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Welcome to Indigenous Peoples! If you are new to Gather ‘Round Homeschool I wanted to take a few moments 
to explain the philosophy, the backstory, and the how behind this curriculum and approach.

Who am I? 
                      My name is Rebecca Spooner. I have no special accreditation, I have no certificates of 
                                           qualification lining my walls, I am just a homeschool parent like you. I am a second 
                                              generation homeschooler who is following my mother’s footsteps. I have lived and                 
                                                 breathed homeschooling for as long as I can remember. As soon as my kids were 
                                                  (probably not quite) old enough, I had a schedule and a plan and a full curriculum 
                                                   prepared for them. I jumped in with both feet, and I floundered and sputtered and      
                                                   made countless mistakes. Homeschooling my kids was harder than I had ever 
                                                  imagined, there was so many of them, so many options to choose from. Slowly but 
                                               surely my vision of my kids gathered around me like a flock of little chicks faded into the   
                                            realm of naive and impossible. I began a blog and reviewing curriculum and bounced 
                                        from one thing to the next (sorry kids). Eventually my little blog grew and I began traveling, 
speaking, writing books, and even wrote my first Bible curriculum: More Than Words. My dream was to 
continue with the direction I was in, review curriculum, blog, and write. But all that changed this past year. 

Note to the Teacher:

It started with a healthy dose of discontent. Why on earth was I settling? I was choosing curriculum that was 
suiting my kids but killing me with all the projects and activities and one-on-one (as I bounced from child to 
child like a ping pong ball) or I was choosing curriculum that was suiting me and compromising a love of 
learning to keep my sanity. No one was winning, this couldn’t be it. One random weekend, as I was praying 
and asking God, “What now?” What now for my business? What now for our homeschool? I felt like the 
question was bounced back at me, “What if you could teach all your kids together?” I believe that when 
Jesus said He came to bring life and life abundantly, He was thinking about our homeschools and families 
too. He came to bring life and joy and wonder and curiosity and love of learning—if we learn anything from 
Scripture, it is that God is unpredictable and wild and adventurous and exciting. He cares about our homes 
and He cares about our relationships with one another. With that one question and with my pencil poised, 
the entire vision for Gather ‘Round Homeschool was born. 

One unit That Ties in all your subjects for all yOur kids. TaIlOred, customized, easy, a launchpad for 
adventure and learning, kindle for The fire, aNd abOve all else: all abOut him and all for him. 

Within 1 month we were taking pre-orders for something I was still working out in my head and we now 
launch a brand new unit every single month (alternating between science themes and social themes). 
We also have mini units, a team of writers and designers and illustrators and proofreaders, and an entire 
community of over 5,000 families standing with us. This is not just a mom making this, this is an entire 
community creating a curriculum that is working for a vast variety of homeschoolers with a huge scope of 
styles and needs. And you have just taken the first step in seeing what taking the pressure off and letting 
love of learning back into your homeschool can do! 

          



how does a MinI unIt work?  
Our history and science mini units are designed to dive deep into a specific topic or subject that might not 
be covered as in-depth in our main units. They are not designed to cover all your subjects, though there 
is definitely some bleed through to Language Arts, Bible, Geography, and Art.  They are not designed to 
be done on their own but rather as a supplement to a main unit or your other curriculum. This unit has 20 
lessons, designed to be done 4 days/week for 5 weeks or 5 days /week for 4 weeks along with a main unit. 
The lessons are a bit shorter, and the students have only 2 pages a day in their notebooks. The notebooks 
have little writing and are instead focused on understanding of the topic, vocabulary, timeline activities, and 
a project to put together. I recommend you choose a day at the end of the month to celebrate, share your 
projects, and discuss together as a family. Levels in the student books are recommended as follows:

•  Pre-reader: 3-5 years old (any student not yet reading)

•  Early Reader: 6-8 years old

•  Early Elementary: 8-10 years old

•  Upper Elementary: 10-12 years old

•  Middle: 12-15 years old

•  High: 16-18 years old

We bring in Charlotte Mason elements such as: no busy work, oral or written narration, art, summation, and 
a feast of education. We also heavily bring in unschooling principles with child-directed learning based on 
themes or topics that interest them and tie in connections. But for mom’s with lots of kiddos, we also bring 
in a core principle to make the one-room schoolhouse flow more smoothly and help your kids work more 
independently, and I call this the Gather ‘Round difference. Let’s see it in action with a typical day! 

a day with gather ‘round homeschool: 
Read from the Teacher’s Guide (10-15 minutes) 
Call all your children, young and old, to gather around and listen to today’s lesson. The lessons are 
engaging and full of bright pictures and activity breaks to help hold interest. If you want, you can have your 
students color their picture or take notes in their note booking page while they listen. The more rabbit trails 
and discussions you have, the longer this time can take. But remember, you’re snuggled on the couch in your 
PJ’s sipping tea or coffee so everyone is relaxed and chill. 

Have your students work in their student notebooks (30 minutes)
Once you have read from the Teacher’s Guide, each student will pull open their student notebooks and work 
on their lessons. Each notebook has about 2 pages per day. 



These wIll include pages like: 
Notebooking 
A great way to write written 
narrations about what they 
learned, draw pictures, or 
take notes while they listen.
These sometimes include 
geography or art projects, as well.

timeline activities 
There is a timeline in the back 
of each student notebook and 
throughout the unit, students 
will be working on assembling a 
timeline to show the progression 
of history.

social studies 
Social studies pages 
could be about trade and 
economy, cultures, people 
groups, immigration, music, 
missionaries, or anything 
else that can be tied into the 
lesson! 

oral narration
Students end each week with oral 
or written narration to review the 
week. If you have to test in your 
area, this is a great opportunity to 
test their knowledge. You can use 
the page as a jumping point and 
add your own!

final project  
Throughout the unit your child 
will be working on a project to 
show what they have learned. 
They can choose a poster, 
a video, a powerpoint or 
slideshow, an oral presentation, 
or any other creative method. 
They will work on this once a 
week through guided steps. 

Art
Coloring, painting, shading, 
sketching, doodling, and 
more! We try to give the 
frame work and leave space 
and room for you to take 
these art lessons as far as 
you want depending on your 
child’s interests.



      
Love,              Rebecca

  

so hOw loNg does It take?
How long this takes depends on you and your kids. If time is short, you can easily add this in in under an 
hour, even as fast as 30 minutes if you just work your way through! If you have the time you can use this as 
a jumping point to go deeper, to research, to go on field trips and adventures, to find videos, and have rich 
discussions and do this all day! There is also a Facebook group where we post resources for each unit into a 
file. You can find this at: facebook.com/groups/gatherroundhomeschool, ask your questions, and get help 
from other users of the curriculum. 

supplies 
You could use an atlas or globe (there is a map of Canada in the appendix of your student books so those 
are optional), pencil, colored pencils, watercolors or paint (optional), scissors and glue for the timeline 
activities, a Bible, paper or cardboard for basket weaving (lesson 9) and masks (lesson 10), blank pieces of 
paper for older students (or a computer for paragraphs, articles, and essays)...

a n d  t h a t ’ s  i t ! 

is this eNough? 
Obviously I believe in this or I wouldn’t be selling it and creating it. But ultimately, you have to be the one to 
decide if this fits your goals and expectations. Keep in mind that this isn’t intended to be enough for your 
child’s entire education, it is an add on specific to the topic. All I can encourage you to do is give it a shot: 
trust that a love of learning will accomplish more than force feeding information, trust that the connections 
in these units will mean more to your kids than individual subjects carefully separated into the little cubicles 
of their minds.  If you can give me a month, I am confident that you are going to be able to experience more 
joy and rest and fullness in your homeschool as you explore rabbit trails and curiosity and adventure instead 
of checkboxes. This is your moment, lay down the comparison for one month, and let’s just bring it back to 
the family couch. Gather ‘Round kids… this month is going to change everything.

May God bless your homeschool this month. May the creator of creativity inspire you and give you fresh 
vision and motivation and excitement in your home. May this month bring you closer to gather as a family 
and spark deep conversations that stick. And may God use what is truly His, to draw your kids even closer to 
Him. 
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C A N A D I A N  M I N I  U N I T  Indigenous peOples 1

15 I N T R O D U C T I O Nteacher’s guide LESSON 1

intrOduction
This is a very special unit about the history and culture of 
the nation of Canada. In this unit, we will be talking about 
the first people that lived in these borders, even before the 
borders were drawn or the land had a name of her own! 
These people have a history full of unique culture and 
languages, strong identity, incredible creativity, resilience, 
diversity, and even painful hardship. This is really what 
empathy is: we get to learn about people who might be 
different from us, see things from their perspective, and see 
the beauty in their story. This is a story of beginnings. So, 
like all great beginnings, you’ll want to settle in someplace 
comfortable and listen carefully to the stories and 
adventures of “Once Upon a Time…”

What do we call the indigenous peoples of canada?
People can get confused about who the Indigenous Peoples are or what to call 
them. Over the years, they have been called many different names. Before the 
arrival of European settlers, different ethnicities had their own name, culture, 
identity, language, and way of life. There are over 600 aboriginal ethnicities in 
Canada and over 60 languages!

When European settlers first landed in North America, they weren’t sure where 
they had landed and accidentally thought they were in India. This is one of the 
reasons that the aboriginal people were first mistaken for Indians. This term is no 
longer one that is commonly used and is considered offensive, however it is one 
you still might hear and one that we still use in some of Canada’s legislation with 
the aboriginal peoples, called the Indian Act. 

First referred to as Indians, over time the Indigenous Peoples became known as First Nations, partly because there 
was an increasing awareness of the diversity of cultures, languages, and identities amongst the different people 
groups. The Canadian government now recognizes three unique and distinct groups of Indigenous Peoples: First 
Nations, Métis, and Inuit. This is why we use the term Indigenous Peoples rather than First Nations. 

how did the indigenous peoples arrive in canada?
One of the unique aspects of the Indigenous Peoples was that their languages were so diverse and unique that 
instead of written language, they relied on oral histories and stories to pass on their history from one generation 
to the next. The elders of a tribe would share stories that served to pass on history, traditions, values, and 
preserve the culture. Imagine the stories that might have been told around a fire! Much the same way that the 
Bible was taught before it was written, through stories that were carefully told from one generation to the next. 

God, thank you that you are the 
one who writes our story. We 

ask you to be with us today, 
to teach us, and to help 
us look for You through 

everything we read and do.

NOTE TO THE TEACHER:  
Little hands get bored 

fast! I recommend pulling 

out your pre-reader 

coloring page and 
notebooking pages and 

have your child color or 

take notes or draw while 

they listen to reinforce the 

lesson. 

LET’S READ A FEW NAMES OF 
some aboriginal Ethnicities
in Canada:

Blackfoot Ojibwa
Chipewyan Algonquin
Assiniboine Squamish
Stoney  Haida
Nicola  Inuit
Cree  Métis



16 I N T R O D U C T I O Nteacher’s guide LESSON 1

Because we do not have a written history that tells us who came or when, there 
are many stories and theories that help us piece together some guesses. 

One of the more common theories of the arrival of the Indigenous Peoples of 
Canada is the Bering Land Bridge Theory. The Bering Strait is a small passage 
of water between Siberia, Russia, and Alaska. The Bering Land Bridge Theory 
is a theory stating that at one point in time, the strait was frozen ice and allowed 
people to cross on foot to North America. But there are lots of other theories 
and stories that include people arriving in boats and even some that say the 
aboriginal people were always present in North America.

sources:
https://www12.statcan.gc.ca/nhs-enm/2011/as-sa/99-011-x/99-011-

x2011001-eng.cfm 
https://www.thecanadianencyclopedia.ca/en/article/aboriginal-people 
https://indigenousfoundations.arts.ubc.ca/oral_traditions/ 
https://www.nps.gov/bela/learn/historyculture/the-bering-land-
bridge-theory.htm

leT’s read it!  
 Discuss how all people were there and spoke one collective 
language. If we believe the Bible is true, we know that the 
Indigenous Peoples, while being the first people to settle in 
Canada, were not always there. Genesis 11:1-9

What does the Bible say? 
The Bible tells us that at one point in time, all people were gathered in
one place during the Tower of Babel. The exciting part about history is that, 
while the Bible gives us some answers, it also leaves us with a lot of  questions 
(I just love that God leaves us with a bit of mystery, don’t you?). Genesis 11:9 
tells us that God dispersed the people over the face of all the earth. How did 
He do that? Did people begin to gather with others who spoke their language 
and decide to separate? Did He actually provide people a way to separate? 
We don’t really know. But we do know that at one point in time, the people were 

together. What a great question to ask God one day! And what a wonderful answer to where people from all 
over the earth and all our beautiful languages came from.

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

https://www12.statcan.gc.ca/nhs-enm/2011/as-sa/99-011-x/99-011-x2011001-eng.cfm 
https://www12.statcan.gc.ca/nhs-enm/2011/as-sa/99-011-x/99-011-x2011001-eng.cfm 
https://www.thecanadianencyclopedia.ca/en/article/aboriginal-people
https://indigenousfoundations.arts.ubc.ca/oral_traditions/ 
https://www.nps.gov/bela/learn/historyculture/the-bering-land-bridge-theory.htm
https://www.nps.gov/bela/learn/historyculture/the-bering-land-bridge-theory.htm
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L E S S O N  1  •   D A Y  A T  A  G L A N C E  •  I N T R O D U C T I O N

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   t i m e l i n e

Upper Elementary
Notebooking
Instructions: Label the Bering Straight. Draw one 
thing you learned. Take notes while you listen and use 
your notes to write 2 sentences.  

Timeline
Instructions: Use the timeline below to help you 
create a timeline in the appendix. There are two 
figures today and you will add in the weeks to come. 
Write what happens and glue it in.

Middle School
Notebooking
Instructions: Find and label the Bering Strait, 
Russia, Alaska, the Bering Sea, Chukchi Sea, and 
Canada. Sketch a feather and take notes while you 
listen. Use your notes to write a paragraph summary. 

Timeline
Instructions: Look at your timeline in the 
appendix and see what time period the boxes are 
pointing to. Use the list below to correctly label the 
timeline and if you can, sketch a picture to represent 
each event. 

High School
Notebooking
Instructions: Find and label the Bering Strait, 
Russia, Alaska, and Canada, research the Bering 
Land Bridge Theory more, and take notes while you 
listen. Use your notes to write a separate journal 
entry.

Timeline
Instructions: Use the page below to log 
important people and events this week and use it to 
help you create a timeline in the appendix.

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

pre-reader
Colouring
Instructions: Color the Tower of Babel while you 
listen to today’s lesson. 

Spell Canada
Instructions: Cut out and reorder the letters to 
spell CANADA. Sing the song. Color the picture. 

Early Reader
Notebooking
Instructions: Circle the Bering Strait. Colour the 
Tower of Babel. Dictate then copy 1 thing you learned.
 
Timeline
INSTRUCTIONS: Write the numbers beside each picture 
to show what happened first. Cut, colour, and glue your 
timeline figures in the appendix. Check back and add 
figures to your timeline as you learn about each event. 

Early Elementary
Notebooking
Instructions: Label the Bering Strait, colour the 
picture, then write or dictate/copy an interesting thing 
you learned. 

Timeline
Instructions:  Use the timeline on the page to 
help you make your timeline in the appendix. Cut out 
the first two figures and write what they are before 
putting them on the timeline today. 

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

lesson 1 Tower of Babel and immigration into the first timeline 
page, no specific date as they are unknown.
lesson 4 Have students place/sketch horse and travois in the early 
1700’s (when horses were more widely used)
lesson 12 Have students place/sketch National Indigenous 
Peoples Day around 1996

p a g e  2  t i m e l i n e  Throughout the 
unit, students will be working on adding to a 
timeline in the appendix. Younger students are 
cutting and pasting while older students will be 
sketching and/or writing a summary on their 

what’s
happeniNg?

own. You can keep this in your books or place them up on your wall 
by cutting out strips, however you prefer to do it!

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.
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Thank you that you are a 
God of creativity who made 

mankind in your image; a God 
who knows us and loves us. 
Help us to learn whatever 

you have for us today.

Meet the coast
Let’s travel to the coast of Canada and learn what the land was like before shipping ports and warehouses, 
airports, and huge cities transformed it into what it is today. Long before European settlers came to Canada, 
the land was raw and untouched. The coastline had huge cedar trees and old-growth forests; lush carpets of 
moss and fungus-like bright red mushrooms grew under the shady canopy of the trees. Rocky and sandy shores 
and tall, jagged mountains with crystal clear lakes marked the territory. There were no roads so travel was slow 
and difficult. Traveling even a short distance would have meant climbing over stumps and sticks, boulders, and 
rocks; forging new paths wherever you went. 

While life without a refrigerator, stove, electricity, hospitals, and all the things we have today might seem hard 
to us, it was not impossible! In fact, the Indigenous Peoples knew how to prepare and preserve their food and 
plan for the seasons. Today, people learn new things by writing them down and studying through books, the 
Internet, and the people who have gone before us. Back then, the Indigenous Peoples passed on their wisdom 
and knowledge through stories and teaching. They taught the next generation what food to eat and what 
was poisonous, how to prepare food for the long winters, how to hunt, or how to build boats or homes for their 
families. It must have been quite the education, learning how to live off the land, one that probably began when 
children were quite young. 

intrOduction
Today we are going to learn about a few of the different tribes or 
nations along the Western coast of Canada. Remember that each 
area was very unique and each tribe had its own culture and way 
of doing things. Even in a single region, the differences from one 
village to the next could be seen from the way they built their houses 
or boats to their language, traditions, and more! As we travel to 
the Northwest coast, let’s take a few minutes to pray. God knows 
everything that will happen and everything that has happened. 

Take a look at the map to see the region we are 
talking about today and where it is in comparison 
to where you live!

ACTIVITY BREAK Food
With far less inhabitants, the land and sea were rich in 
resources. Haida fishermen caught fish and hunted deer and 
birds. Berries, crabs, clams, and seaweed were harvested 
depending on the season. The villages would dry, smoke, and 
preserve the berries and meat to last through the long, cold 
winters (though temperatures and winter conditions would 
vary depending on the region). They spent much of their time 
in dugout canoes, which were made by the hollowing out of 
large cedar logs.  From these canoes, the Haida could fish in 
the Pacific Ocean for salmon and large sea mammals such 
as seals. The Haida used their impressive canoes to transport 
themselves up and down the west coast for trade and 
sometimes, for warfare.  

British
columbia AlbeRta SaskAtcheWan

Go a little deeper...  
Look up the difference between 

the Eagle and the Raven moieties 
at https://www.historymuseum.

ca/cmc/exhibitions/aborig/haida/
hapso01e.html. 

https://www.historymuseum.ca/cmc/exhibitions/aborig/haida/hapso01e.html
https://www.historymuseum.ca/cmc/exhibitions/aborig/haida/hapso01e.html
https://www.historymuseum.ca/cmc/exhibitions/aborig/haida/hapso01e.html
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Because there were no pots and pans, food was cooked over a fire. Water was boiled by heating rocks in a fire 
and placing the rocks into cedar bentwood boxes to make the water boil or cook/steam the food. They used 
many different tools for hunting and preparing food: intricately carved clubs, nets and handmade fishing 
baskets, wooden weirs, bows and arrows, bone hooks and fishing lines, wooden platters and trays, harpoons, 
and hammers.

in the village
The peoples of the Northwest coast generally lived in large houses together with their families. These were called 
longhouses, or bighouses, and could hold up to 30-60 people! The style of home varied depending on the 
village. A village might have numerous totem poles and could have a couple of hundred people or a thousand 
people. Totem poles were made to show the clan or family, some were made to hold a grave box, and others 
were made in memory of someone or to welcome or shame 
people. Carving totem poles is a very special tradition and 
took skilled carvers and a lot of time. You can still see poles 
being carved in some regions such as Haida Gwaii (where 
the Haida People live on Graham Island). 

Women wove straw baskets and made straw hats, 
gathered, preserved and prepared food, made clothing 
and blankets, and took care of the children. Men hunted 
or fished, carved boats or poles, built houses, cut trees, 
and more. It was hard work living in a village, but 
everyone worked together and they had large celebrations 
and ceremonies (including the potlatch: a feast where 
possessions are given away or destroyed to show wealth and 
importance) where they danced, sang, commemorated 
special events, and more. The Indigenous Peoples were 
deeply spiritual people who believed in spirits and healing 
and supernatural powers. They carved intricate masks to 
represent various spirits.

BentWood Box

SalmonberRies
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sources:
https://firstpeoplesofcanada.com/
fp_groups/fp_nwc3.html 

What does the Bible say?
All throughout time, there have been people who have created and worshiped idols and spirits other than God. 
In Matthew 22:36-40, someone asked Jesus what the greatest commandment was. Jesus answered, “Love the 
Lord your God with all your heart and with all your soul and with all your mind.” In, John 14:6 He tells the people 
that, “I am the way, the truth, and the life. No one comes to the Father except through me.” Jesus is the only 
way to heaven, and it isn’t through what we do, it isn’t through pleasing Him, but rather through His free gift of 
salvation and grace. The Bible teaches us that a spiritual realm or world does exist; it also teaches us that there is 
only one true God and to worship only Him. When we encounter other cultures or beliefs we can show the love of 
God, but we are also called to be set apart and not follow their ways. Jesus was a wonderful example of this: He 
didn’t avoid people nor condemn them, He loved them (and yet He did not become like them). 

leT’s read it!  
Discuss other beliefs together as a family. If you want, read 
Deuteronomy 18:9-14 and discuss some other religions and how 
you feel you can respond without compromising. Also discuss 
discernment and read Romans 12:2.

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

http://firstpeoplesofcanada.com/fp_groups/fp_nwc3.html 
http://firstpeoplesofcanada.com/fp_groups/fp_nwc3.html 
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L E S S O N  2  •   D A Y  A T  A  G L A N C E  •  N O R T H W E S T  C O A S T

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   v o c a B u l a r y

Upper Elementary
Notebooking
Instructions: Colour the region of the Northwest 
Peoples and circle the directions on the compass. Take 
notes while you listen and use your notes to write 2 
sentences showing what stood out to you. 

Middle School

High School
Notebooking
Instructions: Research, find and label where the 
Haida nation lives and the region of the Kwakiutl 
people. Answer the question: “How should you 
respond to other beliefs as a Christian?” Take notes 
and use your notes to write a separate journal entry.  

1
Page

1
Page

pre-reader
Colouring
Instructions: Colour the longhouse village.

Natural vs. Manmade
Instructions: Cut out the pictures in the appendix 
and glue them in the correct column to show if it is 
natural or manmade.  

Early Reader
Notebooking
Instructions: Colour the picture, circle Northwest 
(North and West) on the compass, dictate/copy one 
thing. 

Early Elementary
Notebooking
Instructions: Colour the region of the Northwest 
People and circle the direction they lived (north and 
west should be circled). Then colour the picture and 
write or dictate/copy one interesting thing. 

1
Page

1
Page

2

1
Page

Page

p a g e  2  v o c a B u l a r y  Throughout the 
unit, students will be working on vocabulary 
words to help them master the lesson. You can

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

 have them make a lift-the-flap and glue the words into a 
notebook, you can make a word wall, you can play matching 
games or use them however you would like!

Notebooking
Instructions: Find and label where the Haida 
nation lived, take notes, sketch salmonberries and use 
your notes to write a paragraph summary. 

1
Page

Vocabulary words for all
Empathy: to understand how someone else is 
feeling or might be thinking
Canada: a country in North America
Tower of Babel: a tall building people built during 
Bible times
Indigenous Peoples: the people who were in a 
country or land first
Diversity: made up of different elements (ie. culture, 
types of people, etc)
Resilience: the ability to recover or adjust easily to 
misfortune or change
Ethnicity: someones ethnic group (groups of people 
classed according to their racial, national, tribal, 
religious, linguistic, or cultural origin or background)

MIDDLE SCHOOL: Choose one word to 
illustrate.

HIGH SCHOOL: Look up synonyms and 
antonyms and write each word in a sentence. 
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Thank you, Jesus, for the 
diversity you gave us in our 

land and culture. Help us 
learn more about you as 
we study the people and 

places that you created.

Food
The People of the Plateau had access to a broad range of food, such as fish, deer, and berries. They would 
dry or smoke the meat to preserve it for the cold winters when food was more scarce, and they would use all 
the parts of the animals that they could for clothing, blankets, and tools. Even the inner parts of tree bark were 
saved as food sources. The natural resources around them were used to make boats, saddles, snowshoes, 
spears, bows and arrows, harpoons, and knives. They found their food by foraging, hunting, using baskets 
for fishing, trapping with pits or snares, and using nets. Generation after generation, they would pass their 
knowledge down so that they could survive off the land. 

intrOduction
Today we are going to learn about a few of the different tribes and 
nations in the plateau region of Canada. This region was along 
the plateau (a high, relatively flat part of the land) from the coast 
of British Columbia to the Rocky Mountains, extending down 
into the United States as well. Some of the names of the different 
tribes are the Secwepemc (She-whep-m), Stl’atl’imc (Stat-liem), 
Ktunaxa (Tun-ah-hah), and Tsilqot’in (Chil-co-teen). Some of the 
languages are extinct, while others are still spoken to this day. 

British
columbia AlbeRta SaskAtcheWan manitoba

think abouT it
The tendency to convert First Peoples 
to European ways resulted in a loss of 

language, culture, and identity that 
is being fought to be restored and 

rediscovered still today.

Meet the plateau
The plateau lands were areas that are 
now known as the Okanagan, Kootenay, 
Thompson, and Shuswap regions. Each 
of these regions is unique but share some 
similarities such as rivers, hills, valleys, plenty 
of lakes for fishing, and trees for building. 
Because these areas are inland from the 
coast and are in Southern Canada, they are 
hot in the summer and have milder winters 
than the northern regions of Canada, with 
temperatures ranging from 30º C (86º F) 
in the summer and down to -10º C (14º F) in 
the winter.

Take a look at the map to see the region 
we are talking about today and where it is 

in comparison to where you live!

ACTIVITY BREAK 
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in the village
The People of the Plateau were semi-nomadic, meaning they 
moved around to find food. In warmer months, they made 
tipi’s out of wooden frames and reed mats, allowing 
the people to travel in search of food easily. In the 
colder months, family groups would often travel 
together to winter regions where they would 
either stay in one large pit house or several 
pit houses that might even have tunnels 
dug between them. Pit houses were dug 
into the ground and usually had a 
ladder coming out the top. They 
would often dig these holes using 
nothing more than a stick or 
shovel made from an elk antler 
or bone. Then log walls would 
be placed and sealed with dirt 
and grass. These pit houses 
could be as large as 10 meters 
wide (32 feet); however a 
chief’s house would be much 
larger.    

People in a village would live and migrate together as a large family group, each with its own chief. However, 
the men would often meet together to make decisions that would affect the entire village, with the chief having 
more say than the rest (similar to a democracy). The men were responsible for hunting, warfare, and making 
tools while the women cared for the children and home, prepared food, made clothing, and harvested berries 
and plants. Like the People of the Coast, the People of the Plateau were deeply spiritual and had many customs 
and beliefs that impacted their ceremonies and culture. Many ceremonies and celebrations involved music and 
dancing. When a child became an adolescent (teenager), they would go on a spiritual vigil (a specific time to wait 
and pray, usually without sleep) on their own.

What does the Bible say?
Did you know that the People of the Plateau believed in a creator? Remember, they had not yet heard of God 
or the gospel message. Before European people came to North America, the Indigenous Peoples had their own 
beliefs and stories that they passed on. The Bible tells us in Romans 1:20 that God is seen in His creation. In other 
words, even people who have not heard about Jesus can see the beauty of creation and know that it didn’t just 
happen. The People of the Plateau had different beliefs about the creator, but many of them were receptive to 
the truth about Jesus when they later understood the gospel message. What a wonderful reminder of the Great 
Commission: to share the good news of our salvation!

sources:
https://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-plateau 
https://firstpeoplesofcanada.com/fp_groups/fp_plateau5.html 
https://www2gov.bc.ca

Pit House

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

https://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-plateau 
https://firstpeoplesofcanada.com/fp_groups/fp_plateau5.html 
https://www2gov.bc.ca 
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L E S S O N  3  •   D A Y  A T  A  G L A N C E  •  P E O P L E S  O F  T H E  P L A T E A U

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   p r o J e c t

Upper Elementary
Notebooking
Instructions: Label the Rocky Mountain range, 
sketch a picture, and take notes while you listen. 
Use your notes to write 2 sentences.

Unit project
Instructions: Choose a topic for your unit project 
and what you want to do for it. Think about how you 
can present it and what supplies you will need. 

Middle School
Notebooking
Instructions: Label the region of the People of 
the Plateau and provinces, sketch a salmon, and take 
notes. Use your notes to write a paragraph.

Unit PRoject
Instructions: Choose a topic for your unit project 
and what you want to do for it. Think about how you 
can present it and what supplies you will need. Note: 
Middle School has more mature options to choose.

High School
Notebooking
Instructions: Label the region of the People of 
the Plateau and provinces, sketch a salmon, and take 
notes. Use your notes to write a separate journal 
entry.

Unit Project
Instructions: Same as Middle School.

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

pre-reader
Colouring
Instructions: Colour the deer while you listen to 
today’s lesson.

Then and now
Instructions: Compare how people lived then 
and now. Draw a picture of a tipi and your house 
today. How are they different/the same? 

Early Reader
Notebooking
Instructions: Colour the deer and the Rocky 
Mountain range. Write or dictate 1 thing you learned.

Unit Project
INSTRUCTIONS: Choose a topic for your unit project 
and what you want to do for it. Think about how you 
can present it and what supplies you will need. 

Early Elementary
Notebooking
Instructions: Colour the deer, the Rocky 
Mountain range, and label British Columbia and 
Alberta. Write or dictate/copy one thing you learned. 

Unit Project
Instructions: Choose a topic for your unit project 
and what you want to do for it. Think about how you 
can present it and what supplies you will need. 

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

Unit project note to teacher:  
The unit project is really the crowning glory of this unit. It 
is where your child will take everything they have learned 
and put it together. It is what they will remember so I 
encourage you to press into it. Set a date today, mark it 
on your calendar, get excited for it!

p a g e  2  p r o J e c t  Throughout the unit, 
students will be working on a project to present 
at the end and show what they know. Today

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

they will choose a topic and plan out how they will present their 
project and what supplies they will need. 
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God, we thank you that You 
are our defender. You are a 

friend that sticks closer than a 
brother. Help us to always 
remember that the peace 

and freedom that we enjoy 
is a gift from You.

Bison
Bison (buffalo) were an important part of the way of life for Plains People. (True buffalo are found in Asia 
and Africa, but the term buffalo is often used to refer to North American bison.) Bison not only provided an 
important food source, but the hide could be used in clothing and shelter. Bones and other parts of the animal 
could also be used to make tools and many other useful items. Plains hunters would wear animal-skin disguises 
to lure bison into traps or to help them get closer to a herd. Hunters would also cause bison to stampede 
and steer them over steep cliffs, making them fall to their death to make hunting easier. Bison were originally 
hunted with spears until the innovation of the bow and arrow. Guns eventually became available through 
European contact, but bow and arrows were still preferred. It was not until after the 1860s, when better guns 
were created, that the Plains hunters began to use them more. 

intrOduction
Have you ever been to the plains? Vast stretches of beautiful golden 
land, flat parcels all sectioned off like a giant jigsaw puzzle. The 
prairies are known for their fertile soil, ranch land, beautiful sunsets, 
impressive storms that can be seen for miles on all sides, and wheat 
fields as far as the eye can see. Today we are traveling to the home of 
the Plains People which included portions of Alberta, Saskatchewan, 
Manitoba, and reached down into the United States as well. The 
climate, land, and natural resources of the area helped to create the 
unique culture and way of life for these First Peoples. Some of these 
groups include the Siksika (sĭk-sĭk-ah), Piikani (pē-ī-kŏn-ē), Kainai 
(kī-nuh), Dakota, Stoney Nakoda, Cree, Assiniboine (as-ēn-ĭ-boyn), 
and Tsuut’ina (soo-tē-nuh).

ACTIVITY BREAK 
Take a look at the map to see the region we 

are talking about today and where it is in 
comparison to where you live. 

How is the weather in the 
Plains region similar or 
different to where you live?British

columbia

AlbeRta

SaskAtcheWan manitoba

interestiNg FacT:  
Indigenous Peoples have a strong respect 
for nature. In hunting, for example, they 
would use every part of the animal for 

food or other purposes. They used bison 
intestines and bladders for food bags and 

cooking vessels.
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Food
Bison was by far a major staple of the Plains 
People’s diet. Some parts of bison could be 
cooked and eaten right after the kill, but much of 
the meat was dried for the winter, or ground up 
and mixed with berries to create pemmican (see 
a picture in lesson 6). Nuts, roots, berries, and 
other plants would be gathered, prepared, dried, 
and stored. In addition to bison, other game such 
as elk, deer, moose, rabbits, and prairie chickens 
were also hunted. For some Plains People with 
lakes nearby, fish was also an important staple. 

settlemenTs
Settlements were usually made up of groups of 50-100 individuals who were connected through marriage or 
family. Each group would be led by a man who was recognized for his leadership in hunting, unique skills, or 
amazing speeches. They would travel together to follow food sources, living in tipis that were easily constructed 
and portable. In the summer, thousands of people from different groups would join together for hunting and 
religious ceremonies. Men were primarily the hunters, while women gathered and prepared food, sewed clothing, 
made tools, and anything else required to keep the camp running. Like many women today, they would set up 
the tipis and prepare their homes when they had settled into a new site. Newborn babies were tended by their 
mothers, but the whole village would help care for the children of the village. Games were often used to teach the 
children general life skills, and from a very young age they were taught how to contribute to the hard work of life 
in the settlement.

Bison
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Migration and Travel
Travel was an important part of the Plains 
People’s lives. They would move around 
frequently, usually following bison herds. 
Travel was made on foot since, before 
horses, dogs were the only domesticated 
animals of the Indigenous Peoples. When 
traveling, a travois would be used to carry 
burdens. A travois was made of two poles 
in a V shape with a platform or netting 
to carry whatever was needed. Since 
people or dogs were the only available 
options to pull the travois, horses greatly 
impacted the Plains People’s lives. Horses 
were introduced through contact with the 
Spanish in Mexico and made their way to 
Canada by the early 1700s. Horses could 
carry larger burdens and were valuable in 
hunting as well.

culture
Remember that although the Plains People shared many characteristics, each tribe was 
unique. Art throughout the Plains region included painting and decorating clothing, tipis, shields, and rawhide 
containers, as well as carving wooden bowls, spoons, and pipes. Some tribes gave each other tattoos as well. 
The Plains People are believed to be the original source of powwows, which were large gatherings of different 
Indigenous nations celebrating their cultures. They had beautiful headdresses and often wore feathers in 
their hair pointing downwards. They were a community of people who worked together, helped one another, 
taught one another, and celebrated each others successes. They taught lessons and passed on history through 
stories rather than through school like we have today. Just like children today often emulate grownups (such 
as pretending to talk on the phone) children of the Plains People would play with dolls, make small tipis, shoot 
spears through targets, and more. All of these things prepared them to be mothers, providers, hunters, and 
protectors. It was hard work to live off of the land, and as the seasons changed and food became more scarce, 
the people would gather their tipis, and clean up their camp to follow the bison, or settle near a river where food 
might be more plentiful. 

sources: 
https://thecanadianencyclopedia.ca/en/article/
aboriginal-people-plains 
https://firstpeoplesofcanada.com/fp_groups/
fp_plains1.html 

travois

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

https://thecanadianencyclopedia.ca/en/article/aboriginal-people-plains
https://thecanadianencyclopedia.ca/en/article/aboriginal-people-plains
http://firstpeoplesofcanada.com/fp_groups/fp_plains1.html 
http://firstpeoplesofcanada.com/fp_groups/fp_plains1.html 
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L E S S O N  4  •   D A Y  A T  A  G L A N C E  •  P L A I N S  P E O P L E

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   o r a l  n a r r a t i O n

Upper Elementary
Notebooking
Instructions: Sketch a bison, colour the Plains 
region on the map, fill in the blanks, and take notes. 
Use your notes to write 2 sentences. 

Answers: 
1. Food made of dried berries and meat.
2. People of mixed European and Indigenous Peoples 
descent.

Middle School
Notebooking
Instructions: Label the Plains region and 
provinces, sketch a bison, define pemmican and Métis 
(see answers for Upper Elementary), take notes and 
use your notes to write a paragraph summary. 

High School
Notebooking
Instructions: Label the Plains region and 
provinces, sketch a bison, take notes and use your 
notes to write a separate journal entry.

1
Page

1
Page

1
Page

pre-reader
Colouring
Instructions: Colour the bison while you listen to 
today’s lesson.

Narration
Instructions: What country do you live in? Who 
are the Indigenous Peoples of Canada? What was 
the Tower of Babel? What animal did the Plains 
People rely on?  

Early Reader
Notebooking
Instructions: Colour the Bison and the Plains 
region, dictate then copy one interesting thing.

Early Elementary
Notebooking
Instructions: Colour the bison and Plains region, 
label SK, AB, and MB on the map and write or 
dictate/copy one interesting fact. 

1
Page

1
Page

2

1
Page

Page

p a g e  2  o r a l  n a r r a t i O n  Each week 
students will be given questions to review. You 
can use these as oral or writtin narration or 

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

even grade it like a test depending on your needs!  Pre-reader has 
the answers on the page in the student book. 

Narration answers for all
Who are the Indigenous Peoples of Canada? 
The people who lived in Canada first.

What was the Tower of Babel? 
A tall tower that all the people of the earth built together. It 
was where God confused the languages.

What are some of the types of houses we’ve 
learned about so far?  
Longhouse, big house, pit houses, tipis, etc.

Why were bison so important to the plains 
people? 
For food, clothing, shelter, tools, etc. 

What is the bering land bridge theory? 
The theory that people crossed from Asia to North 
America through a bridge of frozen ice (or on land due to 
lowered sea levels).

What has been something interesting or 
surprising you have learned this week?
Answers will vary.

What were some of the hardships/benefits of 
living off the land? Answers will vary.
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intrOduction
Today we are traveling to the homeland of the Inuit, the cold and snowy 
Canadian Arctic, which is one of the harshest environments to survive 
in. Winters are cold and long with little light. Some areas farther north 
experience periods of complete darkness. It is so cold that the soil just 
under the surface is frozen in a layer of permafrost. Frequent windstorms 
can blow up large snowdrifts. In contrast to the winter, summers farther 
north can experience periods of complete sunlight. But these summers 
are very short, lasting just a few months and giving a short timespan for 

Thank you, Jesus, for spreading 
people out to live across 

every part of this beautiful 
planet. Help us to see 
Your unique beauty in 

the Arctic region as we 
learn today.

The Inuit used to be called Eskimos, 
which came from a term for “eater 
of raw meat.” This term is no longer 
used, and today, the Arctic people are 
officially known as the Inuit, which 
means “the people” (when used in 
singular form, “the person,” we say 
Inuk).

The short spans of warm weather in the Arctic do not allow much more than 
grasses, lichen, and small scrub brush to grow. 

ACTIVITY BREAK 
Take a look at the map to see the region we 
are talking about today. The area of the Inuit is 
very large. Discuss some of the things that are 
unique in the region (touches 3 different oceans, 
periods of complete darkness or light closer to 
the poles, and any others you can think of). Can 
you imagine living in the harsh winters without 
the homes and heat sources we have today? 
What do you think would be the hardest part of 
living in the Arctic?

Did You Know?
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Interesting note:  
The Inuit people are 
distinct and do not consider 
themselves First Nations. 
This is one of the reasons 
Indigenous Peoples is a more 
correct term.

any plants to grow before the colder 
weather returns. The Inuit had to 
accommodate their lifestyle to fit 
these extreme conditions. They 
adapted their shelters, food, and 
transportation in order to survive. 

Nunavut

L E S S O N  4  •   D A Y  A T  A  G L A N C E  •  P L A I N S  P E O P L E
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shelTer
The Inuit were nomadic people, meaning that they traveled, usually 
following food sources. They had to have shelters that were easy 
to move and carry. In the summer, they would use poles covered 
in animal skins, very similar to the tipis of the Plains people. 
Since wood was not a plentiful resource, the wooden poles 
were valuable and handled carefully. During the warmer 
months, larger groups of the Inuit would settle into an 
area, but when the winter came, they would break 
off into smaller bands.

In the winter, the Inuit would build dome-
shaped houses called igloos, made from cut 
blocks of snow. Soft snow would be stuffed into 
any gaps. Sleeping platforms would be made from 
blocks of ice that would be covered with fur. 

In the western Arctic, trees were more 
plentiful so the western Inuit, known as the 
Inuvialuit, would  build more permanent 
homes called sod houses. An area would be 
dug into the earth and then poles would be 
set around the perimeter and tilted inward. 
Sod would then be used to cover the outside 
of the home. The final product was a home 
that was partially underground where 
temperatures were warmer and more stable.

Summer tent

igloo

inuvialuit Sod House
The Inuit also built inukshuks, which 
are rocks stacked carefully on top 
of each other to serve as a marker 
or direction! They still make these 
unique markers today!

Did You Know?
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Travel
The types of transportation the Inuit used, just like their housing, changed with the seasons. In the winter they 
would walk or use sleds to travel. To help them walk on the ice, the Inuit would put crampons, or spikes, on the 
bottom of their shoes. Dogs were also an important part of Inuit life and travel since they could be used as pack 
animals, to pull sleds, to help find food sources, and to scare off wild predators. In the summer, the Inuit could 
take advantage of the open waters and travel by boat. Two different boats were typically used: a kayak, which 
was a boat covered by sealskin with just a small opening for getting in, and the umiak, which was an open boat 
that would carry ten to fifteen people. In addition to travel, boats were also used for hunting.

Food and hunting
Since plants were not abundant, the Inuit relied on hunting as their main 
source of food. The bones, teeth, antlers, and horns of the different animals 
would also be used to create tools such as harpoons, bows and arrows, 
and knives. The Inuit would hunt both land and sea animals. Hunted land 
animals included caribou, arctic fox, polar bear, arctic hare, musk oxen, and 
arctic birds. Caribou were especially important to the Inuit since they would 
be used for meat and skins. In the winter, caribou would gather into large 
herds to travel south, making them easier to hunt.

Sea mammals such as seals, walrus, beluga whales, and narwhals were 
hunted for food sources and skins. Walrus and narwhals were also 
sources of ivory. Sea mammals were more commonly hunted in the 
winter when they were out on the ice, but the Inuit would also hunt 
whales in the open water. Seals were an important food source in the 
winter, and their skins and blubber were also good for clothing, boats, 
tents, harpoon lines, and fuel for heat and light. Fishing was also an 
important part of finding food, and in the winter, holes would be cut 
into the ice for fishing. Meat could be cooked and eaten, but since fuel 
sources (like wood) were hard to come by, food would often be eaten 
raw. To preserve food, they would dry it out or keep it frozen.

sources: 
https://firstpeoplesofcanada.com/fp_groups/fp_inuit5.html
https://thecanadianencyclopedia.ca/en/article/inuit

Amauti

clothing
Due to the cold temperatures, the Inuit had to dress warmly. Caribou was typically preferred for clothing since 
it was warm and light. The caribou skins would usually be sewn in two layers, one with the fur facing inside 
against the body and the other layer facing outward. Up to four layers of clothing might be worn, according 
to how cold the weather was. Parkas, large jackets with hoods, were also worn to keep warm. Men and 

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

women did not dress much differently, and clothing was sewn to fit each 
person uniquely, ensuring the person was as warm as possible. The main 
difference between men and women’s clothing was that mothers would 
have a large hood on their parka, called an amauti, that could be used to 
carry babies and small children.

http://firstpeoplesofcanada.com/fp_groups/fp_inuit5.html
https://thecanadianencyclopedia.ca/en/article/inuit
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L E S S O N  5  •   D A Y  A T  A  G L A N C E  •  I N U I T  P E O P L E

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   e n V I r o n m e N T

Upper Elementary
Notebooking
Instructions: Label the house (igloo, tipi, sod 
house), answer: what were some of the foods the Inuit 
ate? Take notes and write 2 sentences.

Environment
Instructions: Read this together as a family, then 
discuss the questions and check off if the things on the 
list help the environment or not. 

Middle School
Notebooking
Instructions: Draw an inukshuk, take notes, 
colour and label the Arctic region and the provinces 
and territories. Then use your notes to write a 
paragraph.

Environment
Instructions: Discuss our relationship to the 
environment vs. the First Peoples and write your 
response in a paragraph. Research the topic of 
your choice (environmental laws, reshaping land, 
domestication of animals or invasive species).

High School
Notebooking
Instructions: Research the inukshuk, take notes, 
label the Arctic region and the provinces or territories, 
then use your notes to write a separate journal entry. 

Environment
Instructions: Discuss our relationship to the 
environment vs. the First Peoples and write your 
response in a paragraph. Research the topic of 
your choice (environmental laws, reshaping land, 
domestication of animals or invasive species).

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

pre-reader
Colouring
Instructions: Colour the summer tent.

Environment
Instructions: Check off whether the statement 
helps to care for the environment or not and read 
Genesis 1:26. Discuss.   

Early Reader
Notebooking
Instructions: Colour the Inuit food sources (caribou, 
seal, walrus, wolf), trace the house names, dictate then 
copy something interesting. 

Environment
INSTRUCTIONS: Read this together as a family, then 
discuss the questions and check off if the things on the list 
help the environment or not. 

Early Elementary
Notebooking
Instructions: Colour the Inuit food sources 
(caribou, seal, walrus, wolf), write the house names, 
then write or dictate/copy something interesting. 

Environment
INSTRUCTIONS: Read this together as a family, then 
discuss the questions and check off if the things on the 
list help the environment or not. 

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

p a g e  2  e n V I r o n m e N t  Students will be 
comparing the Indigenous Peoples relationship 
and view of the environment with their own.

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

Today’s worksheet is to connect our scriptural responsibility to care 
for the world that God made. 
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intrOduction
 Our lesson today takes us to the Subarctic region of Canada. 
The Subarctic region covers a large area of land from one side of 
Canada to the other. Within this section, there are coniferous forests, 
mountains, lowlands with lakes and rivers, and plateaus. Most of the 
area in the east and central parts of the region include lowland areas 
such as the Hudson Bay and Mackenzie River lowlands, while in the 
west, there are mountain ranges. The soil in the region is often poor 
and swampy. Winters are long and harsh, with temperatures as low 
as -40˚C (-40˚F). Although there is snow and freezing temperatures, 
trees provide shelter and forest cover. Tribes of the region include the 
Gwich’in, Han, and Tutchone in the Yukon. Tagish, Tahltan, Kaska, 

God, we thank you that 
You are making us people 

that persevere! Just as 
the subarctic people 

endured through long 
winters, help us press on 

through hard things.

ACTIVITY BREAK 
Take a look at the map to see the 
region we are talking about today 
and where it is in comparison to 
where you live. In our last lesson, 
we learned that trees were scarce 
for the Indigenous Peoples in the 
Arctic region. How might the 
Subarctic’s greater access to trees 
have made life different for them? 

groups and seasOnal Migration
The Subarctic First Peoples usually lived in groups of 25-30 people. The members of these groups were usually 
related to one another, though they might mingle with other groups through marriage. They would travel based 
on changes in weather and hunting. Since there was no ownership of land, overlapping in hunting grounds 
between different groups would frequently occur. In the spring, the Subarctic Indigenous Peoples would go to 
rivers where the fish gathered to spawn, and they would catch as many as they could. They would always gather 
as much food as was available because some days, weeks, or even months, they might not find any food. Since 
they traveled on foot, they preferred not to carry much with them, and often made tools when they were needed, 
rather than carrying them from one place to another. In the summer, they would join with other band members at 
fish camps to catch and dry salmon. In the fall and winter, bands would leave the rivers to hunt caribou or ice fish 
on the lakes. 
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Sekani, and Dene (Yellowknife, Dogrib, Hare, Mountain, Slavey, Chipewyan, Beaver, Sarcee) were found in the 
northwest, while the Tsetsaut, the Inland Tlingit, Cree, Ojibwa, Saulteaux, Attikamek, and Innu were in the East.

Dig a little deeper...  
The name Chipewyan (chip-uh-
why-un) is a name given them by 
their Cree neighbours. Their name 
for themselves is Denesuline with 
means “people of the barrens.” 
Dene is not the name of a tribe but 
rather people who speak similar 
languages. 

Nunavut
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Food
The Subarctic First Peoples were nomadic hunters and gatherers of food. Edible plants included berries, tripe, 
moss, marigold, and dandelions. Berries could be dried and stored in baskets that were put in pits in the ground. 
Animals such as moose, caribou, hare, bear, elk, musk oxen, waterfowl, and fish were all hunted for meat. 
Caribou was an important food source, and the Indigenous Peoples would travel when the herds moved. Men 
traditionally hunted bigger game such as caribou and moose, while women would gather food, trap smaller 
game such as hares and fish, cut and dry meat, and process hides. Pemmican, a mixture of dried meat, berries, 
and fat, could be preserved for years and was a high-energy food. 

shelTer
There are many different kinds of shelters used by the Subarctic First Peoples. Lean-tos, double lean-tos, and 
tipis were common among the Dene people. A lean-to used free-standing poles of wood or whalebone that 
were layered against a log or large rock. These poles would be strapped together and covered in brush and 
hide, resulting in a slanted roof and opening for entering and exiting the home. Some Dene also used pit houses, 
which had a foundation of whalebone or driftwood covered with sod. In the Cordillera, there were rough log 
cabins called smokehouses. The Innu lived in a round, dome-shaped wigwam. Montagnais would dig a slanted 
hole about a foot deep, then lean branches around the opening of the hole to make a shelter. The northern 
Ojibwa lived in shelters known as ridge pole lodges. These were homes covered with birch bark.

Pemmican
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sources: 
http://firstpeoplesofcanada.com/fp_groups/fp_subarctic1.html
https://thecanadianencyclopedia.ca/en/article/aboriginal-people-subarctic
https://www.thecanadianencyclopedia.ca/en/article/ojibwa
https://calverley.ca/article/06-003-the-mermaid-a-sikanni-tale/

double lean-tos

clothing
The Subarctic First Peoples normally wore lighter clothing that was good for travel, and when they stopped, 
they would light a fire to keep warm. They would wear moccasins, shirts, coats, and leggings of soft-tanned 
hide. A short, V-tailed slipover made from caribou skin was worn only by the Pacific Dene and were often 
highly decorated. Clothing might be decorated with dyed porcupine quills and beads made from seeds. Winter 
sleeping robes were made from rabbit skins that were cut into strips and then twisted and woven together.

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

http://firstpeoplesofcanada.com/fp_groups/fp_subarctic1.html
https://thecanadianencyclopedia.ca/en/article/aboriginal-people-subarctic
https://www.thecanadianencyclopedia.ca/en/article/ojibwa
https://calverley.ca/article/06-003-the-mermaid-a-sikanni-tale/
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Colouring
Instructions: Colour the picture.

Make a lean-to
Instructions: Students will be making a lean-to.  
You can do it outside with sticks and branches, 
or inside with dough, popsicle sticks, fabric, or 
anything else you have around the house. 

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   v o c a B u l a r y

Upper Elementary
Notebooking
Instructions: Take notes, fill in the notebooking 
page, and write 2 sentences showing what you 
learned. What are some of the houses the subarctic 
people lived in? Why did they travel? Sketch a caribou.

Middle School

High School
Notebooking
Instructions: Sketch a lean-to, label the subarctic 
region and provinces/territories, and take notes 
while you listen. Afterwards, use your notes to write a 
separate journal entry.   

1
Page

1
Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the picture, circle the correct 
answer (could be a or b), then dictate and copy one 
interesting fact. 

Early Elementary
Notebooking
Instructions: Colour the picture, circle the correct 
answer (could be a or b), then write or dictate/copy 
one interesting fact. 

1
Page

1
Page

2

1
Page

Page

p a g e  2  v o c a B u l a r y  Throughout the 
unit, students will be working on vocabulary 
words to help them master the lesson. You can

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

 have them make a lift-the-flap and glue the words into a 
notebook, you can make a word wall, you can play matching 
games, or use them however you would like!

Notebooking
Instructions: Label the subarctic region and 
provinces/territories, sketch a caribou, and take notes 
while you listen. Use your notes to write a paragraph 
summary.

1
Page

Vocabulary words for all
Travois: a simple vehicle consisting of two trailing poles 
and a platform or net for the load. 
Tipi: a conical tent usually consisting of skins and used 
especially by Plains People.
Parka: a hooded, fur pullover garment for Arctic wear.
Nomadic: roaming about from place to place aimlessly, 
frequently, or without a fixed pattern of movement.
Pemmican: a concentrated food consisting of lean meat 
dried and other ingredients, pounded fine, and mixed 
with melted fat.
Culture: the customary beliefs, social forms, and 
material traits of a racial, religious, or social group.
Bands: a governing unit of “Indians” in Canada 
instituted by the Indian Act, 1876. It is defined in the 
Indian Act as a “body of Indians”.
Vigil: a period of time when a person or group stays in a 
place and quietly waits and/or prays. 

MIDDLE SCHOOL: Choose one word to illustrate.

HIGH SCHOOL: Look up synonyms and antonyms 
and write each word in a sentence. 
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regiOn
The Eastern Woodlands area covers the southeast region 
of Canada. The area is divided into two distinct groups: the 
Iroquois and the Algonquians. We will begin by taking a look in 
history and learning about the Iroquois, which are also called the 
Eastern Woodlands Farmers. These First Peoples inhabited the 
shores of the Great Lakes to the St. Lawrence River, stretching up 
in Southwestern and South-Central Ontario towards Georgian 
Bay. The main tribes include the Huron, Neutral, Petun, and 
Iroquois Peoples.

NOTE TO THE TEACHER:  
It can be confusing 

when learning all these 

different terms and names 

to understand that the 

Iroquois Peoples is not 

the name of a tribe, but 

rather a group of tribes 

(sometimes referred to as 

the League of Nations or 

Iroquois Confederacy).

clImate aNd Food
The climate of the Eastern Woodlands First Peoples was less harsh than the Arctic and Subarctic regions of 
Canada. The temperatures were warmer in the summers, vegetation and trees grew in the area, and many 
different animals such as deer, moose, bear, rabbits, and squirrels lived in the forests. Forest trees provided many 
helpful resources. For example, maple trees were used to make syrup from the sap, elm tree bark was used to 
cover their houses and canoes or to make pails, and basswood was used to make ropes. In the meadows, berry 
bushes, like blueberries or raspberries, could be picked. There were lakes, rivers, and streams that provided trout 
and salmon.

Thank you, Jesus, for creating 
communities. Help us discover how 

we can cooperate and work together 
as a strong team, just as the 

Iroquoians partnered together. 
Show us how we can help serve 

and build one another up today.

ACTIVITY BREAK 
Take a look at the map to see the 
region we are talking about today 
and where it is in comparison to where 
you live! Then discuss and predict: 
How do you think the climate in the 
region of the Iroquois differed from 
the Arctic and Subarctic regions? Do 
you think food and shelter were more 
abundant? Write your predictions on 
your notebooking page.

Sas
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manitoba ontaRio Quebec
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The region had rich soil, and the climate allowed the Eastern Woodlands First Peoples to farm. This region 
is actually the only region in Canada where the First Peoples farmed extensively. They would clear trees and 
burn the planting area to get the fields started. Their planting areas were usually not far from their camps. The 
Iroquois main crops were the three sisters: corn, beans, and squash. These three plants were planted together, 
and all had a purpose. The corn grew tall, shading the beans and squash and giving the beans a stalk to climb. 
The beans provided nitrogen for the soil, and the squash leaves covered the ground, which helped to keep 
moisture in the soil and prevent weeds from growing. Women tended the fields and scared birds away from 
eating the crops. Men hunted to provide meat. When crops were harvested, they would all be dried and stored. 
Some corn would also be ground into cornmeal using rocks. Farming and hunting meant the Iroquois had plenty 
of food, and they usually kept it in a pot in the longhouse so anyone could get some at any time.

 “Ontario” derives 
from the Iroquois 

word “Onitariio” which 
means “Beautiful Lake.”

What’s In A Name?

shelTer
The Iroquois lived in villages. They would put a palisade (fence) around the village 
made from smaller trees and saplings. Anywhere from 20 to 200 longhouses might be 
in a village. Longhouses were made by framing out the home with wooden poles. The 
poles would be arched at the top, and the frame would be covered with bark on the top 
and sides. The houses were long and tall, and some held up to 18 families! Inside the 
longhouse, it was divided into different compartments with two families normally living 
in a compartment. Above a compartment there would be a storage area to keep extra 
robes, blankets, reed mats, and clay pots. Above the compartment shelves, food could 
be hung from the rafters of the building. Down the middle of the longhouse, fires would 
be kept and shared for cooking, heating, and light. 
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The Iroquois did not move seasonally like some groups. They would build villages and stay there between ten 
and thirty years. The villages would move if the quality of the soil began to reduce, if the village was becoming 
too dirty, or if hunting started to decline. Before they moved, a new site would be found, and they would begin 
getting the fields ready for farming. When travelling, the Iroquois would go on foot or canoe. Canoes were made 
by soaking bark in water until it could be bent into shape and sewn over a frame. The wood would then be dried 
and covered with pine gum, making the canoe water-tight.

 
iroquois confederacy
Ontario was originally ruled by Algonquians
who shared the land with the Huron, 
Neutral, and Petum nations. The Iroquois
tribes traveled south to settle in the same
area peacefully. Legend says that a Huron
man killed a  Seneca chief (Iroquois), leading
to alliances between various tribes and war 
between others. The Iroquois were exiled to the 
less fertile land south of the Great Lakes. The Iroquois
tribes continued fighting among themselves and became
weak and poor, while northern nations became strong and 
peaceful. The Iroquois then decided to work together and formed
a confederacy based on peace between their five nations. The 
original tribes were called the Cayuga, Mohawk, Oneida, Onondaga, 
and Seneca tribes. The Five Nations grew stronger and eventually 
attacked other tribes and wiped out the Huron, Neutrals, and Petum 
tribes, moving back into those northern regions.
 

sources: 
https://firstpeoplesofcanada.com/fp_groups/fp_wf2.html
https://thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-
woodlands

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

http://firstpeoplesofcanada.com/fp_groups/fp_wf2.html
https://thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands
https://thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands
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L E S S O N  7  •   D A Y  A T  A  G L A N C E  •  I R O Q U O I A N S

Colouring
Instructions: Colour the “three sisters.”

Build a Boat
Instructions: The Iroquoian people made boats 
out of bark, you try to make your own! Students can 
use sticks, bark, tinfoil, popsicle sticks, paper, dough, 
or anything else to try to make their own boat.   

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   p r o J e c t

Upper Elementary
Notebooking
Instructions: Colour the region of the Iroquoian 
Peoples , sketch the “3 sisters”, and take notes. Use 
your notes to write 2 sentences.

Unit project
Instructions: Write your topic at the top and take 
notes (or dictate) about the food, shelter, clothing, or 
some other interesting thing about the people group 
you chose for your project. 

Middle School
Notebooking
Instructions: Take notes while you listen, sketch 
the “three sisters,” colour the Iroquoian region and 
label each province in that region. Use your notes to 
write a paragraph summary. 

Unit PRoject
Instructions: Write your project topic at the top of 
the diagram and research/take notes, choose some 
subtopics, etc.

High School
Notebooking
Instructions: Take notes while you listen, sketch 
the “three sisters, colour the Iroquoian region and 
label each province in that region. Use your notes to 
write a seperate journal entry. 

Unit Project
Instructions: Write your project topic at the top of 
the diagram and research/take notes, choose some 
subtopics, etc.

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the Iroquoian region and 
“three sisters”, dictate/copy one interesting thing.

Unit Project
INSTRUCTIONS: Write your topic at the top and take 
notes (or dictate) about the food, shelter, clothing, or 
some other interesting thing about the people group 
you chose for your project. 

Early Elementary
Notebooking
Instructions: Colour the Iroquoian region and 
“three sisters”, dictate/copy one interesting thing. 

Unit Project
INSTRUCTIONS: Write your topic at the top and take 
notes (or dictate) about the food, shelter, clothing, or 
some other interesting thing about the people group 
you chose for your project. 

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

Unit project note to teacher:  
Today is the research, notes, putting together of the 
information. Older students can kind of launch into it 
themselves, but younger students will need help writing 
notes that they can use later to write or practise. 

p a g e  2  p r o J e c t  Throughout the unit, 
students will be working on a project to present 
at the end and show what they know. 

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.
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intrOduction
Our trip in history brings us just a little north of the Iroquois to 
the Eastern Woodlands Hunters area, which is also known as the 
region of the Algonquians. The Algonquians covered a diverse 
area including the deciduous forests of southern Ontario, the 
St. Lawrence lowlands, the coastal Atlantic region, deciduous-
coniferous forests of the Canadian Shield, and the Appalachian 
uplands. Although the geography of the areas are different, in all 
of the areas the birch tree played an important part in their lives. 
Birch trees were used for canoes, shelter, baskets, and more. There 

Jesus, we thank you that 
you want to meet our daily 

needs. Help us to trust 
You more and more; 

and give us open hearts 
to learn today.

settlemenTs and shelTer
The Algonquians lived a semi-nomadic lifestyle mainly following the seasons and food sources. In the summers, 
when it was warmer, and resources were more readily available, they could move into small villages to hunt, 
gather, and fish. The villages might be as small as just a few houses or as big as a few hundred people. In the fall, 
when the weather became cooler and food sources became more scarce, they would break apart into smaller 
groups and follow the wild animals they needed for food.

ACTIVITY BREAK 
Take a look at the map 
to see the region we are 
talking about today. How 
might the First Peoples 
who lived near the coast 
have lived differently from 
those who were further 
inland?

ontaRio

Quebec

Did you know?  
Algonquians isn’t the name of a 
nation or tribe, but rather a region 
of nations that spoke in languages 
that are related to each other (not 
to be confused with the Algonquin 
tribe).

are many natural waterways in the area such as the St. Lawrence River, the Great Lakes, the Atlantic coast, 
and many other rivers and lakes of all sizes. The waterways provided sources of fishing and travel.



Since the Algonquian First Peoples did not stay in one place all the time, they needed shelters that could be 
moved when needed. The wigwam was their primary shelter and usually just housed one family. A wigwam 
was made by using wooden poles to make either a dome or a cone-shaped building. The frame would then be 
covered with bark, which would protect against rain. Another layer of poles were usually laid over the bark to 
keep the wind from blowing off the bark. Women were in charge of taking down and then setting up the wigwam 
when the First Peoples moved.

Transportation
The natural waterways in the Algonquian area made travel in the canoe common. The First Peoples of the 
region were very good at paddling and could travel great distances to hunt or fish. Canoes would be made by 
sewing birch bark over a frame. The birch bark would then be covered in spruce gum to make it watertight. If a 
canoe  was ever damaged, it could easily be repaired by placing new bark and spruce gum over the hole. In the 
winter, travel would mostly occur on foot. The Algonquians would wear snowshoes to make travel on the snow 
easier. If a large animal was hunted in the winter, they would often use sleds to carry the heavy load back to their 
camp.

Spruce gum was made from the resin 
of spruce trees. The First Peoples 
would chew the resin to make an 
adhesive or glue for their canoes.

Did you know?

WigwAm
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Food
The Algonquians obtained their main food sources by hunting and 
gathering. Different animals were hunted according to the area they 
were in, but white-tailed deer were an important food source. The skins 
from deer could also be used for clothing or in their houses. Other hunted 
animals included raccoon, bear, squirrels, beavers, caribou, and moose. 
The Algonquians who lived near the coast could also hunt seal or whale 
and other sea animals such as lobsters, oysters, and clams. The natural 
waterways also meant that the Indigenous Peoples fished often. It was 
not uncommon to place their summer villages near good fishing grounds. 
The Algonquians were too far north for farming to be their primary food 
source, but some of the groups were able to do some farming. Those that 
farmed grew traditional corn, squash, and beans. But most plants were 
gathered rather than farmed, such as wild berries, nuts, tubers, and other natural vegetation. Around the Great 
Lakes region in Ontario, wild rice was harvested in the fall, and maple sap was collected in the spring to make 
maple sugar.

Family and Traditional roles
For the Eastern Woodlands Hunters, there were distinct family roles for men and women. Men were in charge 
of hunting and sometimes would even travel for large distances to catch their food. Women took care of many 
household tasks and would stay near the wigwams to take care of children and gather nuts, berries, and 
other edible plants. Women also tended any crops that might be growing. After a hunt was finished, women 
would prepare the animal skins and make clothing. Women also took down, carried, and set up the family’s 
wigwam when the family moved. The Eastern Woodlands Hunters did not form any alliances, unlike the Eastern 
Woodlands Farmers, who were well known for their strong alliance and formation of the Iroquois Confederacy.

clothing
Deerskin was the most commonly used source for clothing, but other animal skins such as raccoon or elk would 
also be used. The skins would be tanned through a smoking process and then stretched tightly to make a softer 
leather. Leather would then be used to make shirts, breechcloths, moccasins, leggings, dresses, and skirts. 
Clothing would be decorated with feathers, shells, paint, stones, and dyed porcupine quills. Shells would be 
turned into wampum (small beads) and used for beautiful clothing decorations. Belts decorated with wampum 
might tell stories of the tribe. Indigenous Peoples had a vast network of trade from coast to coast. Different plant 
materials, shells from the west coast, furs, animals, and other materials were traded. 

sources: 
https://thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands
https://firstpeoplesofcanada.com/fp_groups/fp_wh1.html

Wampum belt
To the Teacher:

Have  your students open up 
their student notebooks and do 
the pages for today’s lesson.

https://thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands
http://firstpeoplesofcanada.com/fp_groups/fp_wh1.html
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L E S S O N  8  •   D A Y  A T  A  G L A N C E  •  A L G O N Q U I A N S

Colouring
Instructions: Colour the canoe.

Narration
Instructions: Tell me something interesting about 
the Inuit. What kind of homes did the Subarctic 
People live in? What are the three crops grown by the 
Iroquoians? Why didn’t the Algonquians live in the 
same place all the time? Draw a picture.

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   o r a l  n a r r a t i O n

Upper Elementary
Notebooking
Instructions: Sketch a canoe, take notes, 
write something about the shelter and food of the 
Algonquian People, and use your notes to write 2 
sentences.

Middle School
Notebooking
Instructions: Take notes, label the Algonquian 
region and the provinces it lies in, write what you learn 
about the shelter/foods of the Algonquian People, use 
your notes to write a paragraph summary.

High School
Notebooking
Instructions: Label the Plains region and 
provinces, sketch a bison, take notes and use your 
notes to write a separate journal entry.

1
Page

1
Page

1
Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the picture, circle the 
Algonquian foods (deer, berries, fish, corn) dictate/
copy an interesting fact.

Early Elementary
Notebooking
Instructions: Colour the picture, label the 
Algonquian foods (deer, berries, fish, corn), write or 
dictate/copy an interesting fact.

1
Page

1
Page

2

1
Page

Page

p a g e  2  o r a l  n a r r a t i O n  Each week 
students will be given questions to review. You 
can use these as oral or writtin narration or 

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

even grade it like a test depending on your needs!  Pre-reader has 
the answers on the page in the student book. 

Narration answers for all
Tell me something interesting about the Inuit. 
Answers will vary

What types of homes did the subarctic first 
peoples live in? 
lean-tos, double lean-tos, tipis, pit houses, sod houses, 
ridge pole lodges, etc.
What are the three main crops grown by the 
Iroquoians?  
“Three sisters”: corn, beans, and squash

Why didn’t the Algonquians live in the same 
place all the time? 
They moved due to weather or to find more food. 

What was the primary food of the inuit? 
Seals, but also caribou, fish, and birds 

What were the names of the two people of the 
eastern woodlands? Iroquoians and Algonquians 

Middle and high paragraph response: 
Write about what farming looked like amongst the 
peoples we have learned about so far. Which ones farmed
more, which ones less, what impacted farming?
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 Jesus, thank you for being our 
friend. We pray that you would 
help us to also be good friends 

to others. Help us to look 
for lonely people and share 

your love. Thank you for 
being with us as we learn today.

intrOduction
The story of the Métis is the story of two peoples coming together in 
a beautiful bridge between peoples, creating an entirely new culture. 
The Métis people were born to fur-trading French Canadians and 
their Indigenous wives. The First Peoples in this region were mainly 
Cree, Ojibwa, or Saulteaux women. This mixture of culture explains 
why they were called the Métis, which is from the French word for 
“mixed.” They had a difficult path in front of them as they were often 
rejected by both the French and the Indigenous Peoples alike. Only 
more recently have they been granted status and recognized not just 
as a mixed people, but as a people with their own unique culture, 
language, traditions, and history.

OrIgins
Starting in the 1600s, the main labor force of the New France fur trade was the French Canadian Voyageurs. 
These voyageurs paddled canoes and carried supplies and fur bales for the fur trading companies. The French 
king made laws forbidding trade by anyone except approved companies, such as the Company of One Hundred 
Associates. Many young voyageurs then began to work unlicensed, and they became known as the 
coureurs-des-bois, meaning “runners in the woods.” 

These men needed good relationships with the First Peoples not only for trade, but also for survival. Indigenous 
women began to marry the traders, providing an important part of the fur trader’s survival. Indigenous women 
knew the land that the fur traders were moving into, and they could translate for their husbands, sew, cook, 
and help resolve misunderstandings when cultural differences arose. The Métis children grew up to appreciate 
the First People and European cultures that surrounded them. Their knowledge played an important role in the 
western fur trade as they became skilled voyageurs, buffalo hunters, traders, and interpreters.

manitoba
ontaRio

Quebec

Sas
kAt

che
Wa

n

nortHwest
territories

AlbeRta

British
columbia

ThInk about IT:  
Métis identity is a difficult subject. There 

is controversy over who qualifies as 
Métis and who doesn’t. It is synonymous 
with Indigenous ancestry and European 
ancestry. More and more Canadians are 

embracing their unique heritage and 
identifying themselves as Métis.

Take a look at the map and note the 
Red River area of Manitoba where 
the first major Métis communities 

were established. Communities also 
lived in parts of Ontario around 

the Great Lakes, Quebec, British 
Columbia in the Mackenzie River 

area, and the Northwest Territories. 
Can you locate these provinces and 

territories on the map?

ACTIVITY BREAK 

L E S S O N  8  •   D A Y  A T  A  G L A N C E  •  A L G O N Q U I A N S
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daily life
Hunting bison was essential to the Métis. 
As it was for other Indigenous People 
groups, the bison was important for many 
different uses. No part of the buffalo 
was wasted. Rawhide, buckskin, hair, 
horns, skull, meat, and fat were useful for 
food, clothes, ceremonial uses, cooking, 
soap, tipis, and much more. They would 
arrange one or two major hunts a year. 
Caravans formed, sometimes including 
up to a thousand people, and would 
follow bison (buffalo) to grazing areas 
where they were easier to hunt. Men, 
women, and children all went on these 
hunts. Large numbers of buffalo would 
be hunted, killed, processed, and then 
transported back to the homes of the 
Métis. Things changed when the French 
brought horses in the mid-1600s.  

language
Because of their unique culture, the Métis people eventually developed their own language. 
When marriages between the fur traders and Indigenous Peoples’ women began, they were 
usually not fluent in each other’s language. Their children would grow up listening to French and 
the Indigenous Peoples’ language (usually Cree, but depending on the area was also mixed with 
Sioux or Ojibwa). As the children grew, they began to mix the parts of both languages to form 
a new language. The new language became known as Michif, which is a variation of the word 
Métis. Michif is a mixture of French and First Peoples’ words and grammar. The language started in Ontario and 
Manitoba in the 1700s, but it later spread west with the fur trade and eventually became an official bartering 
language. Michif usually used French nouns, Cree verbs, French masculine/feminine rules, and Cree living/non-
living rules. 

With the introduction of horses, the Métis could travel farther, cover more 
hunting grounds, chase and kill buffalo from a horse, which was easier and 
allowed for more kills and eliminated the need for Buffalo Jumps (running 
bison off a cliff). Horses also led to the use of Red River carts which were
invented by the Métis people. Red River carts were large carts made entirely 
of wood that would be loaded with the spoils of the hunt and 
then pulled by a horse or ox.  Grease could not be used on the wheels 
of the carts since dust would clog them up, so the carts were known 
for their loud squeaking wheels that they say could be heard for 
miles. The most fascinating fact about these carts was the 
fact that they were amphibious; meaning they could be 
used on both land and water! The Métis people would
remove the wheels and cover the bottom with a hide and 
use it on rivers and streams as a raft.  

Red River carts
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Flag
The Métis flag developed very early in 
Canadian history. The flag used a white 
infinity sign that would be placed on either 
a blue or red background. The background 
colours were associated with different fur 
trading companies: red for the Hudson 
Bay Company and blue for the Northwest 
Company. The infinity sign represented the 
joining of two cultures and the immortality 
of the Métis Nation. Unfortunately, 
the Michif language is currently dying. 
There are estimates of only about 400 
completely fluent speakers alive in Canada 
today. 

shelTer
The Métis usually had permanent settlements and shelters that they lived in when they were not on a buffalo 
hunt. While hunting bison, many used tipis like the Plains People and others used tents that were brought over by 
the Europeans. Their permanent homes, such as those established by the Red River or Assiniboine in Manitoba, 
were usually log homes. The rounded logs would be notched at the ends and stacked. A mixture of hay and mud 
was typically used on the outside to keep the building more weathertight and insulated. In village settlements, 
the log houses would be arranged in a circle with a larger log house in the middle for community events such as 
dances or town meetings. Villages might have between forty and fifty log cabins. 

sources: 
https://firstpeoplesofcanada.com/fp_metis/fp_metis1.html
https://firstpeoplesofcanada.com/fp_metis/fp_metis_origins.html
https://thecanadianencyclopedia.ca/en/article/coureurs-de-bois
http://www.metisfamilyservices.ca/resources/metis-history

métiS flags

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

http://firstpeoplesofcanada.com/fp_metis/fp_metis1.html
http://firstpeoplesofcanada.com/fp_metis/fp_metis_origins.html
https://thecanadianencyclopedia.ca/en/article/coureurs-de-bois
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L E S S O N  9  •   D A Y  A T  A  G L A N C E  •  M É T I S  P E O P L E

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   w e a v i n g

Upper Elementary
Notebooking
Instructions: Draw the Métis flag, write about a 
Métis shelter, take notes, and fill in the two languages 
that make up Michif (French and Indigenous 
languages). Write 2 sentences from your notes.

Weaving
Instructions: Weave a paper mat, if you want 
look up more complicated weaving and try weaving 
with something you have around the house.

Middle School
Notebooking
Instructions: Draw the Métis flag, meaning of 
the flag, take notes, and fill in the two languages that 
make up Michif (French and Indigenous languages). 
Write a paragraph from your notes.

Weaving
Instructions: Weave a paper mat, if you want 
look up more complicated weaving and try weaving 
with something you have around the house.

High School
Notebooking
Instructions: Draw the Métis flag, meaning of 
the flag, take notes, and research how the Michif 
language developed. Write a separate journal entry 
from your notes.

Weaving
Instructions: Weave a paper mat, if you want 
look up more complicated weaving and try weaving 
with something you have around the house.
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Page
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Page

Page

Page

Page

pre-reader
Colouring
Instructions: Colour the Métis flag.

Weaving
Instructions: Weave a paper mat. I suggest you 
use two different colours of paper to make it easier 
to see and tape your edges when you are done so it 
stays.    

Early Reader
Notebooking
Instructions: Colour the Métis flag, circle the homes 
used by the Métis (tipis and log homes), dictate/copy one 
interesting thing. 

Weaving
INSTRUCTIONS: Weave a paper mat. I suggest you use 
two different colours of paper to make it easier to see and 
tape your edges when you are done so it stays. 

Early Elementary
Notebooking
Instructions: Colour the Métis flag, label the 
homes used by the Métis (tipis and cabin), dictate/
copy one interesting thing. 

Weaving
Instructions: Weave a paper mat. I suggest you 
use two different colours of paper to make it easier 
to see and tape your edges when you are done so it 
stays. 

2

1
Page
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1
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Page

Page

p a g e  2  w e a v i n g  As we have learned 
some of the history of the Indigenous Peoples 
we have talked about weaving and will do so 

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

more tomorrow. Today students will try their hand at weaving 
paper. Optionally, try with other materials!
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God we thank you for the gift of 
creativity. We praise You for 

giving us imaginations to 
come up with new ideas 

and create new things. 
We love You and give You all 

the glory in the work we do and the 
things we make.

intrOduction
Just as we love and appreciate art today, the Indigenous Peoples also enjoyed art. No 
region or tribe did exactly the same things either. Today we are going to explore some 
of the different styles of art that were popular in each Indigenous Peoples’ region of 
Canada. So sit back, get ready to enjoy lots of pictures, and let’s learn about the variety 
and uniqueness of the art created by the Indigenous Peoples across Canada. 

cedaR woven hat

Teacher’s Tip
As you talk about each region’s art, it can be helpful to 
remind students where that region is on the map. Use 
the map from the appendix to remind your students 

where each region is before you discuss the art.

peoples oF the Northwest coast
The Indigenous Peoples of the Northwest Coast were known for woodworking such 
as masks and totem poles, making baskets and hats, and also weaving a special kind 
of blanket called Chilkat blankets. Baskets were useful for storage and trade, while 
hats were used for protection from the rainy climate. Both baskets and hats could 
be painted for decoration. Totem poles were carved poles used to display the social 
status of a family and a clan crest. Masks were also carved and were important to 
the Northwest Coast First People for many ceremonial purposes. Weaving, always 
done by women, was used to make clothing, mats, and bedsheets. The women used 
softened cattails or cedar bark strips with coloured grasses. Chilkat blankets are some 
of the most famous pieces and were woven and then painted. The blankets would be 
worn for special occasions and ceremonies.
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people of the plateau
The Plateau people were also skilled weavers and carvers. Using 
goat’s wool and bark, they would weave baskets, blankets, mats, and 
clothing. A common basket was the coiled basket, which was made 
by each row being woven into the previous row. It created a rounded 
shape and spiral effect. Carving was common using wood carvings, 
stone, bone, or antlers to create an animal or human figurines. In the 
Southern Interior of British Columbia, paintings of human, animal, 
or spiritual pictographs were done on rocks using red paint that was 
made from red ochre pigments mixed with animal oil or fish eggs.

plaiNs people
On the plains, the First Peoples often combined 
beauty with function. Tipis would be artistically 
painted, often depicting animals or symbols 
of their spirit realm. Bowls, spoons, and pipes 
would be carefully carved. When creating 
war bonnets, the feathers were used to make 
intricate designs. Tattooing was also used. 
Beautiful embroidery was created using 
porcupine quills that were dyed. The Plains 
women would throw a blanket over a porcupine, 
causing the porcupine’s defense system to 
release quills. The quills could then be collected 
from the blanket and used in embroidery.
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eastern Woodlands and subarctIc people
The Eastern Woodlands farmers would decorate their longhouses, 
war posts, trees, and clothing with their clan symbols. Decorated 
masks and rattles tied at the knees were used in ceremonies. Their 
clay pipes were also ornately crafted. The Algonquians, like the 
Plains First People, decorated and embroidered through quillwork. 
They also decorated with beads. They used wampum beads made 
from shells, and later, through trade and contact with Europeans, 
they obtained other coloured beads. Dreamcatchers are believed to 
have first been made by the Ojibwa. Dreamcatchers use hoops of 
wood with nets in the middle and hanging feathers and decorations 
to ward off evil spirits. Subarctic First Peoples primarily decorated 
their clothing. They also used drums, dancing, oratory, and oral 
narration to express themselves.

inuiT people
For the Inuit, art was also an important part of their culture. They made 
beautiful and intricate carvings in bones, stones, ivory, and driftwood. 
The carvings might be of animals, people, or masks. Arctic grasses 
would be made into baskets. Inukshuks, were large stacks of balanced 
rocks. The Inukshuks were a style of art, but they also served as cairns 
that could help mark locations. The Inuit also have a rich culture 
of music and dancing using drums. Music and dancing could be for ceremonial use or to celebrate a hunt or 
welcome travellers. Throat singing was also a unique competition that would occur between two women. They 
would make a sound in their throat and chests with one woman setting a pattern, and then the other woman 
adding her own.

sources: 
https://firstpeoplesofcanada.com/fp_groups/fp_nwc5.html
https://firstpeoplesofcanada.com/fp_groups/fp_plateau5.html
https://firstpeoplesofcanada.com/fp_groups/fp_plains5.html
https://firstpeoplesofcanada.com/fp_groups/fp_wh5.html
https://firstpeoplesofcanada.com/fp_groups/fp_subarctic5.html
https://firstpeoplesofcanada.com/fp_groups/fp_inuit5.html
https://firstpeoplesofcanada.com/fp_metis/fp_metis5.html

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

inuKShuK

http://firstpeoplesofcanada.com/fp_groups/fp_nwc5.html
http://firstpeoplesofcanada.com/fp_groups/fp_plateau5.html
http://firstpeoplesofcanada.com/fp_groups/fp_plains5.html
http://firstpeoplesofcanada.com/fp_groups/fp_wh5.html
http://firstpeoplesofcanada.com/fp_groups/fp_subarctic5.html
http://firstpeoplesofcanada.com/fp_groups/fp_inuit5.html
http://firstpeoplesofcanada.com/fp_metis/fp_metis5.html


52 i n d i g e n o u s  a r tteacher’s guide LESSON 10

L E S S O N  1 0  •   D A Y  A T  A  G L A N C E  •  I N D I G E N O U S  A R T

Colouring
Instructions: Colour the inukshuk.

Community
Instructions: Draw pictures of places you have in 
your community. Ideas: grocery store, library, police 
station, fire station, doctor, dentist, park, etc.    

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   v o c a B u l a r y

Upper Elementary
Notebooking
Instructions: Make your own mask! Take 
notes while you listen and use your notes to write 2 
sentences showing what you learned today.

Middle School

High School
Notebooking
Instructions: Take notes about the art of each 
region and sketch drawings (research art if you don’t 
hear about it in the lesson). Use your notes to write a 
separate journal entry.  
 
Optional: Watercolor your sketches 

1
Page

1
Page

pre-reader

Early Reader
Notebooking
Instructions: Make your own mask! Then dictate/
copy one interesting thing you learned today.

Early Elementary
Notebooking
Instructions: Make your own mask! Then write or 
dictate/copy one interesting thing you learned today 
on the lines below.

1
Page

1
Page

2

1
Page

Page

p a g e  2  v o c a B u l a r y  Throughout the 
unit, students will be working on vocabulary 
words to help them master the lesson. You can

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

 have them make a lift-the-flap and glue the words into a 
notebook, you can make a word wall, you can play matching 
games or use them however you would like!

Notebooking
Instructions: Take notes about the art of each 
region and sketch drawings (research art if you don’t 
hear about it in the lesson). Use your notes to write a 
paragraph summary. 

1
Page

Vocabulary words for all
Three Sisters: the nickname given to the three main 
agricultural crops (winter squash, maize/corn, and 
climbing bean) of various Indigenous Peoples 
Wigwam: a hut typically having an arched framework 
of poles overlaid with bark, mats, or hides 
Semi-nomadic: having a base camp where crops are 
grown, but living in temporary or portable dwellings to 
migrate with the season or to find food 
Inukshuk/inuksuk: A figure made of piled stones or 
boulders constructed to communicate with humans 
throughout the Arctic 
Palisade: A fence of stakes especially for defense 
Tradition: An inherited, established, or customary 
pattern or thought, action, belief, or behaviour 
Fur Trade: Industry and activity related to the trade of 
animal furs in North America
Iroquois Confederacy: A group of five (later six) 
nations that came together in an alliance 
Symbol: a thing that represents or stands for something 
else.
MIDDLE SCHOOL: Choose one word to illustrate.

HIGH SCHOOL: Look up synonyms and antonyms 
and write each word in a sentence (answers not given).
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53 i n d i g e n o u s  c l o T h i n gteacher’s guide LESSON 11

Father God, we thank you that 
you have dressed us up 

in Your righteousness. 
Thank you for the Holy 

Spirit that helps us say ‘no!’ 
to sin and ‘yes!’ to becoming 

more like you. Amen.

intrOduction
Clothing of the First Peoples had to be made from the resources 
available to them. Except for the Northwest Coast First Peoples, all 
clothing was made from animal skins. Indigenous Peoples usually 
wore tunics, leggings, and moccasins. The Woodland and Northern 
tribes normally used moose, deer, or caribou skin, while the Plains 
People would use lighter animal skins from bison, antelope, elk, or deer. 
Women were primarily responsible for preparing the hides, sewing, and 
maintaining the clothing. Needles would be made from bone to sew the 
garments. 

Tanning process
Tanning is a process that takes animal skin and converts it into leather. Each region had slightly different 
methods for tanning hides, but to help us understand the process, we are going to examine how the Plains 
People and Inuit tanned hides. 

plaiNs
After an animal skin was removed from the animal, it would either be stretched and pegged to the ground or 
stretched onto a frame. The fat and meat would be scraped from one side, and then the hide would be flipped 
over, and the hair scraped off the other side. The hide was then left to dry and harden; the result is called rawhide. 
Rawhide is creamy in colour, hard, and tough. This rawhide was best used for shields, drums, waterproof containers, 
and ties. 

To the Teacher:
As you read, look up some pictures 
of past clothing and present more 
ceremonial regalia to compare the 

two.

L E S S O N  1 0  •   D A Y  A T  A  G L A N C E  •  I N D I G E N O U S  A R T
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Rawhide was too tough for other uses, 
which is why the First Peoples needed 
to tan the hides. To make the rawhide 
softer, the rawhide would be rubbed and 
worked. On the plains, they would often 
rub the hide with a mixture of animal 
brains, fat, and liver. A smooth stone was 
used to rub in the mixture and then the 
hide would be dried in the sun. Later, the 
hide would be soaked in water and rolled 
up and left to cure (be preserved). After 
curing, the hide was stretched again and 
rubbed with a smooth stone for hours 
to make the skin soft. The leather might 
sometimes be smoked too. The result 
was a softer leather that could be used 
to make clothing, moccasins, pouches, 
and tipis. They would often decorate 
their clothing with feathers, beads, 
embroidery, paint, and more!

inuit
The Inuit also tanned hides, but they never smoked them since fuel was hard to come by. The hides were simply 
stretched and worked until the leather was soft. Since none of the hides were chemically tanned, they could 
hold moisture and eventually rot. When coming indoors, snow was carefully removed from clothing and boots 
and dried as quickly as possible. If the leather got wet and dried, it would become tough again so the leather 
had to be re-worked, often by chewing. Women were responsible for taking care of the clothing, so it was not 
uncommon for an Elder woman to have her teeth worn down from chewing leather.

history. Over time, much of the information was lost, and 
most of the information we have was gathered from looking 
at the finished products we have today. Weaving was done 
with different materials. Wool from mountain goats and hair 
from dogs were used, and cedar bark would also be carefully 
collected and then processed into soft strands that could be 
woven. Weaving would be used to make some clothing, but 
Chilkat blankets were the most valuable. We think of blankets 
as being used to keep warm in bed or sitting on the couch, 
but these blankets would be worn over the shoulders to be 
displayed as beautiful artwork. 

Weaving
The Northwest peoples had a well-established custom of weaving. The Salish are especially noted for the practice. 
Unfortunately, very little about the process was recorded since oral tradition was the primary method of keeping
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decoratIoNs
Although some clothing might be plain, decorating clothing was very common. When the First Peoples 
had little contact with other people groups, their decorations and customs were more distinct. But as more 
European contact became common some of the ideas from other tribes would begin to be used and cross over. 
Decorations on clothing came from what could be used in nature. The Woodlands and northern First Peoples 
would dye porcupine quills to embroider designs on moccasins and clothing. Paint and dyes could be made from 
flowers, fruits, roots, and berries to create red, yellow, blue, and green dyes. It was also common for men to wear 
face paint. Red paint made from clay was popular for this purpose.

cultural respect
Although Indigenous Peoples appreciate interest in their culture, most First People consider non-Indigenous 
people wearing their traditional clothing and regalia as costumes to be cultural appropriation. Cultural 
appropriation, which is also sometimes called cultural misappropriation, is when a dominant culture uses 
some elements from a culture that is not their own. This is different from cultural exchange, which happens 
through mutual agreement. Wearing inauthentic headdresses to musical concerts has gathered the attention 
of Indigenous activists, leading to some Canadian music festivals, such as Edmonton Folk Music Festival and 
the Osheaga Music and Arts Festival in Montreal, banning guests from wearing headdresses. Mass-produced 
imitations of Indigenous clothing and regalia, such as those for Halloween and tourism, are also considered 
disrespectful.

sources: 
https://indigenouspeoplesatlasofcanada.ca/article/clothing/
https://www.thecanadianencyclopedia.ca/en/article/indigenous-regalia-in-canada
https://www.rcaanc-cirnac.gc.ca/eng/1307460755710/1536862806124
https://moa.ubc.ca/wp-content/uploads/2014/08/Sourcebooks-Weavers.pdf
https://www.saskschoolsinfo.com/firstnations/tanning.html

leatHer moccasins

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

https://indigenouspeoplesatlasofcanada.ca/article/clothing/
https://www.thecanadianencyclopedia.ca/en/article/indigenous-regalia-in-canada
https://www.rcaanc-cirnac.gc.ca/eng/1307460755710/1536862806124
http://moa.ubc.ca/wp-content/uploads/2014/08/Sourcebooks-Weavers.pdf
http://www.saskschoolsinfo.com/firstnations/tanning.html
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L E S S O N  1 1  •   D A Y  A T  A  G L A N C E  •  I N D I G E N O U S  C L O T H I N G

Colouring
Instructions: Colour the moccasins.

Consequences
Instructions: What are consequences (action 
and reaction)? Think of something you did that had 
good results and dictate it, then think of something 
you did that had bad results and dictate it.  Would 
you do those things again? Discuss.

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   p r o J e c t

Upper Elementary
Notebooking
Instructions: Sketch some clothing, take notes, 
and write 2 sentences. Then answer: Why did the First 
Peoples tan skins? (they lasted longer, were softer, 
more waterproof, etc.) List some clothing made from 
leather. (moccasins, pouches, tunics, leggings, etc.)

Unit project
Instructions: Put your project/poster together!

Middle School
Notebooking
Instructions: Take notes during the lesson 
about tanning, weaving, clothing decorations, and 
cultural respect. Use your notes to write a paragraph 
summary showing what you learned. 

Unit PRoject
Instructions: Today begin to assemble your unit 
project. You can begin recording, taking pictures, 
research more, anything you need to to continue 
working on it. There will be an assessment at the end. 

High School
Notebooking
Instructions: Take notes during the lesson about 
tanning, weaving, clothing decorations, cultural 
respect, and cultural appropriation. Use your notes to 
write a separate journal entry.

Unit Project
Instructions: Today begin to assemble your unit 
project. You can begin recording, taking pictures, 
research more, anything you need to to continue 
working on it. There will be an assessment at the end. 

2
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Page

Page

Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the moccasins, Why did 
Indigenous Peoples tan animal skins? ( a), What 
were the people of the Pacific Northwest known 
for weaving? (chilkat blankets). Dictate/copy an 
interesting fact. 

Unit Project
INSTRUCTIONS: Put your project/poster together!

Early Elementary
Notebooking
Instructions: Colour the moccasins, Why did 
Indigenous Peoples tan animal skins? (a), What 
special leather shoes did they make? (moccasins). 
Write or dictate/copy an interesting fact.

Unit Project
INSTRUCTIONS: Put your project/poster together!2
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Page

Page

Unit project note to teacher:  
Today is another opportunity to work on your unit 
project. Students can begin filming, putting together 
their posters, or setting up their slideshows. They can use 
the space to plan their poster, arrange their script, etc.

p a g e  2  p r o J e c t  Throughout the unit, 
students will be working on a project to present 
at the end and show what they know. 

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.
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Thank you, Jesus, for the unique 
way that you made each of 

us. Let us use the special 
strengths you have given 

us to minister to the world 
and share Your goodness. 

As we sit to learn today, help 
us to be respectful of others’ ideas, 
and remember that You, Jesus, are 

the ONLY way to the Father.

intrOduction
Remember, within each region, the First Peoples shared many 
cultural characteristics, but no two tribes were exactly the same. 
We can compare this to the Kingdom of God. As Christians, we 
are all joined together in Christ, yet around the world, we meet in 
different places, with each congregation being their own unique 
body of believers. No two churches might do exactly the same 
things, but they all are there to praise God! This is just like the First 
Peoples, who shared a region and certain characteristics, but each 
tribe of people was unique in the way they did things.

culture and stereotypes
Culture refers to the customs, social institutions, arts, and 
beliefs of a particular group of people. It is a broad term but 
one that has specific meaning based on the region. It includes 
things such as the way people dress and behave, creativity, 
such as art or music, and people’s belief systems. 

It is important not to apply a culture as a stereotype to an 
entire group of people. A stereotype is when you take a large 
idea and simplify it and apply it to a group of people. For example, 
stereotypes exist that men are tough and women are weak, 
or that all Canadians are hockey fans. These are all very 
simplified statements about groups of people that do not 
apply to every person within that group. So as we learn about 
the culture of the First Peoples, remember that not every single 
person is exactly the same.

There are over 600 recognized nations, bands, or 
governments. About half of those are in the provinces of 
Ontario and British Columbia. Keeping in mind that each 
band is unique, it’s impossible to describe every aspect of 
each culture. Traditions of nations were created through 
their individual experiences on the land and with each other. 
Cultural practices, symbols, and belief systems were all formed 
from these unique experiences. In previous lessons we have 
seen some of the cultural differences through clothing, shelter, 
and art of the past in each geographic region. Today we will 
look at some of the unique and rich culture from just a few 
different regions to help us understand the diversity and why 
First Peoples seek to understand, embrace, and protect their 
culture today.

To the Teacher:
A fantastic read aloud that can spring board 

more discussion about discrimination is 
Wishtree by Kristina Applegate!

https://amzn.to/2VlKAdg
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symbOls, arT, aNd music
Many Indigenous Peoples  believe that everything is connected. This includes ideas such as the sea being 
connected to the land and the land being connected to the sky.  They have a deep appreciation and respect for 
nature, both historically and to this day, and seek meaning in signs that they find in nature. 

In Haida Gwaii, totem poles are still carved both in special carving sheds that 
are covered as well as outside. In these totem poles, various figures have unique 
meaning. Even the placement of the figures matters, having clan symbols and 
family crests to show lineage or privileges. The people of the Haida nation are 
incredibly artistic and carve beautiful figures and jewelry out of a black rock called 
argilite which is only found on Haida Gwaii and the Haida people own exclusive 
rights to.
 
The Métis sash is a bright sash that is woven by hand. Historically, it had many 
uses, not just as a symbol of the people but it could be used to bandage things, 
hold things, and tie things. Today, it is worn in ceremonies and events to show pride 
and meaning. Each of the colors symbolizes something different. The Métis people 
were also known for their unique style of fiddling. They would tune their violins 
differently and play in a unique, bouncing or lilting way and dance for hours in a 
distinctive style called jigging.   

 

The musicality of the Inuit people could be seen in their song duels. Instead of acting on a disagreement, this 
incredibly unique aspect of their traditional culture, had each person write a song and perform it while they 
danced and beat a drum. It was a fantastic way to handle conflict and think before acting. Another common 
and unique cultural practise was throat singing, which is coming back in many events today as young people 
seek to embrace their culture. You can find videos of throat singing online! 

eVenTs
Many of the events, ceremonies, and traditions we learned about in the history of different tribes and nations 
are still practised today. One such example is the powwow, which might have looked quite different hundreds 
of years ago and may not have been something that happened in every tribe or nation. Today, the powwow is 
a cultural festival to celebrate Indigenous stories, dance, music, ceremonies, and food. Art might be shared, 
booths might be set up to sell hand made goods, and dancers may dress up in regalia (traditional clothing 
worn for certain ceremonies or dancing). The Peoples of the Northwest Coast were known for their potlatches. 
Historically, they were a gift-giving ceremony but they were banned from 1884-1951. Today, some nations still 
practise the potlatch by coming together, bringing gifts and food, and sharing wealth. 

Argilite carving

Optional Extension:
Learn more about Métis fiddling, see their beautiful sashes, and 
see jigging in action: https://youtu.be/qhgEch-TMVA. 
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NatiOnal indigenous peoples day
Growing recognition of Indigenous rights in Canadian law 
has led to greater recognition of the culture and contributions 
of Indigenous Peoples in Canada. In 1982, the National 
Indian Brotherhood, a body representing First Peoples in 
Canada, called for a yearly day to recognize them, to be 
called “National Aboriginal Solidarity Day,” on June 21st. 
Pressure continued to build for a national day of recognition, 
especially in the 1990s. On June 13, 1996, after consulting 
with many Indigenous organizations, June 21st was officially 
declared National Aboriginal Day (now the National 
Indigenous Peoples Day). June 21st was chosen since it 
is the day of the summer solstice, and many Indigenous 
People mark the day as a time to celebrate their heritage. 
National Indigenous Peoples Day has become a part of 
the nationwide Celebrate Canada! Festivities that are 
held between June 21st and July 1st annually. Setting 
aside this day for Indigenous Peoples is part of an 
important respect and recognition of their importance 
in the shaping of Canada and the contributions made 
by the First Nations, Métis, and Inuit people.

sources: 
https://www.rcaanc-cirnac.gc.ca/
eng/1307460755710/1536862806124#chp5
https://firstnationspedagogy.ca/culture.html
https://www.ictinc.ca/blog/7-first-nation-facts-you-should-know
https://indigenousfoundations.arts.ubc.ca/totem_poles/
https://www.kikino.org/metis-culture/the-sash.php
https://www.relations-inuit.chaire.ulaval.ca/sites/relations-inuit.chaire.ulaval.ca/files/InuitWay_e.pdf

cultural survival
By the 1940s, social and political changes began to emerge and lead to changes for the First Peoples in 
Canada. Chiefs and leaders among them began to draw attention to the fact that many of their people had 
fought for Canada in the wars and deserved equality among all Canadians and the ability to express their 
cultural heritage. By the 1990s, Indigenous Peoples had won many battles for their rights, including the Inherent 
Right Policy of 1995, that gave Aboriginal groups the right to negotiate arrangements for a return to self-
government. 

To the Teacher:
Have  your students work in their 

student notebooks, and don’t 
forget there is a timeline figure 

for Indigenous Peoples Day!

https://www.rcaanc-cirnac.gc.ca/eng/1307460755710/1536862806124#chp5
https://www.rcaanc-cirnac.gc.ca/eng/1307460755710/1536862806124#chp5
http://firstnationspedagogy.ca/culture.html
https://www.ictinc.ca/blog/7-first-nation-facts-you-should-know
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L E S S O N  1 2  •   D A Y  A T  A  G L A N C E  •  C U L T U R E  T H E N  A N D  N O W

Colouring
Instructions: Colour the headdress.

Narration
Instructions: What was some of the art of the 
Indigenous Peoples? What is tanning a hide? What 
are some of the customs or traditions your family 
has? Do you love your traditions? (Discuss how we 
would feel if our traditions weren’t allowed).

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   o r a l  n a r r a t i O n

Upper Elementary
Notebooking
Instructions: What is one cultural object, event, or 
symbol you learned about today?  (answers will vary) 
Sketch an Indigenous symbol or object, take notes, 
and use your notes to write 2 sentences showing what 
you learned. Don’t forget to add to your timeline! 

Middle School
Notebooking
Instructions: Take notes while you listen, learn 
more about Inuit music and Métis dancing and music, 
and use your notes to write a paragraph summary. 
(Don’t forget to add to your timeline today.)

High School
Notebooking
Instructions: Take notes while you listen, learn 
more about Inuit music and Métis dancing and music, 
and use your notes to write a separate journal entry. 
(Don’t forget to add to your timeline today.)

1
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1
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1
Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the totem pole, trace 
National Indigenous Peoples Day, dictate/copy one 
interesting fact (don’t forget to add to your timeline).

Early Elementary
Notebooking
Instructions: What was the unique style of 
dancing of the Métis people called? (jigging). Colour 
the totem pole and dictate/copy one interesting fact.
Don’t forget to add to your timeline!
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p a g e  2  o r a l  n a r r a t i O n  Each week 
students will be given questions to review. You 
can use these as oral or writtin narration or 

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

even grade it like a test depending on your needs!  Pre-reader has 
the answers on the page in the student book. 

Narration answers for all
What was something interesting about the 
métis? Answers will vary

What was your favourite art from the art 
lesson? Answers will vary

What was most clothing of Indigenous Peoples 
made of? Leather/animal skins, weaving

What changes did indigenous Peoples fight for 
to preserve their culture? 
Equality, more freedom and respect for their traditions, 
languages, art, etc.

Why do you think National Indigenous Peoples’ 
Day is important to the first peoples?
It is a day to celebrate their culture, traditions, regalia, 
history, languages, and who they are as a people.  

What is a stereotype? a widely held but fixed and 
oversimplified image or idea of a particular type of person 
or thing.

Middle and high paragraph response: 
Imagine being one of the first generations of Métis 
children. What challenges might they have faced? What 
advantages might they have had?
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intrOduction
All throughout history, in different cultures all around the world, 
people have wondered about where we began. Because no one was 
alive when the world was created, stories have been passed down 
from one generation to the next. The Bible tells us how the world was 
created: through the Word of God. Some people have never read 
the Bible, and others choose not to believe it. Instead, many people 
have their own stories and beliefs of how the world came to be.  

Today, as we begin our 
history lesson, we remember 

that You are the One True 
God. You are Alpha and 

Omega, the Beginning and 
the End. May You deepen our 
understanding of who you are 

and what you have done. 

iroquoian beliefs
The Haudenosaunee Confederation (ho-dee-no-show-nee) was a group of 5 (later 6) nations also known as the 
Iroquoians. They tell the story of an island of people who lived in the sky. One day a pregnant woman fell through 
a hole that was left from an uprooted tree. She fell and fell and all the animals of the earth gathered to see what 
was falling down. A flock of birds helped her by guiding her to a  turtle’s back. The water animals made a place 
for her on the turtle’s shell by bringing mud to its back until it made solid ground. The turtle’s back became the 
sky woman’s home. She gave birth to the Haudenosaunee people.    
 
Optional: Compare someone coming from the sky with the idea that 
God came from heaven to create mankind. Pay attention to the fact 
that in many of the stories today all the animals are gathered together, 
compare that with the flood. 

The story of the sky woman doesn’t end there. Her daughter 
gives birth to twin boys. One brother is evil and one brother 
is good. The brothers grow quickly and each one creates: 
the good brother creates things that are good and the 
evil brother creates all that is bad. One day, the evil 
brother is defeated and thrown into the pit of the earth 
where he continues to send his creations to earth to do 
his bidding.  

Optional: Compare the story of the twins to the story of 
Jacob and Esau in the Bible (Genesis 25). Then compare it 
to the story of Jesus (the creator of all that is good) and Satan 
(who is defeated, thrown into the pit, etc). How do you think the 
Iroquoian people came to tell this story? Do you think it was influenced 
over the years by Christianity?

To the Teacher:
Today’s lesson is a WONDERFUL opportunity 
to jump into some apologetics: how do you 
know the Bible is true? Find some proof, 

have some discussions, launch into a rabbit 
trail... it will be well worth the time!

 
Today we are going to look a little bit closer at some of the different stories told amongst the Indigenous Peoples 
of Canada. As we hear these stories, try to look at them and think about the true story of creation. What 
similarities do you see? What differences stand out to you? How can you respond in love and grace to other 
beliefs and yet stand firm in your own convictions and values? 
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peoples oF the northwest coast
There are many different creation stories amongst 
the Peoples of the Northwest Coast. Even amongst 
the Haida People, there are different accounts that 
are told. In nearly all the stories told by the Haida, 
a raven is involved. In some accounts, the raven 
finds the first people in a clamshell, in others he 
creates a man and a woman from clamshells.   
However, each account of creation begins with a 
great flood, where water covers the entire earth. 
Raven is searching for a place to rest. In one story 
he beats his wings, creating wind that dries the 
water so that he can land. In another story, he 
goes to the sky people and later, after floating in 
the water, finds a totem pole to rest on. 

The Haida people have a strong belief in there 
being a world above, an earthly world, and a world 
below us, similar to the Iroquoians in their story of 
the sky people and the pit.  

Optional: Compare the story of water covering the 
earth with the flood. Discuss the correlation between the 
wind in the story of the Haida people and the account of 
wind in Genesis  8. Compare the birds that Noah sent 
out with the story from the Haida people. How can we connect the spiritual realm and the natural realm with the stories we 
have read so far?  

algoNquian Beliefs
The Blackfoot people had many beliefs that you will see tie in to the Biblical account of creation. They tell the 
story of a flood where Old Man was on the tallest mountain with all the animals. Old Man sends an otter, a 
beaver, a muskrat, and other animals to dive down into the waters. Finally one comes back with some earth in 
its paw. Old Man then uses it to make the earth and the above-people send rain so that plants could grow. They 
also have a story of all the languages being confused on a mountain (sound familiar)? In this story, Old Man 
mixes water with different colors and assembles all the people of the earth. The people drank different water and 
then spoke different languages. They tell a story of Old Man leading them across the ocean on ice to a new land 
and teaching them.  
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Most interesting, is their story of Old Man and Great Spirit. They tell the story of a Great Spirit who was good 
and made a man and a woman. Old Man came to see, no one made him because he had always existed. The 
Great Spirit asks to see Old Man’s power, so Old Man makes mountains. They even tell of a cross for Old Man 
to carry and a different account of the languages being mixed up. When we look at the stories we can see pieces 
of the truth mixed in and convoluted (watered down or changed). We don’t know where the stories came from, if 
they came from after European settlers brought Christianity with them or from before. Stories change over time, 
partly because they can mean different things to different people. But sometimes it isn’t the differences that are 
the most noticeable but rather the similarities. Perhaps this is part of the reason that so many Indigenous Peoples 
now have a relationship with God today. Because even in their cultures and beliefs that were not true, there were 
seeds of truth that prepared the way. 

Optional: Compare the story of the Bering Strait Bridge Theory, the Tower of Babel, and the flood. Compare the story of Old 
Man and Great Spirit with God and Jesus. Point out the beliefs of above-people and the belief in the spiritual world and compare/
contrast that to what the Bible teaches about the spiritual realm.  

What does the Bible say?
The creation account in the Bible is very different from the stories we read today. God created the earth, and He 
isn’t a trickster like the raven or proud like Old Man. We see God’s goodness in the creation story in the Bible. 
We see God’s goodness in the story of Noah’s Ark. We see God’s goodness even in the core beliefs of Indigenous 
Peoples: understanding that there is a spiritual realm and a creator. And if you pay attention, you will see the 
goodness of God in what He is doing in the Indigenous communities all across North America. He loves and 
cares for all of His creation: every man, woman, and child. The Indigenous Peoples of Canada have faced 
incredible challenges and hardships and just like you and I, they have made some mistakes along the way. But 
God is bringing healing to the nation of Canada, He is bringing truth and hope and love as only He can. There is 
always hope!

sources: 
https://www.historymuseum.ca/cmc/exhibitions/aborig/fp/fpz2f21e.html
https://www.pitt.edu/~dash/blkftcreation.html 
https://www.eldrbarry.net/rabb/rvn/first.htm 
Clark Wissler and D. C. Duvall, Mythology of the Blackfoot Indians (New York: 
Anthropological Papers of the American Museum of Natural History, 1908), v. 2, 
part 1, p. 19.  

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.
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L E S S O N  1 3  •   D A Y  A T  A  G L A N C E  •  C R E A T I O N  A C C O U N T S

Colouring
Instructions: Colour the days of creation. 

storytelling
Instructions: Stories have a beginning, middle, 
and end. Use the picture (a whale being lifted by 
balloons) to tell a story about it. Dictate it to your 
parent (write it down for your child).

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   t i m e l i n e

Upper Elementary
Notebooking
Instructions: Sketch a raven, answer the questions 
(same as Early Elementary), take notes and use your 
notes to write 2 sentences.   

Timeline
Instructions: Use the timeline shown below to 
help you this week as you assemble your timeline 
(work on this on lesson 15 and 16)

Middle School
Notebooking
Instructions: Sketch a raven, answer the questions 
(same as Early Elementary), take notes, and use your 
notes to write a paragraph summary. 

Timeline
Instructions: Use the timeline shown below to 
help you this week as you assemble your timeline 
(work on this on lesson 15 and 16)

High School
Notebooking
Instructions: As you listen, take notes and 
compare an origin account from one Indigenous 
People group with the creation account in the Bible in 
the Venn diagram.

Timeline
Instructions: Throughout the week, take notes of 
interesting people, dates, or events and use those to 
help you create your timeline. 

2

1
Page

2

1
Page

2
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Page

Page

Page

Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the raven, What animal is used 
in some of the stories? (b). Trace the answer to question 
2, dictate/copy one interesting fact.
 
Timeline
INSTRUCTIONS: Write numbers beside each picture to 
show which comes first, second, third and fourth. We’ll 
add to our timeline on lesson 15.

Early Elementary
Notebooking
Instructions: Colour the picture, what animal 
is used in some of the stories of creation (raven). 
What term do the Algonquian People use to say 
who sent the rain? (above-people), dictate/copy one 
interesting fact. 

Timeline
Instructions:  Draw a line to see if you can match 
the pictures with the dates on lesson 15 and 16 and 
add them on those days!

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

lesson 15 Treaty of Paris and Exploration and Settlement
lesson 16 Quebec and New France founded and fur trade, war, 
skirmishes, alliances, etc. p a g e  2  t i m e l i n e  This week we are 

going to continue to add to our timeline in the 
appendix. Younger students are cutting and 

what’s
happeniNg?

pasting while older students will be sketching and/or writing a 
summary on their own. You can keep this in your books or place 
them up on your wall by cutting out strips, however you prefer to do 
it!

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.
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Thank you, Lord, for putting us on 
a journey to gain wisdom and get 

understanding. We thank you 
for always providing for us and 
sending people into our lives to 

help us. We lift up those we know 
today that are sick or in need. We ask You to 
help them and show us if there is something 
that You want us to do to reach out. Amen.

intrOduction
Throughout history, there have been many accomplishments 
and discoveries that have changed the world. Imagine how life 
changed for the First Peoples when they first began trading with 
the Europeans for metal knives, pots, or guns. There is often a 
misconception that the Europeans had more technology and 
innovations to share with the Indigenous Peoples, but in reality, the 
exchanges were mutually beneficial. The First Peoples knew the land 
the Europeans were coming into. They could share knowledge of 
the environment that the Europeans did not know. They also shared 
important contributions to medicine and food. Let’s take a look at 
some of the important Indigenous knowledge that has helped shape 
our world.

Food
Surprisingly, about sixty percent of our everyday foods have roots in North America. A prominent food that is 
in practically everything around us is corn. Corn was grown by the First Peoples and quickly became a staple in 
European diets as well. We generally think of corn as just a food, and it certainly is used in many foods, including 
cornmeal, grits, cornstarch, corn syrup, popcorn, etc. Corn also has industrial uses to make shampoo, matches, 
toothpaste, ink, and even a fuel known as ethanol. This is just a shortlist of things corn is used for. There are 
over 4,200 uses for corn and more are being discovered every day! Another prominent food from Canadian 
First Nations is wild rice. Wild rice was given to traders and Europeans by Indigenous Peoples as a symbol of 
friendship. Wild rice was misnamed by the Europeans and is actually a cereal grain.

In addition to the food itself, Indigenous Peoples also shared farming techniques with the Europeans, such as 
their “three sisters” planting methods. They also showed the Europeans about planting seeds into the dirt rather 
than just scattering them, to help ensure the seeds took root and survived. This tended to yield much more 
prosperous crops than spreading seed.

raBbit TraIl with me...
Think of other contributions 

that Indigenous Peoples had on 
both European settlers and on 

our culture today. 
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Medicine
The Indigenous Peoples had many natural remedies they used to help treat illness. Some of the ingredients from 
treatments long ago are still found in many medicines today! 

• Got an upset stomach? To relieve agitating symptoms from illnesses such as cholera, dysentery, or upset 
stomach, the Indigenous Peoples would use teas made from the blackberry plant. Drinking juice from the 
plant, or even eating the berries would help relieve symptoms. 

• In pain? First Nations knew the healing properties of willow bark, including pussy willow trees, to help 
manage pain. Modern-day aspirin uses the same active ingredient to relieve pain.

• Nasty cold got you down? Indigenous People all over Canada developed their own combinations of 
natural plants to relieve coughs due to colds. Some of those same ingredients are still found in our cough 
medicines today. Pine trees, other healing plants, maple syrup, and honey were mixed to form different teas 
that created effective cough medicines.

• Scurvy? Scurvy is not a well-known disease today, but scurvy occurs when a person does not get enough 
nutrients, specifically vitamin C. 
The body can produce bleeding 
sores, ulcers, anemia, and an 
inability to heal wounds. Sailors 
were especially prone to the 
disease because of the lack 
of fresh fruit and vegetables 
available on their journeys. The  
Indigenous Peoples provided 
a cure by boiling needles of 
hemlock or pine trees to provide 
a vitamin C boost.
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TransportatioN
The First Peoples introduced travel methods 
and aids that are still used today.
 
• Kayaks and canoes were invented by the 

Indigenous Peoples and were used for 
hunting and travel on water. Kayaks and 
canoes are both used around the world 
today and are a popular recreational 
pastime for some people.

• The Mi’kmaq people of eastern Canada 
are credited with the invention of the 
toboggan. Toboggans were first made 
from bark and animal skins, but by the 
1600s, they were made from thin boards 
that were curved upward at the front. The 
sleds could glide across the snow and were 
used to carry large loads from a hunt, 
move campsites, or travel. Modern-day 
sports, such as the luge and bobsledding, 
developed from the original toboggan. 

• The First Peoples developed many 
different kinds of snowshoes to make 
walking across the snow easier. They 
also developed goggles that would help 
prevent the glare of the sun on the white 
snow from hurting their eyes.

games
• Lacrosse is actually a game of the First Peoples. It is also believed to have led to the invention of hockey. 
• The First Peoples also played a version of lawn darts. They would use green corn, with the kernels removed, 

and feathers to make their darts. The darts would be thrown at targets on the ground. 

sources: 
https://www.rcaanc-cirnac.gc.ca/eng/1302807151028/1534952294430
https://fncaringsociety.com/sites/default/files/Indigenous%20
Contributions%20to%20North%20America%20and%20the%20World.pdf
https://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr2/blms/2-2-1c.pdf
http://tabletop.texasfarmbureau.org/2019/10/transformation-tuesday-corn/
https://www.medicalnewstoday.com/articles/155758 To the Teacher:

Have  your students open up 
their student notebooks and do 
the pages for today’s lesson.

https://www.rcaanc-cirnac.gc.ca/eng/1302807151028/1534952294430
https://fncaringsociety.com/sites/default/files/Indigenous%20Contributions%20to%20North%20America%20and%20the%20World.pdf
https://fncaringsociety.com/sites/default/files/Indigenous%20Contributions%20to%20North%20America%20and%20the%20World.pdf
https://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr2/blms/2-2-1c.pdf
http://tabletop.texasfarmbureau.org/2019/10/transformation-tuesday-corn/
https://www.medicalnewstoday.com/articles/155758
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L E S S O N  1 4  •   D A Y  A T  A  G L A N C E  •  C O N T R I B U T I O N S  +  D E V E L O P M E N T

Colouring
Instructions: Colour the pictures.

Sequencing
Instructions: Steps go in order, write 1, 2, and 3 
beside the pictures to show what goes first. (Answers 
could vary but 1 is get a tea bag, 2 is put it in a cup, 3 
is add hot water.     

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   v o c a B u l a r y

Upper Elementary
Notebooking
Instructions: While you listen, write the name of 
one contribution in each category and draw a picture 
of it, use your notes to write 2 sentences showing what 
was most interesting to you. 

Middle School

High School
Notebooking
Instructions: While you listen, write the name of 
one contribution in each category and draw a picture 
of it, use your notes to write a journal entry on a 
separate sheet of paper. 

1
Page

1
Page

pre-reader

Early Reader
Notebooking
Instructions: Colour each picture and trace the 
labels, then dictate/copy one interesting fact.

Early Elementary
Notebooking
Instructions: Colour each picture and use the 
word bank to label them, then write or dictate/copy 
one interesting fact.

1
Page

1
Page

2

1
Page

Page

p a g e  2  v o c a B u l a r y  Throughout the 
unit, students will be working on vocabulary 
words to help them master the lesson. You can

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

 have them make a lift-the-flap and glue the words into a 
notebook, you can make a word wall, you can play matching 
games or use them however you would like!

Notebooking
Instructions: While you listen, write the name of 
one contribution in each category and draw a picture 
of it, use your notes to write a paragraph summary or 
response.

1
Page

Vocabulary words for all
Heritage: something passed down through definitions
Culture: beliefs, customs, and traditions of a group of 
people. 
Respect: treating everyone with value.
Tanning: the process that takes animal skin and converts 
it to leather.
Cultural Appropriation: when a dominant culture 
uses some elements from a culture that is not their own 
without mutual agreement.
Stereotype: when you take a large idea and simplify it 
and apply it to an entire group of people.
Assimilate: to make something resemble another idea, 
to make similar.
Disrespect: to lack regard, contempt, to not value 
someone.

MIDDLE SCHOOL: Choose one word to illustrate.

HIGH SCHOOL: Look up synonyms and antonyms 
and write each word in a sentence (answers not given).
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God we thank you for calling us friends. 
As we learn about how the nation of 

Canada came together today, 
we pray that You would have 

dominion from sea to sea both 
in the nation of Canada and in our 

own hearts.

intrOduction
Can you imagine moving across an ocean into a mostly unknown 
land? After landing on the coast and moving inland, you find 
forests full of trees and animals. Beautiful lakes and rivers dot the 
landscape. As you venture further inland, you encounter plains, 
plateaus, and even mountains that rise up to touch the sky. When 
Europeans first moved into North America, they encountered 
a beautiful, raw, and mostly untouched landscape. They also 
encountered the Indigenous Peoples that had already been living 
in North America. The relationship between the First Peoples and 
Europeans has evolved and changed over time. Sometimes for the 
good and sometimes to the detriment of one party or the other. 
Today we will explore how the First People’s lives changed when 
Europeans began to settle and colonize Canada.

The story of canada’s Name: 
Canada’s name is believed to come 

from the Huron-Iroquois word 
kanata, which means “village.” It 
is said that in the 1500’s, French 

Explorer Jacques Cartier was asking 
the name of the land and the 

people thought he was looking for 
the village of Stadacona.

The first colony in Canada did not last long. It began with Norse explorers moving west into Scandinavia, 
Iceland, Greenland, and eventually Newfoundland. North America’s first European colony was founded in 
Newfoundland at L’Anse aux Meadows. Although the colony lasted only a brief time, it was the beginning of a 
long line of European explorers who would move into the lands of the Indigenous Peoples and change their lives 
forever.
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Imagine being a businessman back in Europe and hearing about an unclaimed land full of natural resources. 
From an economic perspective, you know you can obtain these resources cheaply and earn large profits for 
your company. You begin to look into expanding your business and venturing overseas to increase your wealth. 
The truth is, this was an all too common scenario in the 1500s.  Many men, driven by the desire to become 
wealthy and gain power, decided to seek their fortune in the new world. By the 1500s, European exploration and 
settlement was at an all time high. In the beginning, the Europeans that traveled to North America were mostly 
peaceful and enjoyed mutually beneficial relationships with the Indigenous Peoples. It was during this time that 
the fur trade system began to emerge.

The fur trade was a bartering system that benefited both the Europeans and the First Peoples. Europeans would 
bring finished manufactured goods such as beads, cloth, pots, and guns, and trade them for animal furs that 
would be shipped back to Europe for manufacturing. As the fur trade grew, English and French companies 
began to get very competitive. Competition between groups eventually led to territorial fights. Fighting between 
groups continued until 1763 when the Treaty of Paris ended European conflict for control in North America. 
Through the agreement, France gave over what are now Canadian lands to the English. 

After the Treaty of Paris, efforts were made to keep good relations between the English and the First Peoples. 
As part of this effort, King George III issued the Royal Proclamation of 1763. The Proclamation spelled out how 
the colonies would be run and identified a specific western boundary that was to be considered Indian Territories.
An Indian Department was created to oversee the Indian Territories. In order to settle on any lands in the Indian 
Territory, permission would have to be given by the Indian Department. The proclamation was important 
because it was a public acknowledgment of the First Peoples’ right to land.

Point of View monument 
in Pittsburgh with Seneca 

leader Guyasuta and George 
Washington.
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sources: 
https://www.rcaanc-cirnac.gc.ca/eng/1307460755710/1536862806124#chp2
https://www.canada.ca/en/immigration-refugees-citizenship/corporate/
publications-manuals/discover-canada/read-online/canadas-history.html 
https://fncaringsociety.com/sites/default/files/Indigenous%20Contributions%20
to%20North%20America%20and%20the%20World.pdf 

WealTh
Wealth had very different meaning to the Indigenous Peoples before colonization. For centuries, the First Peoples 
had traded amongst themselves for what they needed, having no need to save or build wealth, only to meet their 
needs. While many of the Indigenous Peoples had territories, the idea of land ownership was foreign to them. 
Their territories were based on hunting grounds and food supply, and they often moved and migrated with the 
seasons. European settlers brought with them new concepts of land titles, currency, and riches. Many nations 
began to see the wealth of resources available in Canada, and this led to conflicts and alliances while they 
fought for control. Where the primary motivation of indigenous cultures had been survival and their families and 
tribes, they were now fighting not just for a land they lived off of, but for their way of life.  
 

Discuss: 1 Timothy 6:10 says, “For the love of money is a root of all kinds of evil. It is through this craving that 
some have wandered away from the faith and pierced themselves with many pangs.” How do you think 
money might have influenced the fighting over the new world?

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

Even as the American War of Independence from Great Britain broke out, relations between Britain and the 
First Peoples remained mostly stable. Some Indigenous groups, such as the Iroquois Confederacy, even fought 
with the British. After the war and moving into the late 18th century, the British strove to maintain good relations 
between themselves and First Peoples. The British 
viewed them as allies who could help them fight the 
United States, should any new conflicts arise. 

a change in viewpoinT
As peace settled upon North 
America and Europeans 
continued to move in, eventually 
the settlers began to outnumber 
the First Peoples. The British began 
to give more land to the settlers which 
meant less hunting grounds for the Indigenous 
Peoples. As the British began to take over more lands, 
there began to be a mindset shift from seeing the First 
Peoples as allies worthy of respect, to a people that 
needed to be civilized.  Moving into the 1800s, and for 
over 150 years, most legislation for First Peoples focused on 
educating them to be more and more like the Europeans and 
sometimes even made cultural practices, traditions, and rituals 
illegal. It would not be until the early 1900s that the relationship 
between the First Peoples and the Canadian government would begin to be 
questioned and Indigenous rights would begin to change.

https://www.rcaanc-cirnac.gc.ca/eng/1307460755710/1536862806124#chp2
https://www.canada.ca/en/immigration-refugees-citizenship/corporate/publications-manuals/discover-canada/read-online/canadas-history.html 
https://www.canada.ca/en/immigration-refugees-citizenship/corporate/publications-manuals/discover-canada/read-online/canadas-history.html 
https://fncaringsociety.com/sites/default/files/Indigenous%20Contributions%20to%20North%20America%20and%20the%20World.pdf 
https://fncaringsociety.com/sites/default/files/Indigenous%20Contributions%20to%20North%20America%20and%20the%20World.pdf 
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L E S S O N  1 5  •   D A Y  A T  A  G L A N C E  •  F I R S T  E N C O U N T E R S

Colouring
Instructions: Colour the picture of the beaver.

Mini Book
Instructions: For your project, you will be 
presenting, or reading, a mini book! You will need 
scissors and a stapler to cut and staple your book 
together. Practise reading it with a parent or sibling 
throughout the week so you can present it!

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   p r o J e c t

Upper Elementary
Notebooking
Instructions: Take notes, sketch a beaver, and 
answer the questions: What treaty was signed in 
1763? (Treaty of Paris) What are the Indigenous 
Peoples ideas about wealth? (answers will vary) Use 
your notes to write 2 sentences.

Unit project
Instructions: Work on your presentation!

Middle School
Notebooking
Instructions: Take notes, sketch a beaver, and 
answer the questions: What treaty was signed in 
1763? (Treaty of Paris) What are the Indigenous 
Peoples ideas about wealth? (answers will vary) Use 
your notes to write a paragraph.

Unit PRoject
Instructions: Work on your presentation!

High School
Notebooking
Instructions: Take notes and answer the 
questions: What did the Treaty of Paris do? 
(Established boundaries for European Nations 
in North America). What was the impact of the 
American Revolution on Indigenous Peoples? (The 
British quit viewing them as allies for war and instead 
began to push a program to “civilize” the First 
Peoples.) Learn more about Indigenous Peoples’ 
ideas of wealth and write a separate journal entry.

Unit Project
Instructions: Work on your presentation!2
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pre-reader

Early Reader
Notebooking
Instructions: Colour the beaver, circle the correct 
answer: Did the Indigenous Peoples of the past own 
land? (no) Did the Indigenous Peoples of the past 
trade for money or goods? (goods) Dictate/copy an 
interesting fact.

Unit Project
INSTRUCTIONS: Work on your presentation!

Early Elementary
Notebooking
Instructions: Colour the beaver, write the correct 
answer: Did the Indigenous Peoples of the past own 
land? (no) Did the Indigenous Peoples of the past 
trade for money or goods? (goods) Dictate/copy an 
interesting fact.

Unit Project
INSTRUCTIONS: Work on your presentation!2
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Page

Unit project note to teacher:  
This is our final week to prepare for our presentations. 
Pre-readers are working on a small presentation as 
well, and older students have an opportunity to work 
less on their project and more on the delivery of their 
presentation. 

p a g e  2  p r o J e c t  We are close to the finish 
line for our unit project. Take this final week to 
set a date for presentations if you haven’t,

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

and finish up any last minute work on it. (Don’t forget to add to 
your timeline today.)
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intrOduction
When there is something you need or want, how do you get it? Today most of us work to get money. We then 
go to the store and use the money to purchase whatever it was that we wanted to get: food, clothing, toys, 
electronics, etc. Technically, when you use money to buy something, you are trading. You trade your money 
for the goods or services you want to buy. Before countries had well-established money systems, most people 
simply bartered. Bartering is a system of trade using one good to trade for another good. For example, if you 
were a farmer, you might trade some of the food you grow to get cloth from a weaver to make your clothes. 
Early First Peoples trading was based upon a system of bartering. First Peoples would trade different supplies to 
obtain the things they did not have or things they wanted to have.

 Thank you, Lord, for giving us more 
than enough. You are not a God of 

lack, and You always provide 
for our needs. Help us to have 
thankful hearts and hearts of 

service to help those that are in 
need. We want to be Your hands and 

feet, Jesus. 

When we think of Indigenous Peoples trading, many people usually think about the fur trade. Although the 
fur trade did have an extensive impact on trade amongst the Indigenous Peoples, many years before the 
Europeans arrived in Canada, the First Peoples traded their goods with each other throughout North America. 
They were active traders and had established trading patterns and alliances with other tribes, nations, and 
peoples. Evidence has been found of early trade of items such as pottery, silver, and copper tools. For example, 
Ramah chert (a semi-translucent stone that made good projectile heads for arrows), found only in Labrador 
Newfoundland, has been found as far south as Maine in the United States and Trois Rivières in Québec. It is 
believed that the stone could have only made its way to other places if the Ramah chert was traded for resources 
not readily available in the harsh environment of Labrador.

L E S S O N  1 5  •   D A Y  A T  A  G L A N C E  •  F I R S T  E N C O U N T E R S
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Trade
European explorers traded cast metal beads made of silver, brass, and German silver to improve their relations 
with the Indigenous Peoples. The First Peoples eagerly traded their furs for metal knives, axe heads, pots, 
needles, muskets, cloth, and tobacco. The goods were quickly traded along the First Peoples’ trade routes and 
the fur trade grew rapidly. The fur trade lasted hundreds of years, and during this time traders began to look 
for more profitable trade items. For example, the French felling axe might be traded with the Iroquoian farmers 
while the lighter Biscay axe was traded with the northern forest people who needed a lighter, more agile blade 

for hunting. These tools and weapons made life much 
easier for the First Peoples and made it easier to hunt; 
which meant more furs, which made the trade routes 
prosperous for all. 

effects of european Trade
Trade with European nations began to lead to changes 
in First Peoples cultures and practices. To help us 
understand this, let’s take a look at some examples 
of changes that occurred with the Plains Peoples. As 
early as the 17th century, European contact between 
the Plains People and Europeans had been made, but 
the Indigenous Peoples often selectively used European 
goods. For example, we know that horses had a large 
impact on the Plains nations since the 17th century. 
Horses gave them the ability to hunt more efficiently 
and expand their territories. However, even though 
saddles, bridles, and guns were available to be used if 
they wanted, there is evidence that Indigenous Peoples 
chose not to use all these European implements and 
instead rode with only animal skins draped over the 
back of the horses for a saddle, and still chose to use 
their bow and arrows. 

As time went on, however, European contact began to 
influence the lives of the First Peoples more and more. 
As we move into the 18th century, the repeating rifle 
was introduced to the Plains People. This rifle began 
to be more favored than previous guns, which led to 
a greater reliance on them. The First Peoples needed 
gunpowder and bullets that they could not supply for 
themselves, which in turn led to more European contact 
and a changed relationship.

a Two Way streeT
Trade between European nations did not only benefit the First Peoples, but it was also beneficial to the 
Europeans. Beyond the fact that the fur trade was a very profitable arrangement for the Europeans, the 
Indigenous People had their own tools, trades, and knowledge to help the Europeans adapt to the new world. 
The First Peoples knew the trade routes and waterways that were useful in travel and were often used as guides 
and interpreters. Contributions in food and medicine were also beneficial for the European newcomers.
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competitiOn and Warfare
Competition between the First Peoples and the French and British led to warfare in North America many times 
during the 1600s and 1700s. The British Americans and the allied nations would attack Canada, and the French 
and their allies would fight back. There were also territorial wars and fighting amongst the tribes and nations 
themselves. Traditional wars among the Indigenous Peoples continued through the 1700s, but they were now 
supported by strong European allies who were once their rivals. With so much trading between the French, 
British, and the First Peoples, warfare was now more advanced and devastating than it had been in the past. 
Guns, canons, horses, bigger ships, trained fighters, and larger armies resulted in bitter wars and tentative 
alliances as many different nations vied for control. 

sources: 
https://www.ictinc.ca/blog/indigenous-trade-networks-thrived-long-before-the-arrival-of-europeans
https://firstpeoplesofcanada.com/fp_furtrade/fp_furtrade1.html 
https://thecanadianencyclopedia.ca/en/article/indian-trade-goods
https://www.heritage.nf.ca/articles/environment/landscape-ramah-chert.php

Louis Riel  
Louis Riel was an important figure in history. He was the first 
Indigenous member of parliament, founded the province of Manitoba, 
and led a resistance known as the Red River Rebellion. The story of 

Louis Riel is controversial. He was 
a man who stood for the rights of 
the Métis people and their land 
through protesting, and even 
fighting in various battles. You can 
research more about his life and 
accomplishments!

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

Trading mOre than gOods
Unfortunately, along with the tools and weapons 
that the Europeans brought the Indigenous 
groups in North America, they also brought 
deadly diseases such as measles, smallpox, 
typhoid, scarlet fever, tuberculosis, cholera, the 
black plague, and influenza. The Indigenous 
Peoples did not have immunity to these diseases 
and some groups were completely eliminated by 
these illnesses. In 1862, as many as one third of 
the Northwest Coastal People were destroyed 
by smallpox. Most of the Micmac people in New 
Brunswick died of the deadly disease introduced 
to them by the newcomers.

While many people believe that the Indigenous 
Peoples were conquered because of the 
advanced technology of the settlers, something 
beyond their control had a much larger impact. The First Peoples were fighting another battle, and it was while 
they were fighting this battle for their lives that they began to lose control over the battle for their lands. 

https://www.ictinc.ca/blog/indigenous-trade-networks-thrived-long-before-the-arrival-of-europeans
http://firstpeoplesofcanada.com/fp_furtrade/fp_furtrade1.html 
https://www.heritage.nf.ca/articles/environment/landscape-ramah-chert.php
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Colouring
Instructions: Colour the picture.

Narration
Instructions: Who created the world? How did 
the Indigenous Peoples help the Europeans? What 
are consequences?

L E S S O N  1 6  •   D A Y  A T  A  G L A N C E  •  T R A D E  &  N E T W O R K I N G

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   o r a l  n a r r a t i O n

Upper Elementary
Notebooking
Instructions: Answer the questions, sketch some 
items that were traded, and take notes. Use your 
notes to write 2 sentences. 

Answers: 
1. The Indigenous Peoples traded goods with one 
another.
2. Trading goods and services.

Middle School & High School
Notebooking
Instructions: What is bartering? What was trade 
like before European contact? What was trade like 
after European contact? How did European contact 
lead to epidemics?

1
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1
Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the picture, circle the answer 
(a), circle the items that were traded (beads, pot, 
knife,furs), dictate then copy one interesting thing.

Early Elementary
Notebooking
Instructions: Circle the answer (a), label the 
items that were traded (beads, pot, knife,furs), write 
or dictate then copy one interesting thing.
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2

1
Page

Page

p a g e  2  o r a l  n a r r a t i O n  Each week 
students will be given questions to review. You 
can use these as oral or writtin narration or 

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.
(Don’t forget to add to your timeline today.)

even grade it like a test depending on your needs!  Pre-reader has 
the answers on the page in the student book. 

Narration answers for all
What are some of the different beliefs that 
different indigenous peoples believed? How 
are they different/similar from what the bible 
teaches? 
Answers will vary, but this is a great opportunity to go 
back to lesson 13 and read some of those and compare the 
stories and beliefs with what the Bible teaches and how we 
can respond.
What are some things indigenous peoples 
contributed to our modern world?
Food such as corn and wild rice; transportation such as 
kayaks, canoes, and snowshoes; medicine such as cough 
syrup, pain relievers, and cure for scurvy; games such as 
lawn darts and lacrosse.
how did european colonization affect 
indigenous peoples?
At first, the contact was mostly mutually beneficial, but 
wars did occur because of European contact. Europeans 
also eventually took over First Peoples’ lands and made 
reservations.
How did trade benefit indigenous peoples and 
europeans?
First Peoples received metal tools, beads, and other useful 
European supplies. Europeans received knowledge, furs, 
and other resources.
Think about colonization from indigenous 
peoples and european perspectives. How do you 
think each group perceived colonization? How 
was that perception similar or different?
Answers will vary but could include that the Europeans 
viewed the “new world” as a place to find riches, fame, or a 
new start. They may have looked down on the First Peoples 
as “less” than themselves. The First Peoples may have 
viewed the European arrival as invading their territory or 
disrespectful of their way of life. They may have found the 
European goods beneficial for their lives.
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segregatiOn onTo reservaTions
Reservations were sections of land set aside for Indigenous 
Peoples. They were not owned by the people, but rather a 
place to segregate groups into manageable communities 
and control their actions. The land was held in trust by 
the Crown, which is why to this day it is still referred to as 
Crown land. At first, it might have seemed as if their land 
was being protected, but many reserves were very isolated 
from towns and villages. Land was given for the purpose 
of farming, yet much of the land was not well-suited to 
farming while new British settlers were often given more 
choice plots.  
 
With the institution of the Indian Act in 1876, the 
government took control of reserve lands, resources, 
education, governance, and more. Originally seen as 
an opportunity to teach the First Peoples about the 
newcomers’ culture, language, and practises, the schools 
created under this Act caused incredible damage and hurt 
which to this day has lasting consequences. 

Father God, we thank you that when 
our hearts are hurt, You come as 
the Healer. We pray, as we learn 

today about the difficult 
things that Indigenous 

families went through, that 
you would continue to heal 

Canada; and we thank You for the 
blessing we have to homeschool and be 

with our family learning together.

Before we read: 
It is important to note that while terrible 
events happened, the truth is being shared 
and acknowledged. The RCMP that once 
pulled children from their homes are now 
dedicated  to serving Indigenous communities 
in a variety of capacities. The churches that 
maintained residential schools, where 
many children were abused and mistreated, 
are now acknowledging their actions and 
making efforts to compensate victims and 
their relatives. The federal government, 
that approved the policy of assimilation, 
(residential schools, separating families) 
has formally apologized, issued reparations, 
and continues to make other efforts at 
reconciliation. Victims or survivors of the 
residential schools and their relatives now 
have formal platforms to share their stories to 
help with the recovery of their communities.
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schoOl estaBlishMent and structure
In more recent years, accounts as a result of the Truth and Reconciliation Commission, which began in 2008, 
have revealed the horrifying story of what really happened in residential schools. Schools were set up by the 
government, but handed over to missionaries and churches to run. Most schools were operated by Roman-
Catholic churches, though they were also run by the Anglican, United, and Presbyterian Churches. Families were 
given notice to comply with the government’s agenda to educate the Indigenous youth or have their children 
forcibly removed and lose the hope of seeing them on holidays. Often families did not know where their children 
had been sent or when they would see them again. Brothers and sisters were separated as many schools were 
segregated by gender. Upon arrival, students’ hair was cut, their clothing confiscated, and they were given 
uniforms. They were taught in a language they did not understand (either French or English) and given a 
rigorous schedule and few freedoms.  
 
Unlike schools today, there were no outcomes or standards of learning and because of this, the quality of 
education was very poor. In addition to school work, children were required to attend religious services and do 
chores and manual labor. While originally intended to be an opportunity to learn skills that would lead to jobs 
and integration into society, work was usually related to keeping the school running or saving it money with jobs 
such as cleaning, cooking, sewing, farming, and construction.   
 
Indigenous cultures, values, beliefs, and traditions were openly criticized. Students were often given a Christian 
name as the teachers had a hard time pronouncing their given names. The beautiful and unique languages of 
the First Peoples were denied them and students were only allowed to speak and write in French or English, even 
in letters to their families. Many children tried to run away, they were usually found and punished. It is estimated 
that about 150,000 Indigenous youth attended residential schools before they were closed down. 

While all of this seems bad enough, the story doesn’t end there. Living conditions were poor in the schools and 
many children died. The missionaries were zealous in their determination to convert the heathens or pagans 
as they referred to them. Punishment was severe and many times crossed the line into abuse. Records were 
scarce and after sometimes years of not seeing their children, many families were left with empty arms when an 
estimated 6,000 children died and never came home. 

impact of schoOls
It is hard to imagine what it must have been like to be treated this way. Indigenous families were navigating 
unchartered waters, trying to find a way to live in peace and understand their new government while also 
protecting their children, homes, culture, and way of life. It is often 
easy to label these stories as history, something out of 
our control that happened long before our time, 
but this history is much closer to us than we may 
like to believe. The last residential school was 
closed in only 1996 in Punnichy, Saskatchewan. 
Children from this broken past now had to go 
home and integrate with their families and 
own people again. Many no longer knew or 
understood their own languages. They had a 
poor education and this resulted in unemployment 
and poverty. Most carried a deep hurt over what had 
happened and this led to an increase in sustance abuse 
and family violence. The residential schools impacted 
not only the families and children that went to them, but the 
generations that followed still to this day.



79teacher’s guide LESSON 17  r e s i d e n t i a l  s c h o o l s / r e s e r v a t i o n s

Over time, the federal government conducted investigations into the residential schools, and the impact was 
publicized in the Truth and Reconciliation Report . This led to changes in policy toward the First Peoples and to 
the government admitting they had hurt them. In 2005, $1.9 billion dollars were set aside to pay compensation 
to the survivors of residential schools. In 2008, Prime Minister Stephen Harper offered an apology to all former 
students of residential schools in Canada on behalf of the Government of Canada. Understanding the history 
of the Indigenous Peoples can help us see that sometimes there isn’t a simple answer and there are always two 
sides to every story. Take some time to pray for the families who are still, to this, day affected with the echoes of 
our past. 
 

sources: 
https://www.cbc.ca/news/canada/a-history-of-residential-schools-in-canada-1.702280
https://www.thecanadianencyclopedia.ca/en/article/residential-schools
https://indigenousfoundations.arts.ubc.ca/the_residential_school_system/
https://indigenousfoundations.arts.ubc.ca/reserves/ 

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

For older students:  
Today there are still 15-20 schools standing. Some people want them 
torn down. Others think they should stay. Why? Research both sides.

https://www.cbc.ca/news/canada/a-history-of-residential-schools-in-canada-1.702280
https://www.thecanadianencyclopedia.ca/en/article/residential-schools
https://indigenousfoundations.arts.ubc.ca/the_residential_school_system/ 
https://indigenousfoundations.arts.ubc.ca/the_residential_school_system/ 
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Colouring
Instructions: Colour the church.

storytelling
Instructions: Today is another storytelling activity. 
Dictate what your child tells you: either a story of a 
time they learned something good or a story they 
learned something hard. (Keep practising the book.)

L E S S O N  1 7  •   D A Y  A T  A  G L A N C E  •  S C H O O L S / R E S E R V A T I O N S

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   t i m e l i n e

Upper Elementary
Notebooking
Instructions: What were residential schools? 
Sketch a church and take notes, then write two 
sentences. 

Timeline
Instructions: Use this page to help you create a 
timeline in the appendix. There are two figures today 
and the other two you will add on lesson 19. 

Middle School
Notebooking
Instructions: What was a residential school? 
How were they set up? What was the impact? My 
thoughts. 

Timeline
Instructions: Use the timeline shown to help you 
this week as you assemble your timeline. You will use 
this again for lesson 19.

High School
Notebooking
Instructions: What was a residential school? 
How were they set up? What was the impact? My 
thoughts. 

Timeline
Instructions: Use the page below to log 
important people and events this week and use it to 
help you create a timeline in the appendix.2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the picture, circle the answers (1. 
a, 2. a), and dictate/copy one thing.

Timeline
INSTRUCTIONS: Write the numbers beside each picture to 
show which comes first, second, third, and fourth. 

Early Elementary
Notebooking
Instructions: Colour the picture, circle the 
answers (1. a, 2. a), and write or dictate/copy one 
thing.

Timeline
Instructions:  Using the dates as a guide, write 
numbers in the boxes to show what happened first, 
second, third, and fourth. Draw a line to match the 
events from our timeline to the year they happened. 

2
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Page

2

1
Page

2

1
Page

Page

Page

Page

lesson 1 Tower of Babel and immigration into the first timeline 
page, no specific date as it is unknown.
lesson 4 have students place/sketch horse and travois in the early 
1700’s (when horses were more widely used)
lesson 12 have students place/sketch National Indigenous Peoples 
Day around 1996

p a g e  2  t i m e l i n e  Throughout the 
unit, students will be working on adding to a 
timeline in the appendix. Younger students are 
cutting and pasting while older students will be 
sketching and/or writing a summary on their 

what’s
happeniNg?

own. You can keep this in your books or place them up on your wall 
by cutting out strips, however you prefer to do it!

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries. 
(Don’t forget to add to your timeline today.)
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intrOduction
When a person believes something simply based on someone else’s opinion instead of actual facts or experience 
it is called prejudice. Prejudice often leads to discrimination. Discrimination is the unfair treatment of people 
based on differing characteristics such as race or gender. Prejudice takes place in a person’s mind, while 
discrimination is an action against a person or group of people. Think back to some of our lessons in this unit. 
We already learned that in the beginning, as settlers moved into the First Peoples territory, the Indigenous 
Peoples and Europeans mostly got along. They traded, 

Thank you, Lord, for the diversity of 
our world. We know that all people 

are fearfully and wonderfully 
made by You. We also know 
that we all have sinned and 

fall short of Your glory. Thank 
you, Jesus, for your sacrifice on the 

cross and for reconciling us to You. In 
Jesus name, Amen.

What is racism? 
Discrimination can be against anyone, but racism 
is when you discriminate or treat someone poorly 
because of the colour of their skin or their race. 
It stems from an underlying belief of superiority 
and can be hidden. Just like we can know things 
are true in our head but not truly believe them in 
our heart, many people know racism is wrong and 
don’t think they are racist; deep down they have 
underlying prejudice based on their own culture 
or family values that were passed down. Many 
times hurt can happen on both sides because 
one person doesn’t feel they are being racist and 
another person feels they are. It is a sensitive and 
difficult subject, not just amongst Indigenous 
Peoples, but people of any race and nationality. 
Discuss this further. 

married, and became allies. As more and more 
Europeans immigrated to North America, we find that 
the attitude towards Indigenous Peoples began to shift. 

When Canada became a nation in 1867, the Indigenous 
Peoples were considered a culture to be integrated. We 
already read how the government tried to assimilate 
the First Peoples, resulting in loss of culture and identity, 
incredible hardship, and distrust. The segregation 
of the Indigenous Peoples onto reserves had an 
undercurrent of keeping the bands away from villages 
and settlements. The prevailing mindset or belief of 
the Indigenous Peoples as being pagans, heathens, or 
uncivilized led to both prejudice and discrimination. 
This is something that is still seen today in derogatory 
comments and unfair assumptions. 
 
You might wonder why it matters what you believe 
about someone. Your own opinion and thoughts can’t 
hurt anyone, can they? It is important to be aware of 
racism and discrimination but also to understand the 
roots of it. One reason that this is such an important 
topic is particularly because of the past and the 
responsibility that we share. Because of what the 
First Peoples have gone through, they have a keen 
awareness of underlying prejudice even when someone 
might not see it themselves.  
 
Today you are going to read some real life examples from the author to have a better understanding of why 
people are sensitive to terms, attitudes, beliefs, and racial insensitivity. We will also share some actual examples 
of racism against Indigenous Peoples in the recent past so that we can see the whole picture. When you are done 
with the lesson, take some time to pray for understanding for both sides, for grace, and for forgiveness. Pray that 
all people will feel the deep love of God no matter the color of their skin or the language that they speak.   

L E S S O N  1 7  •   D A Y  A T  A  G L A N C E  •  S C H O O L S / R E S E R V A T I O N S
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Treating someone different isn’t only because of race:  
Rebecca (hey, that’s me!) was homeschooled growing up. Her 
parents let her go at her own pace and it turns out, her pace was fast. 
Rebecca loved school and found it easy and wanted to learn more 
and learn it faster. She got bored easily so her parents let her skip 
grades and do harder books. Before long, Rebecca was two grades 
ahead and found herself in a public school setting and attending 
her church youth group with kids 2 years older than her. She shared 
the same grade as her classmates and people always thought she 
was older than she was but inevitably, they would find out her age 
and begin to treat her differently. Her whole life, she had to deal with 
people treating her differently because of her age. Rebecca became very sensitive to condescending 
tones or people talking down to her. To this day she is very aware of it, though now she is not easily 
offended because she has learned that people don’t realize they are even doing it.

Prejudice and misunderstanding can lead to racisM:   
Jonathan (Rebecca’s husband) has a dad who is English (white) 
and a mom who is Filipino (brown). His mixed heritage gave him 
a big, tall, strong body and brown skin. Because Filipino people 
are usually smaller in stature, Jonathan’s height and size made it 
difficult for people to tell his race. When Jonathan went to school 
he was called derogatory names related to the colour of his skin, 
bullied, and faced alienation. He often felt that he was treated 
differently in his classes, not just by his peers but by adults as well, 
some assuming he wouldn’t amount to much. Jonathan ended 
up graduating from high school, getting a Bachelors degree, 

and then later joining the RCMP. On one of his postings, he had the unique experience of being 
an FNP officer (now called IPS: Indigenous Police Service), and has always felt an affinity with the 
First Peoples partly because he has faced much of the same racism and was often labeled as an 
Indian. Like Rebecca, he can often hear underlying prejudices that people may not even realize 
they have. But he too has learned to have grace and forgiveness, knowing that many people do 
not understand the whole picture or realize how they are coming across. 

Missing + Murdered Women and girls
Today we learned that discrimination and racism can be hidden, and that fact is incredibly apparent in the 
treatment of Indigenous women. In 2016, an inquiry began into the disproportionate (higher per population 
compared to other groups) rate of Indigenous women and girls who were missing or murdered. Many women’s 
rights and international organizations lobbied for action to investigate. There were many confusing and unclear 
statistics as a result of under-reporting of violence against Indigenous women and an ineffective database. 
Many of the women were in high-risk lifestyles or environments and that, combined with an increase in family 
violence and trafficking, led to a human rights crisis that is only recently coming to light. As a result of the inquiry, 
government agencies such as the RCMP, have changed their policies and investigative procedures to prioritize 
these types of cases or investigations. In 2018, the RCMP commissioner also issued a formal apology to the 
families of missing and murdered Indigenous women and girls.  
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Advanced students:  
Research eugenics and the sterilization legislation (Sexual Sterilization 

Act). What is the correlation between the two? If you want, write an 
essay about eugenics or racism against First Peoples women. 

TreaTment of wOmen
Not only have Indigenous women faced more violence and mistreatment, but they have also faced coerced 
sterilization (a surgery so they couldn’t have children). For a period of time until the early 1970’s, legislation 
came into place in Alberta and British Columbia called the sterilization legislation. Its purpose was to limit the 
reproduction of unfit persons of which Indigenous women were increasingly labeled, especially towards the end 
of the legislation. These cases would go to a board to decide, and women would have no say in the procedure 
if the board decided they were unfit. Many stories are told of this happening in other provinces or outside 
of legislation as well. In some cases, women were not even aware that a procedure had happened as it was 
commonly done during or right after childbirth. 

sources: 
https://www.canada.ca/en/canadian-heritage/services/rights-indigenous-peoples.html
https://www.tolerance.org/classroom-resources/tolerance-lessons/recognizing-
discrimination 
https://www.rcmp-grc.gc.ca/aboriginal-autochtone/mmaw-fada-eng.htm
https://www.thecanadianencyclopedia.ca/en/article/missing-and-murdered-
indigenous-women-and-girls-in-canada
https://www.thecanadianencyclopedia.ca/en/article/sterilization-of-indigenous-
women-in-canada

What does The Bible say?
Each person has their own beliefs about other people. We all have our own sins, 
prejudices, and misconceptions about people we meet. However, the Bible makes it 
abundantly clear that we as people are all equal. First, no person is better than another. 
Romans 3:23 is a reminder of this. It says: “For all have sinned and fall short of the glory of 
God.” People have a tendency to rank and judge one another, but God’s ways are higher than our ways.

The Bible also tells us in Romans 2:11 that “...God shows no partiality.” In Galatians 3:28 it says that, “There is 
neither Jew nor Greek, there is neither slave nor free, there is no male and female, for you are all one in Christ 
Jesus.” God does not have favourites, He is holy and just and fair. We can choose either a life separated from 
God, or to be a part of His family through Jesus Christ. In the body of Christ, we all have value. We make 
mistakes, sometimes we misunderstand or don’t see the whole picture, but if we go to our Father and ask Him to 
help us see one another through His eyes, He is faithful to help us.  

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

https://www.canada.ca/en/canadian-heritage/services/rights-indigenous-peoples.html
https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-residential-schools/historical-background/age-rights 
https://www.tolerance.org/classroom-resources/tolerance-lessons/recognizing-discrimination
https://www.tolerance.org/classroom-resources/tolerance-lessons/recognizing-discrimination
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L E S S O N  1 8  •   D A Y  A T  A  G L A N C E  •  D I S C R I M I N A T I O N

Colouring
Instructions: Colour the picture.

Discussion + COpywork
Instructions: Read the discussion prompts (same 
for younger levels so do this together) and trace 
the Bible verse. Keep practising the mini book so 
that the student is prepared to do a presentation on 
Indigenous Peoples homes tomorrow!     

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   v o c a B u l a r y

Upper Elementary
Notebooking
Instructions: Discuss questions, copy the Bible 
verse (Romans 2:11), answer the reflection question.

Middle School

High School
Notebooking
Instructions: Look up Romans 2:11 and copy it, 
take notes from the lesson, then answer the reflection 
questions. Use your notes to write a journal entry in 
a separate notebook with your response to what you 
learned today.   

1
Page

1
Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the picture, trace the Bible 
verse (Romans 2:11), dictate/copy one thing .

Early Elementary
Notebooking
Instructions: Colour the picture, copy the Bible 
verse (Romans 2:11), write or dictate/copy one thing.

1
Page

1
Page

2

1
Page

Page

p a g e  2  v o c a B u l a r y  Throughout the 
unit, students will be working on vocabulary 
words to help them master the lesson. You can

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

 have them make a lift-the-flap and glue the words into a 
notebook, you can make a word wall, you can play matching 
games or use them however you would like!

Notebooking
Instructions: Look up Romans 2:11 and copy it 
into your notebook. Answer the questions and then 
use your notes to write a paragraph summary.

1
Page

Vocabulary words for all
Barter: to trade items of similar value.
Alliance: to unite with other people and work together 
for a common goal.
Residential Schools: government-sponsored religious 
schools to assimilate Indigenous children into Euro-
Canadian culture.
Discrimination: to treat or think of people differently 
because of a perceived difference.
Colonization: a group of people who come together in 
a new place but retain ties with their home.
Civilized: a relatively high level of cultural and 
technological development.
Prejudice: a preconceived judgement about someone 
based on opinion and not facts or experience.
Enfranchised: given the right to vote.

MIDDLE SCHOOL: Choose one word to illustrate.

HIGH SCHOOL: Look up antonyms and synonyms 
and use each word in a sentence.
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85 r e c o N c i l i a t i o nteacher’s guide LESSON 19

Father God, we thank you that 
we have been adopted into 

your family as sons and 
daughters. You welcome 

all people into your gift of 
salvation without prejudice. Help 

us to love people in the same way 
that You love them, and welcome 
them into your family.

intrOduction
Today we are going to look a little bit deeper into what 
reconciliation with the Indigenous Peoples means. Since the 
publication of the Truth and Reconciliation report in 2018, 
many people have a greater understanding of why we need 
reconciliation, but what does it mean for us now? The Truth and 
Reconciliation Commission was not about assigning blame or 
fixing something that is broken. The wrongs that occurred have 
impacted so much more than just one generation, and the hurt 
can’t be fixed with a simple apology. Like a rock thrown in the 
water, there are ripples that are still felt today. 

Discuss it:  
Many Indigenous Peoples feel 
that the term reconciliation 
is not an adequate word to 
describe what needs to happen 
but rather conciliation. Look 
up both of these words and 
compare them, what do you 
think? 

the Statue of ReconciliAtion by Josefina de Vasconcellos

Have you ever said “sorry” to someone and you felt like your sorry wasn’t accepted? Have you ever wondered why 
someone might not accept your apology? It can be frustrating! There are times we legitimately feel bad for what we 
have done or how it made someone feel, but a simple sorry doesn’t seem to make it better. 2 Chronicles 7:14 tells 
us, “If my people who are called by my name humble themselves, and pray and seek my face and turn from their 
wicked ways, then I will hear from heaven and will forgive their sin and heal their land.” Do you notice how God tells 
us to turn from our ways? Even when we say sorry to God there is action required. We can’t just say sorry and then 
live our lives the same. We have to turn, change, and take action! The same is true with people __ apologizing is the 
easy part. The government has issued a formal apology, so have the churches, so has the RCMP... but if we want to 
have a good relationship with Indigenous Peoples then that is just the beginning. 

L E S S O N  1 8  •   D A Y  A T  A  G L A N C E  •  D I S C R I M I N A T I O N
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You can read more about the Truth and Reconciliation report in the sources at the end of this lesson. Today 
we will look at some of the calls to action that were made by the Truth and Reconciliation Commission in the 
summary of their findings. As you read just a few of the recommendations, discuss as a family why this action 
might be important to the Indigenous Peoples using the questions or coming up with your own.

child Welfare:
• A report detailing the amount of Indigenous children in foster care 
• Make sure children are placed in culturally appropriate homes 
• A report detailing why Indigenous youth are being removed from their families

During the time of residential schools, children were taken from their families forcibly. While there are many cases 
where children of all races need to be protected and removed from an unsafe environment, Indigenous Peoples want 
accountability from the government and also to understand the problems being faced in their communities so that they 
can help their youth and families. Essentially, less governmental intervention, and more Indigenous control.

2. After understanding the loss of culture and identity that Indigenous Peoples have faced over the 
years, why do you think it would be important that children be in homes that share their culture?

There is a lot of fear and mistrust towards the government because of what has happened in the past. Indigenous Peoples 
want their children being placed in homes that understand and value their culture.

3. Now that we have learned about 
discrimination and racism, why do 
you think Indigenous Peoples might 
be concerned that there are such high 
numbers of their children in foster care? 

Accountability from the government means 
that every case of a child being removed 
must have an explanation. Indigenous 
Peoples want to know that children 
aren’t being removed unjustly or 
because of racism.

1. In light of what happened with residential schools, why do you think it is important to Indigenous 
Peoples to know why their children are being taken from their families and put into care?
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health:
• Increase the amount of Indigenous professionals in the healthcare field
• Require cultural training for all healthcare professionals  
• Create measurable goals and release annual reports to compare healthcare 
needs between Indigenous and non-Indigenous peoples 
• Increase counseling services, making them more readily available

1. Why do you think Indigenous Peoples want to see more representation of their culture in healthcare?

Indigenous Peoples want to be sure that equal rights and opportunities are given to their people.

2. Why might Indigenous Peoples want to 
see that healthcare professionals have an 
understanding of their culture? Their health 
needs? Their trauma and past?

Indigenous Peoples have faced discrimination 
and racism and in order for this to change there 
needs to be more education and awareness. 
There are lasting mental and physical challenges 
that many Indigenous Peoples face that are 
unique to their past.

3. Why do you think that the Indigenous 
community wants the health goals for First 
Peoples to be the same as for the non-
Indigenous population and accountability 
in reporting? Consider this question in 
light of the sterilization legislation, and 
the mistrust of the medical field this 
legislation may have produced.

When we understand how the medical community has failed 
Indigenous Peoples - from not providing adequate health care 
for children in the residential schools to forced sterilization - it 
helps us understand that they want to ensure that their level of health 
care is no less than any other community in Canada. They may want to see 
reporting to  help understand the lasting effects on their own people. These are 
great questions for an Indigenous person you might know!

4. Why do you think Indigenous Peoples might want more counselling services made available?

This answer could vary, but discuss the importance of counselling and getting to the root of the hurt and its effects.
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sources: 
https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-
residential-schools/historical-background/gathering-anger
https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-
residential-schools/historical-background/government-s-statement-reconciliation
https://nctr.ca/assets/reports/Final%20Reports/Executive_Summary_English_Web.pdf
http://caid.ca/Dchurch_apology.html
https://iog.ca/docs/1997_April_rcapsum.pdf
https://www.thecanadianencyclopedia.ca/en/article/the-white-paper-1969
https://www.cccb.ca/site/eng/media-room/files/2630-apology-on-residential-schools-by-the-catholic-church

policies and commissions
Today you have two important dates to add to your timeline in the appendix: the White Paper Policy in 1969 
and The Royal Commission on Aboriginal Peoples (RCAP) in 1991. The White Paper Policy was an attempt 
to abolish the Indian Act and the notion of Indian status and assimilate Indigenous Peoples entirely as Canadians 
and under Canadian government. Initially presented as a way to make things equal and fair, it was a virtual 
reset button. The Indigenous community would have owned the land, but lost all rights and self-governance. 
As you might imagine, it wasn’t a huge hit and was withdrawn only 1 year later, a failed attempt to “fix” a large 
and complex problem. In 1991, the government established the commission to study the relationship between 
Indigenous Peoples and Canada. Five years of research, hearings, consultations, and listening and finally the 
report was published in 1996. The report explained that it was necessary to change the relationship into one 
based on mutual respect and responsibility. The RCAP developed a 20-year plan for repairing the relationships 
between the national government and Indigenous Peoples including asking the government to formally 
apologize, a settlement agreement to compensate families, and to further investigate residential schools. The 
RCAP was the first step of many towards healing and understanding. 

churches:
• A formal apology from the Pope for the Roman-Catholic church’s role in residential schools  
• Education for churches and congregations to understand how residential schools are still 
affecting people today and respect for Indigenous spirituality

1. Why do you think Indigenous Peoples want a formal apology from the Pope (on Canadian soil)? 

About 70% of residential schools were operated by the Roman-Catholic Church. So far, all the other churches who were a 
part of the schools have issued formal apologies. The Pope has not yet come forward to do this, and the reasons why seem 
to be a part of the structure and autonomy of the local churches. If you want, research more.

2. Why do you think it’s important to Indigenous peoples for churches and congregations to have more 
education and a better understanding in regard to residential schools in Canada?

One of the very best things about living in Canada is that we have religious freedom. Christians value the right to worship, 
go to church, pray, and have their beliefs. In the same way, because not only the government, but churches, tried to 
remove the rights of Indigenous Peoples, the Indigenous community wants the same freedoms. They want education and 
understanding, they want the freedom to follow their convictions and beliefs. Jesus never pressured or forced anyone to 
follow Him, and we can use His example to pray for God to open doors for us to speak in love. 

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-residential-schools/historical-background/gathering-anger
https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-residential-schools/historical-background/gathering-anger
https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-residential-schools/historical-background/government-s-statement-reconciliation
https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-residential-schools/historical-background/government-s-statement-reconciliation
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L E S S O N  1 9  •   D A Y  A T  A  G L A N C E  •  R E C O N C I L I A T I O N

Colouring
Instructions: Colour the picture.
Apologies
Instructions: Read the stories and answer the 
questions. Cindy didn’t tell the truth when her mom 
asked if she took a candy. Who should she apologize 
to? God or mom. (see story #2 in the book)

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   p r o J e c t

Upper Elementary
Notebooking
Instructions: Take notes and answer the 
questions. Use your notes to write 2 sentences. 
1. What were some of the causes of the broken 
relationships between the Canadian Government and 
the Indigenous Peoples?
2. Why was the Truth and Reconciliation 
Commission needed?
3. What is reconciliation?
AnswerS: 
1. Caused by assimilation, segregation, residential 
schools, and denying them their cultural practices.
2. To repair relationships between the Canadian 
Government and Indigenous Peoples.
3. When you repair a relationship with someone.

Unit project
Instructions: It’s project day! Student notebooks 
have a rubric for you and/or a sibling to help assess 
the project and give suggestions for improvement.

middle school & High School
Notebooking
Instructions: Broken relationships, Truth and 
Reconciliation Commission, Venn diagram for 
conciliation and reconciliation. 

Unit Project
Instructions: It’s project day! Student notebooks 
have a rubric for you and/or a sibling to help assess 
the project and give suggestions for improvement.

2

1
Page

2

1
Page

Page

Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the picture, circle the answer 
(b), say a prayer, dictate/copy one thing you learned. 

Unit Project
INSTRUCTIONS: It’s project day! Student notebooks 
have a rubric for you and/or a sibling to help assess 
the project and give suggestions for improvement. 

Early Elementary
Notebooking
Instructions: Colour the picture, circle the answer 
(b), say a prayer, write or dictate/copy one thing you 
learned. 

Unit Project
Instructions: It’s project day! Student notebooks 
have a rubric for you and/or a sibling to help assess 
the project and give suggestions for improvement.

2

1
Page

2

1
Page

2

1
Page

Page

Page

Page

Unit project note to teacher:  
Today students have an opportunity for self-assessment 
and reflection as well as to be encouraging to one 
another. I would personally encourage siblings to assess 
each others presentations and celebrate each others 
successes. 

p a g e  2  p r o J e c t  Throughout the unit, 
students will be working on a project to present 
at the end and show what they know. 

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries. 
(Don’t forget to add to your timeline today.)
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intrOduction
We have learned about the rich history of the Indigenous Peoples: 
their culture, art, and how they lived off the land. We have 
learned more about Canada’s relationship with them and how 
that is improving. In our final lesson we are going to talk about 
how Indigenous Peoples are taking ownership and responsibility 
for their people, culture, lands, and rights. This is called self-
governance and means that Indigenous Peoples are working 
together with the government to control their own administration 
(health, education, policies, etc.) within their communities. It is 

Thank you for leadership and 
that you appoint leaders. It is 

you who promotes us God, 
and we pray that our 
leaders would have 

wisdom and hear your 
voice. 

métis self-government agreement june 27, 2019
In 2019, the federal government signed the Metis Government Recognition and Self-
Government Agreements with the Metis Nation of Alberta. This agreement gave them 
the rights and power to: govern themselves, manage their economy, vote for their own 
leadership and representation, manage their own land, and represent themselves in Canadian 
government. They are still Canadian citizens with the right to vote federally but also have 
Métis citizenship to vote in matters pertaining to their independent nation. 

The Métis Nation of 
Alberta only recently signed 
an agreement giving them rights 
to manage their own nation as well as the 
acknowledgment of the Métis people as a 
nation within Canada. Just as not everyone 
agrees about Canada’s government, not 
everyone agrees with the Métis government 
and their choices so there is much controversy 
within the Métis Nation.

treatIes theN and now:  
Throughout history treaties have 
been signed and broken with the 

Indigenous Peoples. Today many of 
these treaties are being abolished, 

repaired, or re-negotiated with new 
agreements and treaties giving back 

land and rights. 

important to note that self-governance is a controversial topic with many different opinions and perspectives. 
Even amongst Indigenous communities, self-governance can look different from region to region. Today we 
will explore just a few different examples of how things are changing across Canada.  
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gwaiI haanas agreemenT, 1993 aNd gwaiI haanas MariNe agreemenT, 2010
Haida Gwaii is a beautiful group of islands on the west coast of Canada and home to the 
Haida Nation. It is also the home of old-growth forests, rich coastal life, and historical sites 
of the Haida people. The two agreements are a collaboration between the government and 
the Haida people to help protect, conserve, and respect the land, history, and culture of the 
Haida people. It means that a large part of the islands are protected as a National Park that 
the Haida people have equal say in the management of the resources, land, and marine 
developments/fishing, and also can use resources that are otherwise protected for ceremonial 
and artistic purpose. An example would be argilite, a special stone found only in Haida Gwaii, 
and protected other than for carving by the Haida people. 

child Welfare
Do you remember one of the calls to action from the Truth and Reconciliation Report was to have more culturally 
appropriate homes for children in the foster care system and more control and accountability in regards to 
Indigenous youth? One of the things we have seen change was an increase in funding and support to the 
Indigenous Peoples Child and Family Services in order to create more individual band services to handle their 
own child welfare. They help to place children in homes amongst their own people where possible and work with 
families.  

 Nunavut land claiMs agreemenT
The Inuit people went about self-governance a different way. Rather than asking for their own government 
or nation, they asked to separate from the Northwest Territories into their own territory (Nunavut) in the form 
of a public government with a percentage ratio of representation of Inuit peoples. The Nunavut Land Claims 
Agreement says that there must be a percentage of Inuit employees in public services to reflect that the majority 
of Nunavut’s population is Inuit. This means that because they are the majority of the population, they have a 
large say in decisions regarding land, resources, and management all while being under the nation of Canada.

Haida gwaii craB traPs
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econOmy
The subject of Indigenous economy is a broad one and the story is not the same from one band or group to 
another. Many reservations are quite poor, have high rates of unemployment, and live in poor housing situations 
crammed together with many relatives. Other bands are wealthy, owning businesses, casinos, having invested 
in oil and gas, and much more. One of the wealthiest bands in Canada is the Osoyoos Indian Band, with almost 
no member unemployed, the chief of the band has used the land and resources to employ people and profit the 
band.

What is sTatus?
As it stands today, according to the Indian Act members of individual bands and nations can be granted Indian 
status. The original Indian Act stipulated that your status was based off of being a child of, being married to, or 
being a male descendant of a particular band. Amendments have been added over the years to reflect changes, 
to allow for reinstatement of status, and to give the Métis Nation status as well. Status first and foremost gives 
recognition but also certain privileges and programs. Status gives some tax exemptions and benefits, the right to 
live on reserves and share band monies, etc. It is a controversial subject among Indigenous and non-Indigenous 
people alike, though many Indigenous Peoples see it as a validation of their heritage and ancestry.

conclusion
If there is one thing we have learned through this unit, it is that no one is perfect and stories aren’t always as 
simple as they might seem on the outside. Canada’s past is inexplicably linked with the Indigenous Peoples who 
were here first. There is pain, mistrust, confusion, and many misunderstandings to muddle through in our journey 
to healing and unity. The truth is that money and apologies can’t bring healing. God is the one who heals and 
restores, and He is moving and doing a work amongst the Indigenous Peoples of Canada. He who began a good 
work will be faithful to complete it!  He has not forgotten the cries for justice from Indigenous Peoples, and He 
also does not condemn those of us who came after. He is the Prince of Peace, He is the attonement for our sins, 
and I believe that He is stirring a revival in the midst of Indigenous communities because that is who He is.  
 
It is my hope that you will not just put down this book and check it off your list of knowledge, because this barely 
begins to scratch the surface. Instead, may you continue to pray for the Indigenous communities of our nation, to 
understand, to listen, to be open, and to be an ambassador of God’s hope and love in every situation you are in.  
 
I pray an annointing of truth over every person that listened to this unit. May the seeds that were planted come to 
fruition, may God’s word penetrate deeply, and we proclaim the truth of the Bible that it will not come back void! 

sources: 
https://www.thecanadianencyclopedia.ca/en/article/aboriginal-self-government
http://albertametis.com/governance/self-government/
http://www.haidanation.ca/wp-content/uploads/2017/03/GwaiiHaanasAgreement.pdf
https://www.rcaanc-cirnac.gc.ca/eng/1100100032275/1529354547314
https://www.rcaanc-cirnac.gc.ca/eng/1100100031843/1539869205136
https://www.canada.ca/en/canadian-heritage/services/rights-indigenous-peoples.html 
https://www.theglobeandmail.com/report-on-business/rob-magazine/clarence-louie-
feature/article18913980/
Philippians 1:6, Isaiah 55:11
https://indigenousfoundations.arts.ubc.ca/indian_status/

To the Teacher:
Have  your students open up 

their student notebooks and do 
the pages for today’s lesson.

https://www.rcaanc-cirnac.gc.ca/eng/1100100032275/1529354547314
https://www.rcaanc-cirnac.gc.ca/eng/1100100031843/1539869205136
https://www.canada.ca/en/canadian-heritage/services/rights-indigenous-peoples.html 
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L E S S O N  2 0  •   D A Y  A T  A  G L A N C E  •  G O V E R N A N C E / E C O N O M Y

Colouring
Instructions: Colour the picture.

Narration
Instructions: What was your favourite thing you 
learned? Who are the Indigenous Peoples? Why is it 
important to say sorry when we’ve done something 
wrong? How does God want us to treat someone 
who is different than us? (answers in the book)

T O D AY ’ S  PA G E S :     1   n o t e B o o K I N g    2   o r a l  n a r r a t i O n

Upper Elementary
Notebooking
Instructions: Answer the question, sketch a 
picture,  and take notes. Use your notes to write 2 
sentences. 

Answer: 
1. The ability to run your own government.

Middle School
Notebooking
Instructions: Note-Taking Headings: What 
is self-government? What are some examples of 
self-governance today? How did the Inuit people go 
about self-governance? My response to what I have 
learned this week.

High School
Notebooking
Instructions: Note-Taking Headings: What are 
some examples of self-governance? Economy: then 
and now. My response. Journal entry.

1
Page

1
Page

1
Page

pre-reader

Early Reader
Notebooking
Instructions: Colour the picture, circle the answer 
(a), dictate then copy one interesting thing.

Early Elementary
Notebooking
Instructions: Colour the picture, circle the 
answers(1. a, 2. c), and write or dictate/copy one 
interesting fact. 

1
Page

1
Page

2

1
Page

Page

p a g e  2  o r a l  n a r r a t i O n  Each week 
students will be given questions to review. You 
can use these as oral or writtin narration or 

what’s
happeniNg?

p a g e  1  n o t e B o o K I N g  Colouring, 
sketching, taking notes, and writing summaries.

even grade it like a test depending on your needs!  Pre-reader has 
the answers on the page in the student book. 

Narration answers for all
What were residential schools? 
Government-sponsored religious schools to assimilate 
Indigenous children into Euro-Canadian culture.
What was the problem with residential 
schools? 
Children were forcibly removed from their families, abused, 
their culture wasn’t respected, they were forced to give 
up their families, beliefs, and languages. Children were 
mistreated terribly and many died. 
What is discrimination?  
Discrimination is when you treat someone differently 
because you think they are different or less than you.
What are some ways that canada has tried to 
make relationships better with the indigenous 
peoples? 
The government has enabled the Truth and Reconciliation 
Commission, the Royal Commission on Aboriginal 
Peoples, created the Residential Schools Settlement 
Agreement and continues to work towards repairing 
relationships today. 
Why is self covernment important to 
indigenous peoples? 
Indigenous Peoples originally governed themselves 
until the government took over. It is an inherent right 
for Indigenous Peoples to take back control of their 
communities.
how do you think resilience applies to 
indigenous peoples?
Answers will vary.
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ID 1759931 © Aaron Rutten | dreamstime.com (Sundancer Indian)
ID 144377454 © Vadim Nefedov | Dreamstime.com (Inuit village)
ID 158180436 © Anamariategzes | Dreamstime.com (pemmican)
ID 28479077 © Snyfer | Dreamstime.com (birch bark canoe)
ID 176325184 © Nattawut Sakit | Dreamstime.com (corn) 
ID 13163721 © Verastuchelova | Dreamstime.com (beans)
ID 152526417 © Boonchuay Iamsumang | Dreamstime.com (squash)
ID 53752010 © Michael Courtney | Dreamstime.com  (toboggan)
ID 88955650 © Jnjhuz | Dreamstime.com (beaver) 
ID 33388930 © Dfikar | Dreamstime.com (bison)
ID 63785214 © Kacpura | Dreamstime.com (totem)
ID 9371971 © Michael Elliott | Dreamstime.com  (mask)
ID 80746041 © Viacheslav  Nemyrivskyi | Dreamstime.com (horse)
ID 23423254 © Pierre Leclerc | Dreamstime.com (inuksuk)
ID 117533559 © Harvey Stowe | Dreamstime.com (clothing) 
ID 123112659 © Janny739 | Dreamstime.com (bracelet)
ID 37195173 © Reid Dalland | Dreamstime.com (drum)
ID 97481001 © Melanie Kowasic | Dreamstime.com (fire dancer)
ID 12622594 © Photawa | Dreamstime.com (pictograph)
ID 75680398 © Helena Bilkova | Dreamstime.com (tipi)
ID 143786645 © Janny739 | Dreamstime.com (knife)
ID 56428477 © Alena Fayankova | Dreamstime.com (turtle)
ID 174295769 © Microvone | Dreamstime.com (mountain)
ID 139361437 © Pytyczech | dreamstime.com (map of canada)
ID 141957984 © Direnko Kateryna | dreamstime.com (watercolor)

IMAGE CREDIT + LICENSING from Dreamstime.com

ID 164534373 © Thanayu Jongwattanasilkul | Dreamstime.com (forest)
ID 12334858 © Greg Waldock | Dreamstime.com (drum) 
ID 50959660 © Dejan Stanisavljevic | Dreamstime.com (arrow heads)
ID 160764485 ©   | Dreamstime.com (bow)
ID 42195289 © Lostafichuk | Dreamstime.com (red river cart) 
ID 10507060 © Joy Fera | Dreamstime.com (Point of View monument)
ID 72566526 © Asmakar | Dreamstime.com (canon) 
ID 5086945 © Maria Dryfhout | Dreamstime.com (canoe)
ID 167698311 © Janny739 | Dreamstime.com (leather pouch)
ID 149009496 © Jaahnlieb | Dreamstime.com (longhouse village)
ID 48682075 © Matthew Bolton | Dreamstime.com (salmonberry)
ID 160317351 © Leanid Bashlakou | Dreamstime.com (argilite)
ID 40641634 © Vvoevale | Dreamstime.com (fiddle) 
ID 90474371 © Bogdan Sonyachny | Dreamstime.com (Indigenous woman)
ID 31532853 © Ken Backer | Dreamstime.com (Sioux moccasins)
ID 91838263 © Arenaphotouk | Dreamstime.com (reconciliation statue)
ID 172567430 © Evgenii Mitroshin | Dreamstime.com (tundra child)
ID 169022050 © Daniil Dubov | Dreamstime.com (medical mask)
ID 83623982 © Andrej Blagojevi  | Dreamstime.com (totem poles) 
ID 78047941 © Imbrestock | Dreamstime.com (handshake)
ID 63700251 © Brandon Smith | Dreamstime.com (Haida crab traps)
ID 21445235 © Raskolnikova | Dreamstime.com (watercolor background)
ID 165794517 © Pomiti | Dreamstime.com (grass)
ID 51108189 © Undrey | dreamstime.com (notebook doodle) 
ID 41627825 © Armvector | dreamstime.com (praying hands)
ID 23901385 © Makarova Olga | dreamstime.com (book)
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Gather ‘Round
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