose do they serve? Then analyze each quote.  
(“Now you may switch off, put your locomotive in the stable and let it blow off steam.” [134] This is a 
metaphor. It is comparing the wagon and horses to a train in the Underground Railway. “Four other 
black faces looked up at them, frightened faces with the look of rabbits caught in traps.” [135] This is a 
metaphor. It is comparing the expression on their face to the expressions of rabbits caught in traps. Ask 
students to think about and write why they think the men look like that.)



 t h E  “ P r e s i d e N t ” teacher’s guide LESSON 16 92

reAding coMprehEnsioN
Page 2

Pre-Reader–Early Elementary have the same questions. If you have younger students, read the 
questions out loud and discuss them together. You do not need to write down their answers; 
you can choose to do this comprehension review orally. Alternately, you could write what they 
dictate or have them copy their answers from the whiteboard if you use one. 

1. Who led the way now that Lester and Adam were gone? (Julilly)
2. Why did Julilly cry in the Mennonite family’s cabin? (She had never been clean all over before.)
3. What did the old man on the road give Julilly? (bread)
4. What was the signal in the window of the houses of the Underground Railroad? (a candle)
5. Why was the river scary to Julilly and Liza? (They didn’t know how to swim and hadn’t been near water 

before.)
6. What did Mrs. Coffin give the girls that amazed them? (a new sweater)

Middle and High School have the same questions. Upper Elementary has similar questions 
and they are bolded below. You can either do this as a quiz, or you could do it like a verbal 
book club discussion if most of your students are older. These questions don’t all have specific 
answers, though potential answers are given, and can lead into some great discussion—a 
perfect weekly tea time activity. 

1. How does kindness change the girls? (Answers will varym but could include: it negates some of the 
cruelty they have faced or it shows them that not all white people are the same.)

2. Define courage. (looking right at danger without bowing down your head)
3. What did Julilly’s song I am Bound for the Promised Land mean? (Canada represented the 

promised land, they were going towards freedom.)
4. Why didn’t Julilly fear when she found people with the same color of skin as her? (She trusted 

them, she felt like they were on the same side, Etc.)
5. Why did Liza get frustrated with Julilly? (She said Julilly trusted people too soon. Liza had had a 

harder life, she did not easily trust people.)
6. What do you think life would have been like as a free black person in a slave state? 
7. What was the Underground Railway? (A network of safe houses and people who helped to 

transport runaway slaves to a life of freedom either in free northern states or in Canada.)
8. Why do you think the Coffins chose to help people find freedom? (They didn’t believe in slavery; it was 

against their convictions and beliefs. They believed that slavery was wrong and they had a responsibility to 
do what the Bible says and to take care of those in need.)

9. What does Julilly and Liza’s reaction to the sweaters show us about their lives? (They had 
never had anything new in their life. It shows us how they were mistreated. It shows us how just simple 
human decency had such a huge impact on them, and it gives them great hope that things might be 
different.)

10. What Bible verses can you find that tell us to take care of others in need? (Acts 20:35, Proverbs 19:17, 
Deuteronomy 15:11, Galatians 6:2, Matthew 25:35-40, Luke 6:38, Philippians 2:4, etc.)
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LesSoN
17packages of dry goods

For I know the plans I have 
for you, declares the Lord, plans for welfare and not for evil, to give you a 
future and a hope.—Jeremiah 29:11 Thank you that you see the whole picture, not 
just the stops along the way. Help us to put our trust in your good plans and look forward with hope for what 
you have in store for our lives.  

UnderGrounD to CanadA

Today’s 
prAyer

Our Predictions 
_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

ChaptEr suMmary
Choose a presenter and see how many details they can 
remember from Chapter 16. Use the bullets below for 
prompts if needed. 

• Julilly and Liza were asleep in the drawer when it 
stopped.

• The man opened it and the girls crawled out. They 
knocked on the door and he gave the secret password.

• Levi Coffin opened the door and welcomed the girls.
• Mrs. Coffin covered them with shawls.
• Four other runaway slaves were also there.
• Everyone ate, and then cleaned up.
• Mr. Coffin, the carriage driver, and another voice came 

in.
• Aunt Katie (Mrs. Coffin) took the girls to hide in the 

mattress.
• The sheriff said he had a warrant.
• Mr. Coffin said he was obeying the Bible, which gave 

no distinction of color.
• Mr. Coffin showed the sheriff the bedroom. The sheriff 

was embarrassed and left.
• Mr. Coffin said they should put the girls on the next 

train.
• Aunt Katy took the girls to wash 

and change, and she gave them 
new clothes.

PrediCtionS
While we know what the 
Underground Railroad is 
now, we are starting to gain a 
better understanding of why 
it was called that. Like a train, 
stopping to pick up and drop off 
passengers along it’s way, Julilly 
and Liza continue to go from 
place to place, being whisked 
away to their next destination. 
What do you think will happen in 
today’s chapter?
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You sHould know 
Mr. Alexander Ross was a real person, just like Levi Coffin. Mr. Ross was, in fact, an ornithologist who studied 
birds. He was also a medical doctor, and he was born and raised in Ontario, Canada. He was introduced to 
the Underground Railroad through acquaintances, and he ended up using the cover of classifying birds to help 
him roam plantations and talk about the Underground Railroad with slaves. It is thought that Ross helped a 
number of slaves find their freedom, and he continued this work until the Civil War. During the war, he served as 
a surgeon and even as a secret correspondent for President Lincoln! He spent the later part of his life classifying 
plants and animals in Canada. Mr. Ross was knighted in several countries and recognized for his work for man 
and country. He has quite an impressive resume! 

You should also know that blood poisoning happens when you get an infection and don’t receive medical 
treatment. The infection grows and grows and can even enter your bloodstream. Your blood carries the infection 
(or bacteria) all over the body and without medicine, it can turn into sepsis and it can kill you. While this still 
happens today, it happens far less frequently because of antibiotics and hospitals. Let’s read Chapter 17 to see 
what happens in our story today. 

FamilY disCussioN
For the first time, 
our metaphor of the 
Underground Railway 
takes on substance—the 
girls are traveling via 
train!  

Read 
ChapteR 17

stUdents
It’s time to turn to your student notebooks so that we can work on the pages together.

• Why do you think Liza felt strong again with 
her new clothes? 

• Would it be scary to be tied up in a sack? 
(Discuss trust and vulnerability—they didn’t know 
these men.)

• How did Mr. Ross escape prison? (The slave he 
helped escape returned so he could be free.)

• Discuss Liza’s comment, “Freedom ain’t easy.”1 
Is that true for you today? (Discuss wars and 
battles for freedom that we can take for granted.)

• Why was Julilly afraid to ask about Mammy 
Sally? (Adam hadn’t made it, and she was worried 
that her mother hadn’t either. Discuss finality and 
the quote, “Ignorance is bliss” in relation to this.)

• Why did Julillly feel warm every time she heard 
the secret password? 

• How do you think the girls felt knowing they 
were so close to freedom? 

1 Barbara Smucker, Underground to 
Canada (Toronto/Vancouver: Penguin Random House, 
2013), 147.
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CharaCters

What (plOt)

Rate It!
Rate this chapter or write your overall 
thoughts about it. How did it make you feel? 
What did you like or dislike about it?  

chApter titLe
Open up your student notebooks to your 
Chapter 17 summary. What title would you give 
this chapter? (Pause for students to fill in the title 
name. For younger students, write their answers on the 
whiteboard so that they can spell it in their box.)  

chApter suMmary
Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(Again, for younger students, use the whiteboard and brainstorm together as a family, writing things on the board 
for them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will cut and paste 
the pictures from the appendix in order. Early Reader + Early Elementary will fill out their What box. Older students 
should fill in their Plot section and add it to their Plot Chart in the appendix.)

Where
Who can tell me the setting of the story in this chapter? (If you have younger students, brainstorm 
together and write their answers on a board. We know the location is Cleveland, Ohio, on the edge of Lake Erie. It is 
daytime when they arrive, but it’s foggy and gray. Answers could also include: the train, Cincinnati, etc.) Can you 
find Ohio on the map and color or label it? What about Lake Erie?  (If you’d like, look up the distance 
between Cleveland and Cincinnati and discuss how far it is. You can even do the math and figure out how long it 
would have taken if they didn’t use the lake for travel!) 

MIDDLE–HIGH SCHOOL: Write about the setting of the chapter. Where is it? When is it? What 
is the mood of this chapter? (Fill out their Setting box.)

EARLY READER–UPPER ELEMENTARY: What was your favorite thing from this chapter or 
something that stood out to you? 

EARLY READER + EARLY ELEMENTARY: What new things did we learn about Mr. Ross today? 
Draw a picture of him and think about the new information we know about him. (If you are using a 
whiteboard, brainstorm together what you learned about Mr. Ross. This could include: Mr. Ross escaped prison, 
he is weary, he changed his appearance [cut his hair and shaved his beard], he is going back again to help more 
people, he is selfless, he risked everything and almost lost everything but is going back anyways, he has a love for 
people, etc.)  

UPPER ELEMENTARY–HIGH SCHOOL: Add to your Character Profiles in the appendix with 
anything new you learned about your characters. 
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MiddlE + high schoOl onlY
LITERARY DEVICES: Take the book and re-read the chapter, looking for similes, 
metaphors, and personification. Quote some examples, identify them, and write how 
they help you understand or picture the story better. 
(Personification: Julilly felt that the boat must be breathing and that she was walking over its body. 
[151] Similes: Black curtains hung about its windows as though death were hidden someplace 
inside. [141]  . . . steady as the light from a pine-knot ember. [141]  . . . like the song of a bird . . . [151] 
Metaphors: It [rain] was a curtain of protection. [142] Her mouth had the dryness of dust on the 
Mississippi road to the cotton fields. [146])

voCabularY
Page 2

Let’s read some words that we will hear 
this week in the book and learn what they 
mean. After, you will be able to complete 
your Vocabulary page all on your own! 
You might not have all the words on your 
page, but listen carefully, because these 
words will help the chapters we read 
together this week make more sense. (If 
you prefer and have the time, instead, allow 
students the opportunity to try to define these 
words together first. Often, students have a 
general understanding of the words they just 
struggle to verbalize what they partially know but 
haven’t yet mastered.)

gunny sack: a burlap sack

impervious: not affected

schooner: a sailing ship with two or more 
masts

innumerable: too many to count

condemned: sentenced to punishment

injustice: unfair; not just or right

forbidding: unfriendly or threatening

sheepish: embarrassed

notion: an idea, understanding, or belief
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LesSoN
18last stop

Thank you that you care 
for all our needs, Jesus. You go behind and before us. Your word says 
that you prepare a table before us in the presence of our enemies, and our cup 
overflows. Help us to see your goodness even when we are in difficult circumstances. Fill us with your joy, 
peace, and presence today. 

UnderGrounD to CanadA

Today’s 
prAyer

Our Predictions 
_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

_____________________________________

ChaptEr suMmary
Choose a presenter and see how many details they can 
remember from Chapter 17. Use the bullets below for 
prompts if needed. 

• Mr. and Mrs. Coffin took the girls to a waiting carriage 
with thick black curtains.

• The carriage took them to a train. A man gave them 
gunny sacks, and then told them to get in and hang limp 
while he carried them. 

• The girls got into the sacks and the men carried them 
and put them into the back corner of the train. He pulled 
down the sack from their head and told them they were 
going to Cleveland.

• The train went on for what seemed like forever.
• When it arrived, Mr. Ross was waiting. He carried them 

into a waiting carriage.  
• He gave them water to drink and they talked about how 

he escaped prison.
• Mr. Ross told them that Lester was waiting for them in 

Canada, but that Adam died of blood poisoning. 
• Mr. Ross took them to Lake Erie to the Captain of the 

Mayflower and told him the secret phrase. He asked him 
to take them across to Canada. 

• The Captain took the girls on board and took them down 
to a small cabin. He told them to lock the door and only 
open it if they heard the secret phrase. 

PrediCtionS
This is it! The final leg of their 
journey is finally here! What 
could possibly go wrong? Take 
some time to guess what will 
happen in this chapter? Will 
Julilly and Liza finally make it to 
Canada? 
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You sHould know 
Before we read today’s chapter, let’s look at this picture of a schooner. Do you see the small boat hanging on 
the side? This was a lifeboat. They were used in case the ship got into troubled waters or sometimes to go into 
shallow docks or ports if the ship was too big. Most ships had them as a precaution but, in order to leave more 
room on the deck, they hung over the side. Ships still have them today! In fact, cruise ships have lifeboats on 
each side plus inflatable life rafts to make sure there is enough room for every single person in the event of an 
emergency. 

FamilY disCussioN
Look at your predictions 
of this chapter. Were 
you correct? Which 
parts surprised you or 
were different than you 
thought they would be? 

Read 
ChapteR 18 • Why was the Captain angry? (the injustice of it, 

because he cared about the girls, etc.)
• What was the pledge between Julilly and Liza? 

(If they were found they would jump into the water. 
For older kids, discuss why this was extraordinary 
[because they couldn’t swim] and what it meant 
[they would rather die than be slaves again.])

• Why does Julilly compare the slave hunter’s 
search to looking for a runaway dog?

• Why does this comparison make her angry? 
• Why is Julilly trying not to hope too much? Have 

you ever done that? 
• Why did Julilly pull her cap off? 
• Why did Julilly admire the Captain? 
• Julilly wanted to give him something but had 

nothing. Do you think the Captain wanted a 
gift? (Discuss the reward of doing good, being kind, 
or giving someone something. The Captain’s tears 
meant he was touched and honored to be a part of 
their freedom story—that it was worth all the risk. If 
you’d like, connect how we have nothing to give Jesus 
but our hearts and relationship with Him. When we 
love one another, we are giving Him a gift.)

stUdents
It’s time to turn to your student notebooks so that we can work on the pages together. 
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Rate It!
Did you like this chapter? Why or 
why not? Was it interesting? How 
did it make you feel? What did it 
teach you? 

CharaCters

What (plOt)

chApter titLe
Let’s think of a title for this chapter that 
helps to show the reader what will happen. If 
you were the author, what would you name 
Chapter 18? (Pause for students to fill in the title 
name. For younger students, write their answers on 
the whiteboard so that they can spell it in their box.)

chApter suMmary
Page 1

What happened in our reading today? Let’s see if we can work together to come up with all 
the things that happened in order. We’ll use this to help us present our Chapter Summary 
tomorrow! (Again, for younger students, use the whiteboard and brainstorm together as a family, writing 
things on the board for them to use. If you need ideas, turn to the Chapter Summary in the next lesson. 
Pre-Reader will tell a parent or older sibling what is happening in the picture. Early Reader + Early Elementary 
will fill out their What box. Older students should fill in their Plot section and add it to their Plot Chart in the 
appendix.)

EARLY READER + EARLY ELEMENTARY: Can you think of something new we learned about 
our characters today?  (Brainstorm together. This could include: The girls are more determined than ever 
to reach Canada; They are resolved to never go back to slavery; They are happy, relieved, etc.) Draw or 
write to show something you learned about one of the characters today. 

UPPER ELEMENTARY–HIGH SCHOOL: Add to your Character Profiles in the appendix for 
Julilly and Liza. 



 L a s t  S t o p teacher’s guide LESSON 18 100

Where
Who can tell me the setting of the story in this chapter? (If you have younger students, brainstorm together 
and write their answers on a board. Answers could include: Cleveland, Ohio, Lake Erie, or Ontario.) Now that the 
girls have crossed Lake Erie, they are in Ontario, Canada. Can you find Ontario and color or label it 
on the map? 

Unit ProjecT
Page 2

Tomorrow is our last day to work 
on our unit project! Use these final 
days to add to your project, make 
sure it’s neat, proofread it, decorate 
it, or practice presenting it. Your 
student book has a rubric to help 
you assess how you think you did 
on your project. You won’t need it 
today, but hold on to it so that you 
can use it after you’ve presented 
your project!  

MIDDLE + HIGH SCHOOL: 
SETTING: Write about the setting of the chapter. Where is it? When is it? 
What is the mood of this chapter? (Fill out their Setting box.)

FAVORITE QUOTE: Take the book and re-read the chapter, looking for 
your favorite quote. Explain why you chose it.



N e w  l i f E teacher’s guide LESSON 19 101

LesSoN
19new life

Thank you that you are 
the God of victory! We might not always see a happy ending, but we 
know the ultimate happy ending has been won in you. Thank you that you are the 
source of freedom, of hope, of joy, of strength, and of breakthrough. Help us to have breakthrough in our 
hearts and minds today as we read our final chapter. Give us breakthrough in our understanding of racism 
and slavery and the things of the past so that we might better understand the things of the future. Thank you 
for the opportunity to grow and learn and read and write. For the freedom we walk in because of those who 
have gone before us and the battles that have been fought. 

UnderGrounD to CanadA

Today’s 
prAyer

ChaptEr suMmary
Choose a presenter and see how many details they can 
remember from Chapter 18. Use the bullets below for prompts 
if needed. 

• The Captain came and gave the secret signal. He told 
them there was a slave hunter coming.

• The girls followed him into a small lifeboat hanging on the 
side of the ship.

• They hid inside and looked out to see what would happen. 
• Julilly and Liza pledged to never go back as a slave again. 
• The men searched the cabins and then left. 
• The ship set off into the lake and Julilly and Liza ate and 

slept.
• In the morning, the Captain took them to the shore and 

told them they were free.
• Liza kissed the ground and prayed.
• Julilly took off her cap and held her head high.
• The captain looked nervously at the ship and passengers.
• The Captain said he must go back to 

Ohio. He gave them some money from 
Mr. Ross, and he told them there was 
someone waiting in a cart to help 
them. 



N e w  l i f E teacher’s guide LESSON 19 102  

You sHould know 
Today you will hear the term Upper Canada. It is important to know that during this time in history, names were 
different than they are today. During these early times in the formation of the United States and Canada, things 
were constantly changing. Both countries had established populations of Indigenous Peoples who had called the 
land their home LONG before borders were established by European settlers who had come to make a home in 
this “new land.” The region of Upper Canada was modern-day Ontario, while the region of Lower Canada was 
primarily the province of modern-day Quebec. 

While slavery was abolished in Canada, racism, the core belief deep inside, could 
not be. In this chapter, you will learn just a little bit of what life was like for freed 

slaves. It was better than their life in slavery, but injustice and racism was still 
something they would battle for many more years. And, in all honesty, that battle 
is still being fought today. As you read this chapter, think about how what you’re 

hearing is different from or similar to the way people are treated today. 

Something to think about

Our Predictions
________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

PrediCtionS
They have finally made it to freedom! After an 
incredible journey, incredible hardships, and many 
lessons learned along the way, Julilly and Liza are 
free. What do you think will happen in our final 
chapter? Will Lester be waiting for them? Will things 
truly be different here? 
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Read 
ChapteR 19

FamilY disCussioN
What did you predict would happen? Were you right or wrong? 
Let’s discuss this chapter together. 

stUdents
It’s time to turn to your student notebooks 

so that we can work on the pages 
together. 

• Why was Liza praying and seemed dazed? (Perhaps 
she didn’t think she would actually make it; She was in 
denial; Etc.)

• What were some of the challenges they would face in 
this new land? (separate schools that weren’t as good, 
they had to work harder for very little, etc.)

• Do you think their situation is better? Do you think it 
is right? 

• How has Mammy Sally changed? 
• How do you think Julilly has changed? 
• How has Liza changed? 
• How has Lester changed? 
• What do you think this quote means? “Being with 

Mammy Sally again was like taking a hundred-
pound sack of cotton from her back and just taking a 
two-pound load instead.”1

If you haven’t watched the movie listed in the appendix, Ruby 
Bridges, this is another excellent opportunity to watch it and 
talk about even after freedom, the discrepancies and long 
lasting effects of racism.

1 Barbara Smucker, Underground to 
Canada (Toronto/Vancouver: Penguin Random House, 2013), 168
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whO (CharactEr)

What (plOt)

Rate It!
Did you like this chapter? Why or 
why not? Was it interesting? How did 
it make you feel? What did it teach 
you?

chApter titLe
Let’s think of a title for this chapter 
that helps to show the reader what will 
happen. If you were the author, what 
would you name Chapter 19? (Pause for 
students to fill in the title name. For younger 
students, write their answers on the whiteboard 
so that they can spell it in their box.) 

chApter suMmary
Page 1

What happened in our reading today? Let’s see if we can work together to come up with all the 
things that happened in order. We’ll use this to help us present our Chapter Summary tomorrow! 
(For younger students, use the whiteboard and brainstorm together as a family, writing things on the board for 
them to use. If you need ideas, turn to the Chapter Summary in the next lesson. Pre-Reader will color the picture 
and tell their family what happened in the story today. Early Reader + Early Elementary will fill out their What box. 
Older students should continue filling out their Plot Chart in the appendix.)

What new characters did we meet today? (Ezra Wilson) Draw a picture of him and let’s think about 
how he impacts Julilly and Liza. (Discuss together and/or write on your whiteboard. This could include: He 
was kind, understanding, and empathetic; He had been in their shoes just a year previous; He teaches Julilly and 
Liza about what life will actually be like—not have too high of expectations because not everything has changed.)

UPPER ELEMENTARY–HIGH SCHOOL: Add to your Character Profiles in the appendix.

seTting
Do you remember where the girls are in this chapter? (Ontario, Canada; St. Catharines; etc.) Do we 
have any clues about when it is? What time of day is it when they arrive in St. Catharines? What 
season is it? (It’s daytime; We know it was harvest time and leaves were changing colors, so it was fall.) What is 
the mood of this chapter after the suspense and danger and fear of the previous ones? How does it 
make you feel? (happy, joy, peace, hope, determination, etc.)
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MiddlE + high schoOl onlY
FAVORITE QUOTE: Re-read today’s chapter, looking for a quote that stands out to 
you. Make sure to cite what page you found it on. Then take some time to analyze 
and write why you chose that quote and what it means to you. 

reAding coMprehEnsioN
Page 2

Our novel quiz is the final quiz about this novel. While you can absolutely use it for grading, it is also an opportunity to see 
how well your student captured the big ideas of this time in history and what this novel was about. 

Pre-Reader has their own set of questions to reflect on what they remember. If you have a child at this 
age, just do this verbally and/or write down their answers, if you’d like. 

1. Do you remember what this book is called? (Underground to Canada)
2. Who is the main person in the book? (Julilly)
3. What is the book about? (Answers will vary, but this is a great opportunity to find out what your child learned and 

grasped from this past month.)
4. Why does Julilly go to Canada? (to be free)
5. What does it mean to be a slave? (That someone “owns” you; That you have to work and you don’t get money; 

That you aren’t treated well; Etc.)

Early Reader + Early Elementary have the same questions. If you have younger students, read the 
questions out loud and discuss them together. You do not need to write down their answers; you can 
choose to do this comprehension review orally. Alternately, you could write what they dictate or have 
them copy their answers from the whiteboard if you use one.

1. Name two ways Julilly traveled on the Underground Railway. (walking in swamps and streams and rivers and 
forests, through the mountains, riding in the back of wagons, in hidden drawers, in carriages, on a train, carried in a 
sack, Etc.)

2. What is a slave? (A slave is someone who is “owned” by someone else and forced to work with no pay.)
3. Why is slavery wrong? (Answers will vary.)
4. What was the Underground Railroad? (A secret network of people and houses that helped slaves escape.)
5. What is racism? (The idea that one race is superior or better than another; to treat someone differently, badly, or 

unfairly because of this belief.)
6. What is courage? Can you name one example of courage from the book? (Answers will vary.)



 N e w  l i f E teacher’s guide LESSON 19 106

Middle and High School have the same questions. Upper Elementary has similar questions and they 
are bolded below. You can either do this as a quiz, or you could do it like a verbal book club discussion 
if most of your students are older. These questions don’t all have specific answers, though potential 
answers are given, and can lead into some great discussion—a perfect weekly tea time activity. 

1. Name all the methods and ways you know of that runaway slaves traveled to freedom on the Underground 
Railway. (walking through marshes, swamps, rivers, and streams, mountains, staying in people’s houses, hiding in 
secret rooms, tunnels underground, hiding in the back of wagons or carriages, riding on a train, in a box [if they read 
Henry’s freedom box], carried in sacks and bags, etc.)

2. What is slavery? Why is it wrong? (Answers will vary, but should include: when someone “owns” someone else and 
forces them to work without pay.)

3. What was the Underground Railroad? (A secret network of people and houses that 
helped slaves escape.)

4. What was the term used for people who fought 
against slavery? (abolitionists) 

5. What war led to the abolition of slavery? 
(The American Civil War)

6. What was the Fugitive Slave Act? 
Why did it cause more people to go 
to Canada? (It was an act that allowed 
slave hunters and owners to recapture their 
“property” anywhere in the United States, 
including free states, and bring them back. It 
meant that even if people made it to a free state 
they were always at risk of being captured. Going 
to Canada meant a life of freedom with no threat 
of return.) 

7. Name one example of racism from the book. 
(Answers will vary.)

8. In your own words, define courage, and name one 
example from the book. (Answers will vary.)

9. What were some of the challenges runaway slaves were 
met with on their journey to freedom? (Answers will vary, 
but could include: hunger, thirst, poor health, threat of capture, 
exhaustion, Etc.)

10. Even after slavery was abolished, what were some of the 
challenges the Black community faced? (poor education, 
segregation, not as good of jobs, poverty, prejudice and racism, Etc.)
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LesSoN
20the bigger picture

Thank you for the 
opportunity to learn and grow. Thank you for the stories of those who 
have come before us, paving the way for where we are today. May we be people 
who take what we learn and put it into action. Help us to grow our character and become people who care 
for others, who recognize needs other than our own, and who listen for your leading in all we do. 

UnderGrounD to CanadA

Today’s 
prAyer

ChaptEr suMmary
Choose a presenter and see how many details they can remember 
from Chapter 19. Use the bullets below for prompts if needed. 

• The Captain went back to his schooner.
• Julilly and Liza went to the wagon where the man was waving 

them over. 
• Ezra Wilson said he would bring them to Lester in St. Catharines.
• The girls climbed into the cart and they began their journey.
• The journey took two days, and the girls lost their fear of people or 

of being captured. 
• They stopped to have a picnic and Ezra told them that it wasn’t 

heaven. Life in Canada was still hard. 
• He told them of Lester and life in St. Catharines.
• They arrived at the hotel and Lester was waiting for them. 
• Lester lifted Liza out of the cart and they stood together.
• Lester told Julilly she should go to the kitchen because he had a 

surprise for her.
• Mammy Sally opened the back door and they were reunited.
• Julilly introduced Liza and Mammy Sally said she could live with 

them. That she was buying a house.
• They walked together. Mammy Sally told them 

that freedom wasn’t easy; that they were poor, 
but that they were together and they were 
free. 

• Julilly supported Liza and her mother as they 
walked. Julilly knew they needed her.
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Our fAvoriTe thIngs
What was your favorite thing about this book? It could be something that happened, something that was said, 
or something you learned! 

End oF booK disCussioN
Slavery was not just something that happened in the United States—it happened all over the world. (And it 
still happens today!) Slavery always began with people being taken from their home. After that, slavery was 
something you were born into. In the United States, most slaves were Black. But historically, slavery was not as 
much dependant on the color of your skin as much as your history or ancestry. Slavery was even something that 
existed way back during Bible times! Joseph was a slave, and the Israelites were slaves in Egypt; God used Moses 
to lead them to freedom. 
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As European settled in the United States, they eventually bought or imported slaves. In the early history of 
America, slavery wasn’t just in the south—it was all over. But as the country grew, slaves were used to work on 
southern plantations that mainly grew tobacco and/or cotton. Most slaves came from Africa through the Atlantic 
Slave Trade (though Native Americans were also enslaved in early-America). Slavery bred deeply entrenched 
racism, especially in the southern states were plantations and slavery were common. Strict rules were enforced 
to help  slaves know their place in society. Just like we see in our book, Underground to Canada, slaves were 
not permitted to go to school. They did not know how to read or write. They were kept entirely dependent on 
their masters for food and clothing and even a place to lay their heads. Slaves were allowed to marry between 
themselves, though the marriage wasn’t recognized by the church or state. “Marriage” didn’t stop owners from 
selling a family’s children or separating man and wife. Deeply entrenched racism can also be seen in the laws that 
made interracial couples and marriage illegal. This simply means that a Black person and a white person were 
NOT allowed to marry. Some of these laws weren’t overturned until the year 2000!

Studying slavery and the wars and sacrifices that it took to arrive where we are today, we can better understand 
some of the tensions and issues that face our culture even now. Like a wound that is not fully healed, we need to 
be careful with our words and actions to make sure that what we say and do does not offend or hurt. And yet, 
God still weaves His goodness even in the midst of a dark past. Through these stories we see incredible faith 
in God; we see courage; we see a people group who persevered and resiliently fought for the freedoms they 
deserved. Their stories can fill us with hope and admiration, and many of them are an example of how to praise 
God in even the hardest of circumstances.

• Discuss what is politically correct. 
Especially when it comes to terms and 
labels.

• Discuss racism. Have you or anyone in your 
family experience it first hand or the its 
effects?

• What are some ways you can guard your 
heart and mind from racism? (Philippians 
2:3)

• Discuss current events and the ongoing 
effects of the past.

• Discuss what you liked or didn’t like from 
this book. Have everyone share their review 
or closing thoughts over tea.

stUdents
It’s time to turn to your student 

notebooks so that we can work on the 
pages together. 

Note To thE teachEr
Don’t forget to set a time and place to 

present your unit projects. Today is a great 
day for presentations. If you chose to do 
the writing track and were waiting until 

the unit was finished, just put a day on the 
calendar in the future. 
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We’ve learned so much about some very important history that helped shape North America. Choose 
one of the following activities to either reflect on what you have learned in this unit, add to your project, 
or do additional research to learn more. 

ChoosE an ActiviTy
Page 1

yoUnger actiVities 
(Older students may enjoy participating, 
but they should also choose one from their 
own category.): 
• Write Chapter 20 of the book. What 

happens next? Does Julilly get married? 
Does she go back to help others? 

• Sketch or paint a picture to go along with 
this book.

• Write a poem about the Underground 
Railway.

• Learn one of the spirituals that were sang 
around this time such as, Wade in the 
Water.

• Think of a RAK (random act of kindness) 
you can do for someone else who needs it. 
What can you do to make a difference? 

olDer sTudenTs: 
• Make a timeline of events leading toward 

the abolition of slavery. What was the 
Atlantic Slave Trade? Who was a part of 
it? Were the free states always free? What 
did the end of slavery in the United States 
mean?

• Think about the symbolism of the 
Confederate flag. Look up or think about 
what it represents based on history and 
why it is offensive. 

• Think about the statement, “I don’t see 
color.” Do you think it is right or wrong? 
Research color blindness and discuss it with 
your parents. Write your response.
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As we close our unit, let’s take some time to read a few verses about what the Bible says. (Younger 
students will need more guidance, however older students should answer the questions on their own in written form 
in their notebook. Pre-Reader will draw a picture showing how we should treat one another. Early Reader + Early 
Elementary will choose one verse to paste onto the page, copy, and draw a picture to illustrate. Upper Elementary–High 
School has the verses listed and space for them to reflect on what they mean.)

Philippians 2:3: Do nothing from selfish ambition or conceit, but in humility count others more 
significant than yourselves.

What do you think this verse teaches us about racism? (We should not consider anyone as less than us.)

Acts 10:34–35: So Peter opened his mouth and said: “Truly I understand that God shows no partiality, 
but in every nation anyone who fears him and does what is right is acceptable to him.”

What does this verse teach us about racism? (God does not treat people differently based on who they are or 
where they are from, neither should we.)

Galatians 3:28: There is neither Jew nor Greek, there is neither slave nor free, there is no male and 
female, for you are all one in Christ Jesus.

What does this verse teach us about racism? (Everyone is equal in the body of Christ.)

Luke 6:31: “And as you wish that others would do to you, do so to them.”

How does this verse relate to racism? (We should treat people the way we want to be treated: with respect, 
kindness, as our equals.)

Bible
Page 2

MIDDLE + HIGH SCHOOL: James 2:1–5: My brothers, show no partiality as you hold 
the faith in our Lord Jesus Christ, the Lord of glory. For if a man wearing a gold ring 
and fine clothing comes into your assembly, and a poor man in shabby clothing also 
comes in, and if you pay attention to the one who wears the fine clothing and say, 
“You sit here in a good place,” while you say to the poor man, “You stand over there,” 
or, “Sit down at my feet,” have you not then made distinctions among yourselves and 
become judges with evil thoughts? Listen, my beloved brothers, has not God chosen 
those who are poor in the world to be rich in faith and heirs of the kingdom, which he 
has promised to those who love him?

What do you think it means to not show distinctions or partiality? (Answers will vary.)
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opTionaL faMily moviE nighT
Parent note: This movie is painful to watch, you will hear racial slurs, 
death threats, and see intense racism. That being said, I personally 
watched it with my 7 year old to my 13 year old, and it facilitated some 
excellent discussions. They got teary at points, they called it horrible, and 
that’s exactly what it is—horrible. It is my passionate belief that they have 
to see, to know, to understand. We had the most amazing discussions 
while watching this movie: about what it means to be a Christian, to 
stand for someone, to speak for someone, to walk the walk. We learned 
from the Bridges’ response, their strength, Ruby’s courage. This movie is 
a golden nugget to expose the ugly truth of racism, help our kids identify 
that even though it is sometimes more subtle, that same heart and spirit 
still exists today. In my personal opinion, it was worth every shed tear for 
the conversations we had. That being said, you know your child best. You 
have your own circumstances to deal with and emotional maturities and 
backgrounds. Use your discretion, watch the movie yourself first if you are 
not sure, please don’t take my word for it. 

Context: This movie is set in 1960, which is after the Civil War. Slavery was no longer allowed, but remember 
how we talked about racism being a deeper problem? The Black community was segregated, this means they 
had their own places to live, their own schools, they were still not considered equal and often looked down on by 
many white people. This movie is about the first girl to go to an integrated school, where Black and white children 
went to one school together. You will see just what people thought about it. It is important to know that it is based 
on a true story! Why do you think people didn’t want the schools to be integrated? Do you think it would be hard 
to be the first one? Let’s find out!

diScussIon qUestioNs
Stop the movie at the time codes and discuss or you can choose to just stop every once in a while to discuss. You could even 
choose just a few questions to discuss at the end if you get annoyed with constant interruptions ;) 
• 05:00  Why do you think Ruby’s dad was worried about Ruby going to an integrated school? (He is worried 

that it will be hard for her.) Why does Ruby’s mom want her to go to the school? (She thinks white schools are 
better than Black ones and it will provide better opportunities.) 

• 08:00 Do you think Ruby is nervous? Would you be? 
• 09:00 Why do you think the police are checking the resident’s ID? 
• 12:30 How do you think it would feel to have people protesting like that? Do you think it would take someone 

courage to go to a place where you were not wanted?
• 14:21 Discuss racial slurs, how it might be called to be called “their kind”.
• 18:30 What message does spitting at someone send? (Disgust) Did everyone feel the same way as the angry 

parents? 
• 19:41 The first day, the school made her stay in the office all day. The second day, no other teachers were 

willing to have Ruby in their classroom and all the students in Ruby’s class were pulled out. What do you think 
Ruby and her mother might be thinking or how might they be feeling? 

• 24:28 How do the other teachers treat Mrs. Henry? What is the irony of the teacher with the red hair 
praying? (Middle-High School Students, her words are praying, showing she believes in God but her actions are 
anything but Christ-like.)

• 26:02 Do you think the father is right to be scared? Is it dangerous? (They are checking people who come in for 

rubY brIdges 
(oN disnEy+)       
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weapons, which means people hate her enough they don’t know what will happen. Yes, it is dangerous). Do you think 
the mother is right to want more for her kids? Better? Any time we want to see great change, someone has to 
be the first one to step out. 

• 27:00 Is Ruby scared? What is courage? Does the mother have a right to be angry about the way her 
daughter is treated? What does she tell Ruby instead? (She has every right to be angry, but instead she tells Ruby 
to pray for them.)

• 28:26 “I’m going to hang you until you choke to death!” Discuss this threat.
• 29:00 “Private school means you’re better” true or false.
• 29:30 Do you know why the policemen are there now? 
• 33:33 Do you think fighting for change is worth losing your job? 
• 34:14 Why doesn’t the marshal want the man to come? Do you think your dad would sit quietly while people 

threatened and spit on you? 
• 35:24 What do you expect the principle to do? Is Ruby being treated like the other students? 
• 38:44 Why do the Coles want to meet Ruby’s family? How does he want to help Ruby? Why doesn’t the 

father want his help? 
• 39:14 How does Ruby feel? (Isolated, alone, angry that there aren’t other children, bored, school sucks, left out, sad)
• 40:12 Does it feel like a privilege for Ruby to be the first one to go to an integrated school? 
• 41:47 Why is the mother concerned? Why did Ruby tie the ribbon around her doll? (she feels like that might 

happen)
• 44:05 How does the people’s anger make you feel? Why is Mr. Cole there? (to watch) 
• 46:12 What color is the shop owner’s skin? How did she treat Ruby before?  Why is she treating her differently 

now? 
• 54:06 Why does Ruby draw the Black people with missing parts? (She thinks they are more than her)
• 56:09 Why won’t Ruby eat? (she’s scared of being poisoned) 
• 57:59 Why does the dad remove the picture? Do you think Jesus had white or brown skin? (He 

was born in the Middle East, so His skin would have actually been more brown). Why do many 
old paintings paint Him with white skin?  

• 1:06 What is this called? What is the teacher doing? (standing up for 
Ruby, advocating)

• 1:08 Younger students: Do you, even though you are a child, have 
a responsibility in the way you treat others? 

• 1:12 Why are there Black people outside the school? (to support 
and pray for her)

• 1:13 Mr. Cole is here to help Ruby, do you think Ruby is helping Mr. 
Cole? 

• 1:25 Discuss peer pressure. How is the teacher with the red hair peer 
pressured to not speak up? 

End of the movie: 
• Do you think Mrs. Henry felt lonely too? 
• How did Ruby and her family’s faith in God protect them and give them 

strength? 
• How did this movie make you feel? 
• If we find someone treating someone wrong, should we get angry and spit and 

yell like the people outside the school? What did Ruby teach us about how we 
should treat people who hate us? 
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